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Published quarterly by the Council on Interracial Books for Children, Inc.

Winter 1967

Author’s and Publishers’ Views Revealed in
Excerpts from August ’66 Powell Committee Hearings

In the Words of
Some Publishers...

From Statements Made
At the Hearings

OUR POSITION with respect to both
classroom and library materials
is as follows:

1) American Negroes and other
minorities should be represented in
textbooks, both in content and illus-
tration, on the same basis as other
groups in the United States. . . .

2) In subjects such as history and
social studies, there should be forth-
right discussions of the economic,
political, social, and moral questions
relating to intergroup relations.

3) We will not publish an alter-
nate version of any book or film in
order to sell it to schools which do
not wish to use integrated materials.

Robert W. Locke, Senior Vice

President, McGraw-Hill Book Co.

In addition, we have specifically
directed a large portion of our new
products toward motivation of the
disadvantaged person, so typically
urban and a member of a minority
group.

Ross D. Sackett,
Executive Vice President,
Holt, Rinehart & Winston, Inc.

Our present textbooks devote ex-
plicit treatment to civil rights and
minority-group problems, and they
are used, as earlier books were, in
every state in the Union. Further-
more, it is the present policy of the
company to illustrate those textbooks
in which pictures of people are in-
tegral to the work with photographs
and drawings that represent people
of varying races. Accordingly, we
have not made a practice of issuing
separate editions of the same work,
Cameron S. Moseley, Vice President,
Harcourt, Brace & World, Inc.

We do not publish one version of
a textbook for the North and

(Continued on page 6)

Negroes and the Truth Gap

Statement of Dorothy Sterling before House Committee
On Education and Labor Hearings on Treatment of
Minority Groups in Texts and Library Books

As A WRITER OF HALF A DOZEN children’s books on Negro history and life, I
am convinced that Negroes in America are being as badly hurt by a
“truth gap” as they are by a “job gap” or “housing gap.” In the past decade
I have observed this “truth gap” repeatedly in my visits to schools as a “guest

Zenith Books: New
Series Worth Noting

SINCE 1965 Doubleday, under the
\ imprint Zenith Books, has been
publishing a series of books about
minority groups. They are written
at a sixth-grade reading level, with
content closely paralleling many
sixth-to-twelfth-grade social studies
and English courses. According to
the publisher’s statement of purpose,
they are “designed to encourage the
slow, the bored, the inhibited stu-
dent toward greater participation
in class. At the same time, their use
will give all students a more bal-
anced picture of American growth
and development based on the
achievements of America’s minority
citizens.”

Team of Writers

Each book is written by a histo-
rian-reading specialist team and is
under the general editorial direction
of John Hope Franklin, Professor of
History, University of Chicago, and
Shelby Umans, specialist in reading
instruction, Teachers College, Col-
umbia University.

Zenith Books are available in two
editions: clothbound, at $2.95;
paperback, at $1.45.

Couneil Announces
CONTEST
For Negro Writers

Please see back page

discussion leader.”

A characteristic encounter occur-
red following publication of my
book “Forever Free, The Story of
the Emancipation Proclamation,”
when a panel of boys and girls inter-
viewed me on a radio program. In
the course of our discussion they in-
formed me 1) that Negroes were the
only people in history to gain their
freedom without any effort on their
own part; 2) that United States
slaves had been well-treated and hap-
py; and 8) that the Reconstruction
period following the Civil War was
a “tragic era” of Negro misrule dur-
ing which rapacious scalawags and
carpetbaggers despoiled the South.

These were white boys and girls
from a large New York City high
school. They had been chosen to
speak on the panel because they were
the best history students in their
class. They knew nothing of the
200,000 Negro soldiers and sailors
who had fought for the Union dur-
ing the Civil War. They had never
heard of slave revolts or of the thou-
sands of men and women who com-
mitted suicide rather than accept
bondage. Their distorted picture of
the Reconstruction era included
nothing of the many solid achieve-
ments of the Reconstruction govern-
ments, of the hundreds of able Ne-
groes who served as state legislators,
United States Congressmen and Sen-
ators,

Although I was disappointed in
these young “history” students, I was
not surprised. I had seen the text-
books that my own children brought
home from a suburban New York

(Continued on page 4)



Letters from Our Readers

What Other People Are Thinking. ..

INTERRACIAL BoOKS FOR CHILDREN
has just come—an excellent idea.
Phyllis Whitney's idea is so impor-
tant now. . . .

One thing I am sure we must keep
remembering. Books come from life
and evolve in response to need and

interest. Nancy Larrick’s article
(“The All-White World of Chil-
dren’s Books,” Saturday Review,

September 11, 1965) was really not
quite fair. She was well answered in
The Horn Book.

Every publishing season sees more
and more interracial books for all
age levels — in both fiction and non-
fiction. And more come as the cul-
tural pattern changes. I'm not sure
anyone would know exactly what
today's ethnic balance is. And
it would be different tomorrow.
There are many fine new books
about Negro children, in which the
story and characters are basically im-
portant because they are human
beings, regardless of color. This is
an important criterion.

Public discussion and federal
spending are having a deep effect
upon all publishing, and the racial
and social content of books.

The impact of the Head Start pro-
gram is very great both on the nature
of the contents of many new books
and the vast number of children now
having books to see and read.

All kinds of books are reaching
all kinds of children. Title IT is
bringing thousands of books to
schools and libraries which had few
hitherto. We must realize this and
go along with it.

Ruth Tooze,
Chapel Hill, N, C.

We are in dire need of good chil-
dren’s books. I understand the Coun-
cil on Interracial Books for Children
hopes to get books distributed to
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INTERRACIAL BOOKS
FOR CHILDREN
is published quarterly by The Council on
Interracial Books for Children, Inc., 9 East
40th Street, New York, New York 10016.
FRANKLIN FOLSOM Chairman
STANLEY FAULKNER Treasurer
RUTH SHIKES Managing Editor

25 cents a copy — $1.00 a year
50 cents for this double issue

children who don’t have the oppor-
tunity to get hold of and read good
books that they can relate to. . . .
The problem is that most books talk
to a way of life that these kids can’t
possibly identify with.

Teacher in a

nursery school in Georgia

I was happy to receive the first
issue of INTERRACIAL BOOKS FOR
CHILDREN. Read every word and
found it all interesting—a good
searching-out of the problems in-
volved. Calling attention is one of
the main jobs, I should think. . . .
I've sent for a subscription for me,
and also for my daughter, who is
raising three small children and is
especially interested in these books.

Phyllis A. W hitney,
Staten Island, N. Y.

I was delighted to receive the
sample copy of your new publica-
tion, INTERRACIAL Books ror CHIL-
prREN, and I wish you every success
with this worthwhile venture. It is
an area in which there is a tremend-
ous need for good books and, as Mrs.
Karl stated in your lead article, a
total lack of acceptable manuscripts.
Hopefully, your publication will
stimulate editors and, more impor-
tant, authors to channel their efforts
in this direction. I am sending
separately copies of two of our 1963
publications,

Jean E. Reynolds,

Senior Editor Children’s Books,

Prentice-Hall, Inec.

I am very much concerned about
the problem of interracial books for
children. I applaud, particularly,
Miss Karl's editorial.

Perhaps the most important audi-
ence today is an adult one: parents,
teachers, ministers, counsellors, etc.

I appreciate the direct approach
of your publication. I always wonder,
however, if it is not effective also
to demonsirate the principle of
“open vision.” T realize that this is
somewhat more difficult and cer-
tainly less dramatic than the direct
view. But I think it is worth a try.

For example, is it possible to print
excerpts from exemplary materials
without undue comment on the
values? I should be interested to
know how this worked.

Esther M. Jackson,

Visiting Professor,

Shaw University, Raleigh, N. C.

Congratulations and best wishes
for the success of this new project.
Indeed, we feel there is a need for
a group that will promote and point
up the need for books that can es-
pecially meet the needs for the non-
white and urban poor children.

Sophie C. Silverberg,
Manager of Library Relations,
Rand McNdlly & Co.

This Institute is serving zoo0 adults
referred by the Illinois Employment
Agency for training in basic voca-
tional skills and in reading and writ-
ing. We are in the process of devel-
oping a library of material on Negro
life apppropriate for a group of peo-
ple with limited educational experi-
ence. Please send us a catalogue of
publications.

Midway Technical Institute,
Ine., Chicago, Ill.

A Council on Interracial Books
for Children — what a splendid
project — especially if it evolves into
promoting the writing of ‘“real”
stories about “real” people in “real”
situations — instead of the contrived
and sometimes catchpenny ones
being ground out by authors who
are not really “with” their subject
because they cannot, naturally, write
from inside, looking out at the big,
wide, and perplexing white world
around them, with all its ugly, sear-
ing tensions.

Oddly enough, in mid-August,
when I lectured at the unique all-
juvenile Writers” Workshop in Chil-
dren’s Literature at the Colorado
Woman’s College in Denver, I
brought up the situation Phyllis
Whitney pointed up in her letter
to the Council: Where are the non-
white writers who should be writing
the books so needed at this time?

At the Colorado seminar there
was not a single Negro enrolled.
(And to my knowledge, none had
applied for the fellowships — not
even from the immediate area.)
There were no nonwhites at the con-
ference in New Hampshire where I
subsequently lectured. And it has
been several terms since I've had a
nonwhite student even scout my
workshop in Writing for Children
and Teen-Agers at New York Uni-
versity. And yet, some years ago a
Negro librarian commuted from
Baltimore to my class in New York

(Continued on page 8)



Response of Publishers
To Council’s Request for

Lists of Interracial Books

Toward the end of 1966, the Coun-
cil wrote to all publishers of chil-
dren’s books to find out what titles
had appeared in the past two years
that the publishers themselves re-
garded as “likely to fill the special
needs of nonwhite, urban poor chil-
dren.” The response to this letter
has us bewildered.

Some publishers responded quick-
ly and sent us trade books that ap-
pear to be the kind we are looking
for. Others sent us books that obvi-
ously had nothing to do with our
request. Several that have expressed
a friendly interest in the Council—
and that have published good inter-
racial books—have not yet sent any-
thing. One house sent us visual aids
and teachers’ manuals. And one
seems to have a computer that stut-
ters: every week or two we get masses
of material, always in duplicate,
sometimes in triplicate. It is all in-
teresting, but very little of it has
anything to do with our request.

By January 1 we had received
more than 100 books from 82 pub-
lishers, and as we go to press, they
are still coming. At this point, we
don’t know how to give a report
that makes sense, so we are saying
nothing except that the books are
being read by committees that in-

clude teachers and children’s li-
brarians.
Now a request: INTERRACIAL

Booxks ror CHILDREN would like to
know what our readers think about
specific new books. If you have read
any books that you think are espe-
cially good—or bad—write us about
them, and give your reasons.

Along with the fight to dese-
gregate the schools, we must
desegregate the minds of the
American people. If we merely
succeed in desegregating the
school buildings, we may very well
find that we have won the battle
and lost the war. Integration be-
qgins the day after the minds of the
American people are desegre-
gated.

From "Black Man's Burden,"
by John O. Killens

This is a picture of my son, James Nick-
son. Is there any way of getting a story
published about this youngster?

His little years have been very exciting.

Please send me as many copies as pos-
sible of INTERRACIAL Books ¥oR CHILDREN.

Katherine Nickson, New York, N. Y.

Needed: Reevaluation of a “Classic”

By ISABELLE SUHL
Librarian, Elisabeth Irwin High School, New York, N. Y.

ON SEPTEMBER 30, 1966, Life pub-
lished an article on the filming
of “The Story of Doctor Dolittle,”
starring Rex Harrison. The article
was accompanied by an elaborate
pull-out cover showing Rex Harri-
son in two scenes from the forth-
coming film, which is to be a musical
and which has a $15-million budget.
On November 20, Lippincott ran a
full-page advertisement in The New
York Times Book Review of “The
Story of Doctor Dolittle,” by Hugh
Lofting, “now in its 52nd printing,
because children today love it as
much as you did when you were
young.” At the bottom of the ad-
vertisement was this statement:
“Doctor Dolittle is now being made
into a major picture by Twentieth
Century-Fox, starring Rex Harrison
as Doctor Dolittle.”

So begins apparently a major
advertising campaign to tie in the
sale of the book with the movie.
But how many people who once
read this children’s ‘“classic,” first
published in 1920, remember that it
has one of the most chauvinistic in-
cidents in all of children’s literature,
accompanied by equally stereotyped
and caricaturish pictures drawn by
the author? For those who have for-
gotten, the incident occurs when

Doctor Dolittle, his traveling com-
panion, Polynesia the parrot, and
other friends are captured in Africa
and imprisoned by an African chief.
Polynesia, being a parrot, can slip
through the bars—and does so. Re-
turning to Doctor Dolittle, she tells
him she has discovered a way for him
to escape. She had found Prince
Bumpo, the chief’s son, mourning
in the garden because he had fallen
in love with a white princess and
couldn’t woo her since he was black.
Doctor Dolittle has a lotion that
will turn Prince Bumpo white,
temporarily. Without telling him
that the lotion will “solve” his prob-
lem for only a time, Doctor Dolittle
bribes the prince into setting them
free. With his now white skin, the
prince goes off in pursuit of his
princess.

There are twelve Doctor Dolittle
books in all, and all are still in print.
The second one, “The Voyages of
Doctor Dolittle,” won the New-
bery Medal in 1923. They have all
been translated into many languages.

Shouldn’t they.all be reread and
reevaluated in the light of modern
times and understandings? How can
a new generation of children be pro-
tected from their chauvinism and
racism?




Negroes and the Truth Gap

(Continued from page 1)

school. T recall two illustrations in
particular from a social studies text.
One showed slave children frolicking
in the cotton fields. The other was
a picture of a “slave cabin”—a rose-
covered clapboard bungalow that
closely resembled a cottage in a mod-
ern housing development!

Ignorance about the role of the
Negro in American history is not
limited to white children. T have
spoken in schools in Harlem and the
Bedford-Stuyvesant area of Brooklyn,
as well as to NAACP adult groups,
and have found, far too frequently,
the same lack of knowledge. Only
last year a graduate of a Negro col-
lege in the South, now studying in
New York for his Ph.D., talked to
me glibly of carpetbaggers and
scalawags but did not know that two
Negroes, Hiram Revels and Blanche
K. Bruce, had represented Missis-
sippi in the United States Senate dur-
ing Reconstruction.

Distorted History

Obviously, much of this ignorance
can be traced to the American his-
tory taught in our schools, which
systematically suppresses and distorts
the truth, whether by intent or de-
fault. Several studies have recently
been made on the treatment of Ne-
groes in history textbooks. The best
I have seen is “The Negro in Ameri-
can History Textbooks,” prepared by
a panel of historians from the Uni-
versity of California, and published
by the California State Department
of Education. They found that the
Negro was virtually omitted from the
books they examined and that the
texts “reflected views on racial and
sectional themes that have been
rejected or drastically modified by
the best of current historical scholar-
ship.”

But I can speak only of my own
experiences as a writer. My books
are what are known as “trade books,”
bought by schools for supplementary
reading rather than as classroom
texts. All but one have been pub-
lished by Doubleday & Company.

I first became interested in Negro
history when 1 was looking for a
dramatic subject for a book for girls
and found it in Harriet Tubman,
leader of the Underground Railroad.
My biography of her, “Freedom
Train,” was published in 1954. It
had a modest acceptance then and

4

has been selling better in recent

years.
Another book, “Captain of the
Planter, The Story of Robert

Smalls,” was a more ambitious un-
dertaking. It required over a year
of original research because, remark-
ably, there were no full-length biog-
raphies of Smalls to draw on. Smalls
was a slave who stole a Confederate
gunboat and sailed it past the guns
of Fort Sumter to turn it over to the
Union fleet. Hailed as a war hero—
with his photograph in Harpers
Weekly—he was awarded prize money
and freedom by a special act of Con-
gress. Until the war’s end, he fought
for the Union as captain of the
Planter, the ship he had liberated.

"Mary Jane," by Dorothy Sterling, the story
of a Negro girl's first year in an integrated
school

Afterward he became a leader of the
Republican Party in South Carolina
and was sent to Congress five times.
His last elective office was as a dele-
gate to the South Carolina constitu-
tional convention in 18g5, which dis-
franchised the Negroes of the state.

Smalls . . . is a genuine hero figure
who should appeal to children. Yet
I have never seen a line about Robert
Smalls in a school history text. My
biography of him was published in
1958, when the South was busy say-
ing “NEVER!” to the Supreme
Court and Northern schools weren’t
concerned with Negroes either. Al-
though reviewers seemed to find it
well-written and researched, only
11,255 copies of it have been sold in
815 years. In the first six months of

1966, when the Education Act pro-
vided funds for school libraries, it
sold g26 copies. During the same six
months, a book I wrore on mosses,
ferns, and mushrooms sold more
than g,000 copies. Can we permit
our children to grow up knowing
more about mushrooms than they do
about their fellow Americans?

Moved by newspaper accounts of
the Negro children who were brav-
ing mobs to enter integrated schools,
I wrote a book called “Tender War-
riors,” based on interviews with a
number of these courageous young-
sters and illustrated with fine photo-
graphs by Myron Ehrenberg. It was
published in 1958 by Hill & Wang
and was, I believe, the first book on
school integration. Even today, any
Negro, adult or younger, could find
in this book added reasons for
conscious and purpeseful pride in
his group. I say “could” because the
book was a commercial failure and
has been out of print for some time.
I would guess that very few copies
ever reached school or public li-
braries.

My next book was “Mary Jane,”
a fictional account of a Negro girl's
first year in an integrated school.
Doubleday published this in 1959,
with twinges of trepidation. One of
their salesmen told me at the time
that he wouldn’t dare enter a book-
store in Chicago with a book that
had a picture of a Negro on its
jacket. I do not know if any Chicago
stores are displaying it now, but
“Mary Jane” has been selling well
in recent years. Total hard-cover
sales now amount to 32,787 copies,
with g,752 copies sold since January
1, 1966. In addition, it has been
brought out as a paperback, which
is marketed through schools by
Scholastic Book Services, and there
have been six foreign editions.

Two Recent Books

My most recent books on Negro
history are “Forever Free, The Story
of the Emancipation Proclamation”
and “Lift Every Voice, The Lives of
W. E. B. Du Bois, Mary Church
Terrell, Booker T. Washington,
James Weldon Johnson.,” Published
in 1993, “Forever Free” has sold 22.-
112 copies. “Lift Every Voice” has
sold 12,079 copies since its publica-
tion in the fall of 1g6s. . . .

I am pleased at the praise my
books have been receiving. But until
more and better books in the same
category are published, they will
remain, like a handful of others,



token books. There are hardly
enough titles to fill a five-foot shelf
when what we need is a fifty-foot
shelf.

How can we bring the truth about
Negro history and life to our chil-
dren? We must tell it as it was and
as it is, without sugar-coating. The
facts are available. Historians like
John Hope Franklin, Benjamin
Quarles, Rayford Logan, C. Vann
Woodward, Kenneth Stampp, have
supplied us with some, and there is
more, a great deal more, to be un-
covered. . . .

Crash Program Needed

There should be a crash program
to revise school textbooks so that
they conform with the best modern
historiography. As a taxpayer, I
object to federal money being spent
for books which perpetuate out-
moded racist doctrines. And there
should be a crash program to re-
educate teachers and school librari-
ans. We have special teacher-train-
ing courses and summer institutes in
the “new math” and the “new sci-
ence.” Why not in the “new his-
tory”’—which isn’t new at all, but
which comes much closer to being
true history?

There is some danger of turning
out formula books—books written
to order that lack literary quality.
But it is a minor one. After all, not
all the books published each season
are deathless prose.

The great importance of the kind
of books we are talking about is that
they will be widely read, not only
by Negroes, but by white children
and adults as well. When the role of
the black man in our history is bet-
ter understood, white America will
discover that it, too, has reason to
be proud of the Negroes' partnership
in our nation, Only then will we be
able to resolve the contradiction that
Thurgood Marshall once identified
by saying that if America is a melt-
ing pot and the Negro hasn’t melted,
it’s because he hasn’t been allowed
to get into the pot.

#* * *

Since writing my statement, I have
had some correspondence with a li-
brarian in Brooklyn. I would like
to quote from her letter:

“A local poverty program in the
ghetto in which I work gave the boys
and girls an assignment: bring in the
biographies of two famous Puerto
Ricans and one famous Negro. We
checked the “Reading and Study
Guide of the World Book Encyclo-
pedia,” which lists the names of

Book Trade Journal Comments on Hearings

From an Editorial in Publishers’ Weekly, September 19, 1966

... The impression created at the
hearings was that these new books
have not, as yet, made much of an
impact in the educational market-

place. Their adoption and use so far
have been spotty, publishers said,
while civil rights spokesmen asserted
that integrated books have not yet
reached the level of the neighbor-
hood school. Here the problem is
partially the old one that has
plagued educational publishers for
years: In response to educators’ de-
mands, they create new books
(which in itself is a time-consuming
process) , but acceptance of the books
is long delayed by cumbersome adop-
tion procedures and by the woefully
small percentage of school budgets
that is allocated for books.

But specifically with respect to
racially integrated materials, the

problems may run deeper. The
Powell hearings really didn't get
down to the related matter of dual
editions, one for the North and one
for the South (are publishers to be
believed when they say they don't
publish them anymore?): the text-
books whose “integration” is phony
(the *“change-the-color-plate books™
or the “color-me-brown books™);
and the disproportionate textbook
purchasing power wielded by the
state-adoption states of the South.
Though textbook publishing execu-
tives may recognize that the big
cities are ‘“where the action is,”
their sales departments are not
likely to be happy if this means
giving offense to those who write
those big state contracts in the South.
Such market considerations can re-
sult in editorial caution that is inap-
propriate in the year 1966. . . .

famous people by nationality—and
Puerto Ricans are not listed. We also
checked the “World Book” for the
biography of Harriet Tubman—and
it is not there.”

She further explained, “The
‘Reading and Study Guide’ is a
separate volume. It lists among other
things the names of prominent per-
sons broken down by nationality (a
frequent homework question kids
are given in school). Puerto Ricans
are not listed here, and since I work
in a neighborhood with a heavy
Puerto Rican concentration and
where community groups and schools
are stressing ethnic history, we find
this omission not only hampering,
we find it downright discriminatory.”

The “World Book Encyclopedia™
that she consulted was copyrighted
in 1964 and is published by Field
Enterprises Educational Corpora-
tion. Although a biography of Har-
riet Tubman is not included, there
are 38 other Negro biographies.

D

Information, Please

The Council on Interracial
Books for Children would like to
have a list of all college courses
that are being offered in Chil-
dren’s Literature and in Writ-
ing for Children. If you have
such a list—or part of one—
please send it to us, together with
addresses of the colleges and
names of the teachers.

“Escape by Night’—
Why Not a Reprint?

During the 1940’s and "50’s, books
with interracial themes sometimes
had a short life. It might be worth
culling these “prematurely pro-in-
tegration” books to find some that
have gone out of print and could
be reprinted today.

Underground Railroad

One which has recently been called
to the Council’s attention is “Escape
by Night” (Winston), a story of
the Underground Railroad, by
Helen Wells. Unlike other fictional
accounts, which portray the Rail-
road as a white benevolent society
that lent a helping hand to ignorant
slaves, “Escape” includes courageous,
intelligent Negroes and even one Ne-
gro stationmaster in its cast of char-
acters. It is a fast-moving adventure
story with a particular appeal for
boys. Its illustrations, too, are attrac-
tive.

However, if “Escape by Night” is
reprinted, Miss Wells might want
to heed one suggestion that has been
made to the Council: tone down the
dialect, which in one or two places
has a stereotyped ring.

And here is a further suggestion,
to our readers. If you know of any
out-of-print interracial book that in
your opinion should be reprinted,
please write to us about it.

b



Office, Anyone?

The Council has temporary
office space through the generos-
ity of our Treasurer and Attor-
ney, Stanley Faulkner; but the
Council needs a permanent
home. It should be large enough
to house a reference library of
interracial books for children.

We will heartily welcome any
offers of free space. Suggestions
about how to get a rent-free of-
fice will also be welcome—parti-
cularly if they are accompanied
by an offer of the time and
energy necessary to do the leg-
work to locate the space. All
those working for the Council
are overemployed at their reg-
ular work. They do not need
more projects to execute nearly
so much as they need more peo-
ple to execute projects.

How To Achieve Ethnic

Balance at Book Fairs

From Randolph C. Sailer, of
Swarthmore, Pennsylvania, comes
an idea that we pass along:

When a Book Fair is to be pre-
sented in your local school, be sure
it offers books that include Negroes.

Find out what agency supplies
books for your local Fair; then con-
tact this agency long in advance of
the event. It often takes a long time
to get books from publishers. Insist,
then insist again, that certain specific
titles be displayed. Unless you do
this, the agency that arranges the
Book Fair may want to put their el-
forts into moving the stock they al-
ready have on hand—and this stock
may not be at all balanced from an
ethnic point of view.

Publishers Speak

(Continued from page 1)
another version for the South or any
other section of the country.

We believe that the children of min-
ority groups must find in their text-
books situations familiar in their
everyday experience and people with
whom they can identify.
Lee G. Deighton, Chairman,
The Macmillan Co.

Houghton Mifflin Company sub-
scribes to the principle that text-
books should present a fair and
balanced treatment of all groups—
racial, religious, and national—in
American society.

George Manuel Fenollosa,

Vice Pres. Houghton Mifflin Go.

John Day Produces
Excellent Visual Aids
For Use in Classroom

WE RECENTLY asked publishers to
. send us interracial trade books
for possible review. The John Day
Co. sent us, along with several trade
books, a set of visual-aids materials
for classroom use entitled Urban
Education Studies, This material is
so attractive we urge all elementary-
school teachers to write to John Day
Co., 62 West 4pth Street, New York,
New York, for full information.
The set consists of eight volumes
of very large—and very fine—realistic
photographs of urban life. Negro
children, Negro families, ghetto
scenes, incidents of interracial friend-
ships and human warmth are promi-
nent in these evocative pictures.
Each photograph, reproduced on
heavy cardboard, is large enough to
be displayed on an easel or stool or
desk, so that discussion groups of
ten or perhaps fifteen children can
easily see it. The titles of the vol-
umes, which are arranged by grade
levels, give an idea of the range of
themes covered: “Growing Is,” “A
Eamily T = A Neighhoe I5:2 “A

Photograph by Reginald Jackson,
From "Teacher's Guide To Accompany the
Albums of Urban Education Studies"

City Is,” “Work Is,” “Opportunity
Is,” “Recreation Is,” “Renewal Is.”

With each set of pictures are de-
tailed aids to the teacher who uses
the pictures to stimulate the develop-
ment of language skills and learning.
And although the materials are in-
tended primarily for urban children,
one teacher of integrated classes in
a country school, Mrs. Cynthia Im-
brie, of New Jersey, tells us that they
can have great value for rural chil-
dren, too.

Recent Evaluation of
High School Texts

“The Negro in Modern American
History Textbooks™ is the title of an
evaluation of thirteen new textbooks
that were available for use in junior
and senior high schools in the fall
of 1¢66. Included in this booklet
is a list of six important points which
almost all of these texts fail to make
about the role of the Negro in Amer-
ican history.

The author of “The Negro in
Modern American History Text-
books” is Irving Sloan, and the book-
let is published by the American
Federation of Teachers, AFL-CIO,
716 North Rush Street, Chicago,
Illinois, 6061. Price: $1.00 a single
copy, $10.00 for 25 copies.

Harry Golden, 111

As this issue was being prepared,
word came that Harry Golden was
seriously ill. The members of the
Council join a very large number of
other Americans in wishing for the
early recovery of this distinguished
foe of racism. He has aided the Coun-
cil’'s work by sponsoring it and by
appearing as guest of honor at a
fund-raising party. Mr. Golden also
helped launch INTERRACIAL Books
rFor CHILDREN by contributing an
article, “Segregated Textbooks,” to
its first issue, and one of the last
things he did before going in the
hospital was to send the Council a
check to help us expand our work.

We are sure Harry Golden would
be pleased if some of his admirers
sent him good wishes in the form of
checks made out to the Council. If
we do receive such checks, we will let
Mr. Golden know at once.

Request for Paperback

In the first issue of INTERRA-
ciAL Booxks ror CHILDREN, Eve
Merriam praised “Bronzeville
Boys and Girls,” a book of poems
for children, written by Gwen-
dolyn Brooks. Miss Merriam, on
the basis of her experience in
reading poetry to children, be-
lieves this book ought to be
available in paperback. Some-
how this point got left out of
Volume I, Number I; but it’s in
now. Harper (or some other
publisher), please take note:
There is a request for a paper-
back edition of ‘Bronzeville
Boys and Girls!”




What Kind of Interracial Books?
What Do You Think?

N THE NEXT 1ssue, INTERRACIAL
Books ror CHILDREN plans to
publish comments from our readers
on several books and articles that
touch directly or indirectly on the
reading problems of nonwhite chil-
dren. Below are quotations from
these publications. Read these brief
quotations and, if you can, the pub-
lications themselves. After that, give
your own answer to the question
“What kind of books should chil-
dren read?”’

I am more and more convinced
that it matters very little what a
child reads so long as he enjoys it.
It is the reading habit that counts.

Orville Prescott, quoted by
George W. Norvell in “What
Boys and Girls Like To Read”
(Silver Burdett Co., 1958)

How can we account for the curi-
ous fact that books which have de-
lighted and instructed thousands
are often regarded by teachers as
bad, whereas books that have bored
generations of school children and
turned them against reading are
thought of as good? . . . Such views
(about books) . . . derive from an
abstract literary standard that treats
books as ends in themselves, quite
apart from any immediate interest
or usefulness these books may have
for the reader. . . . Suppose we try
a different standard, and define as
good that book which gives the stu-
dent a meaningful emotional experi-
ence.

John Rouse in “In Defense
of Trash,” Media and Methods,
October 1966

It is interesting to speculate how
long interest will last in some of the
“trash’” which Rouse defends. Stories
about hot rodders, gasoline attend-
ants, and airline hostesses are rather
short-lived even if the interest in
them is currently great. Reading
such books adds up to nothing. They
become a form of busy work . . .
pacifiers for the relief of teachers. . . .

Remember . . . that some of the
“trash” have such drawbacks as
vocabulary difficulty or inadequacy,
structural  involvements, abrupt
shifts in the identity of the narrator,
and irregular placing of events—all
disadvantages which make for hard
reading for the adolescent to whom

Rouse recommends “the trash.”
English teachers continue teaching
the classics because, unlike the tran-
sitory “trash” with its superficial
appeal, the classics have something
of lasting value to say to adolescents
and adults in any generation.

OUscar H. Fidell in “The Classics
Need No Defense,” Media and
Methods, November 1966

. . . Within the range of morally
acceptable materials, what (chil-
dren) enjoy at a particular stage
of their development is good for
them at that particular time.

George W. Norvell in “W hat
Boys and Girls Like To Read”

It was found that the so-called re-
luctant reader and the slow learner
were not so reluctant or as slow as
certain teachers previously thought.
Provided with books that interested
them, they were no longer reluctant
or slow. Over and over again, these
students concluded that they learned
more by reading something they
liked. . . . It was found that the near-
illiterates in many classrooms were
now reading whole books albeit that
many of these selections would not
be considered meritorious from a
literary point of view. Nevertheless,
they were reading and enjoying this
new experience.

Daniel N. Fader in “Hooked
on Books” (Berkley
Publishing Corp., 1966 )

When assessing new reading mace-
rial for children, recall that in the
past the authorities have labeled as
dangerous or trashy: Tom Sawyer,
Huckleberry Finn, Treasure Island,

Question

Does anyone know of a sum-
mer Writers Conference that of-
fers one or more scholarships for
Negro writers?

Does anyone know of a Writ-
ers Conference that makes a spe-
cial effort in some other way to
attract nonwhite and Spanish-
surname students?

We will pass along to our read-
€rs any news we receive in res-
ponse to these questions.

the Waverly novels, Dickens in toto,
and dozens of others startlingly new
works of genius—they didn’t conform
to accepted canons. The same will,
of course, happen again. . . .

T'he most serious barrier to change
is the mental attitude of the arbiters
of the field.

George W. Norvell in “What

Boys and Girls Like To Read”
°

Contrived writing can stunt the

growth of the natural reader by
destroying his faith in the power of

books. . . . Children whose privileges
have been few should especially have
the best. . . . If no children’s books

were published for the next ten
vears, there would still be enough
good ones, in great enough variety,
written in the last one hundred years
to satisfy boys and girls during the
short span of time that they are read-
ing children’s books.

Ruth Hill Viguers in “A Pinch
of This and a Dash of That,”
The Horn Book Magazine,
February 1966

Though our library has more War
Stories than any other kind, they are
not the most popular of our books.
That distinction is reserved for an-
other category, comprising about 50
titles, or 10% of the list. These are
books exclusively by or about Ne-
groes, and they are read many times
more often than the War Stories
which are their nearest competitors.
This phenomenon has several pos-
sible explanations—the Negro popu-
lation at the Maxey School, which
fluctuates between 40 and 60%; the
climate of racial concern in the
United States—but its probable ex-
planation seems to me to owe at least
as much to the quality of books by
authors like James Baldwin and
Richard Wright, our most popular
writers, and John Howard Griffin,
author of our most popular book,
“Black Like Me.” The books these
men write each contain a cry from
the heart that black and white alike
can hear and respond to. We have
tried to discriminate our readers and
we have failed. Books by and about
Negroes are read equally at the
Maxey School by white and Negro
children alike.

Daniel N. Fader in
“Heooked on Books™
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What Other People Are Thinking. ..

(Continued from page 2)

—for a whole year. She has had six
or seven books published now and
is writing steadily, both of her own
people and on other subjects.

The Negro students I have had
at NYU in the eight years I've taught
there have often chosen to write
about white families and their prob-
lems—and these stories were as super-
ficial and contrived as some of the
“integrated” tales presented by white
authors today.

By all means, if this council can
encourage the qualified writers to
produce the material so urgently
needed to achieve an integrated so-
ciety, I'm doubly for it—and here is
my subscription and a starter con-
tribution to the cause.

Lee Wyndham,

Morristown, N. ].

I thought the first issue of INTER-
rRACIAL Books ror CHILDREN, which
I got this morning, was swell. It’s
about time!

Jeanne Bendick,
Rye, N. Y.

I liked the Newsletter you sent
me. It is good that at long last books
about Negroes are being accepted
by publishers, and I agree with Phyl-
lis Whitney that more Negroes
should be writing them. I asked a
Negro teacher’'s aide in a public
school why there weren't more Ne-
groes writing, and she said, “Well,
you know, Negroes feel kind of shy.
They aren't used to writing and
sending stuff out.” I think she is
right, and no doubt some Negroes
beginning to write would feel re-
buffed and discouraged at the first
rejection slip. It is hard not to feel
this way after years of experience.

Books about Negroes, if they are
to have any impact, must be not only
important but readable. And that
means they must not all be about
the problem of the Negro. There
should be some like Sidney Taylor's
“All of a Kind Family,” which is
about a Jewish family and tells
about how much fun it 1s to be Jew-
ish. I think a writer back in 1905
would not have felt like writing
about what fun it was to be Jewish,
because it wasn't fun at all. It is only
now that Jews feel fiee enough to
write the kind of book that all kinds
of kids will read. We want children
to like each other, and for this we
must free them from guilt.

Eleanor Clymer,
Katonah, N. Y,

Thank you for sending me a copy
of the first issue of your quarterly.
I found it very much to the point
and especially liked the articles by
Phyllis Whitney and Jean Karl.

When I write a book about a Ne-
gro child, I never know if I'm doing
it right, or if I'm doing more harm
than good. Writing about poverty is
also frustrating (I don’t believe all
books abouts Negroes should have
a background of poverty, because
this merely helps to perpetuate the
stereotype) , because even though I
am on more familiar ground here,
there is so much about poverty that
is not fit reading matter for children
and some things that must be ap-
proached gradually because they
make adults flinch, and these books
must pass through the hands of
adults before they reach the children.
Books for older children are getting
more and more realistic, and I hope
this will also happen to books for
younger children. One must beware
that realism doesn’t end in despair,
which children in poverty have
enough of already, and yet realistic
stories must have realistic solutions.

If there is any bottleneck in the
way of more books about nonwhite
children and the urban poor, I be-
lieve it is the writers. In my experi-
ence, editors have welcomed such
books with open arms, beginning
before federal aid and before the war
on poverty. It is good to see that
more of these books are published
every year, and it is heartening that
such an organization as yours has
been formed.

Joan M. Lexau,

New York, N. Y.

INTERRACIAL BOOKS FOR CHILDREN
is excellent. I enjoyed reading it very
much,

David Scott, Peace

Education Division, American

Friends Service Committee

Mrys. Clara Jackson, who teaches
courses in children’s literature and
library work here, would like to use
INTERRACIAL BooKks FOR CHILDREN in
her classes.

Ruth Rehfus, Department of
Library Science, Kent State
University, Kent, Ohio

Wouldn’t it be a good thing if the
next lists of interracial books for
children could have a title that
would indicate the books were not
for an all-white world of children
but rather for children of the world?

I do think that there has been a
good deal of change but not enough
on the racial and social content of
texts and illustrations in books for
children. I think now the problem
is how to reach more nonwhite and
urban poor children. This is one of
the problems that we are trying to
solve with some of the Scholastic
books in paperbacks that might be
put in a packet to use for migrant
schools and for the other projects
relating to OEQ, so that these could
be replaced easily but might be used
in many ways. For instance, each
night a child can take home a book
and bring it back the next day.
Naturally, we would love to have
them keep books for a while, but at
least this gives them some books at
home and a change in books.

Amy Hostler, College of
Education, Arizona Siafe
University, Tempe, Ariz.

Congratulations on the INTERRA-
cIAL Books For CHILDREN commit-
tee. It is a splendid idea.

You may be interested to know
that my last two books have a non-
white hero. One is “Rakoto and the
Drongo Bird,” a picture book which
Lothrop Lee just did. The other is
“The Boy Who Woke Up in Mada-
gascar,” which Putnam is publishing
in the spring of 1967.

Robin McKown,
New York, N, Y.

We are currently collecting chil-
dren’s books dealing with Indians
with the intention of working up a
bibliography of “acceptable” mate-
rialgsee

There is a crying need for books
that update the American Indians,
to make them contemporary instead
of historical.

Mary G. Payne, Director,

Public Education, Association on
American Indian Affairs, Inc.,
New York, N. Y.

The Interracial Council Bulletin
is very good.

Rose Wyler,
New York, N. Y.

I was greatly interested in your
project and would like to say it is
most worthwhile.

Diane Lewis, Assistant Manager,

Books for Young Readers,
Doubleday & Co., Inec.



Library of Congress Publishes
List of Children’s Books 1965

“Children’s Books 1965, A List of
Books for Pre-School through Junior
High School Age,” compiled by Vir-
ginia Haviland, Head of the Chil-
dren’s Book Section, Library of Con-
gress, and Louis B. Watt, Chief of
the Educational Material Center,
Office of Education, U.S. Department
of Health, Education and Welfare,
published by The Library of Con-
gress in 1966 lists 207 titles. One of
our readers looked over this list and
recognized nine titles that include
contemporary Negro or Puerto Ri-

Antioch College Reports
On Special Program

In 1953, Antioch College began to
offer a college education to a group
of what it called “disadvantaged”
students. Three years later, Dixon
Bush, Director of the Antioch Pro-
gram for Interracial Education,
summarized the differences that had
become apparent between the so-
called disadvantaged students and
others. First among the differences
was this: “They do not believe in the
printed word. . . . Books of many
kinds are for them partially unreal.”

Possibly the attitude of these stu-
dents toward books would have been
different if, from earliest childhood,
they had seen books in which there
were characters with whom they
could identify—books in which Ne-
groes were given their full place in
the world. It is hard to think books
are real if the only ones you see
seem to say you do not really count.

Any Writers for
Writers Workshops?

Following the 196y riots in Los
Angeles, Budd Schulberg started a
Writers Workshop in the Watts
headquarters of the Westminster
Neighborhood Association, a social
agency. After a slow start, the project
took on a very exciting life.

The fascinating story of this pro-
ject among teen-age Watts residents
was told by Mr. Schulberg in a New
York Times article that was re-
printed in the September-October
Authors Guild Bulletin, and it gave
us an idea:

Why shouldn’t writers—and editors
—who specialize in books for chil-
dren follow Budd Schulberg’s ex-
ample and set up workshops in
juvenile writing in some of the ghet-
to areas of America’s major cities?

can characters in text or illustration.
An additional four titles dealt with
Negro or Puerto Rican history, and
four titles were concerned with
Africa.

We would like to know what read-
ers of Interracial Books for Children
think about the value of the Inter-
racial books included in this list.
We would also be interested in hear-
ing from readers if they believe that
important books that were published
in 1965 have been omitted.

Wanted: A Secretary!

The Council on Interracial
Books for Children, which has
functioned so far as an organiza-
tion of volunteers, sorely needs
a full-time executive secretary.

The duties would include
editing our quarterly, INTERRA-
cIAL  Books For CHILDREN,
launching and executing pro-
jects, managing the office, and
raising the funds necessary to
carry on the Council’s work.

Anyone interested  should
write to the Council, giving
qualifications and stating salary.

Illustration by Frank Cie-
ciorka from ''Negroes in
History: A
Primer," by
Bobbi and Frank Cieci-
orka. This 54-page book

American

Freedom

may be obtained from the

publisher: The Studeni
Voice, Inc., 360 Nelson
Street, S. W., Atlanta,
Georgia. Price: $1.50

each; more than 10

copies, $1.00 each.

Our Aims Restated

We believe books can do much to
create the will and enlarge the ca-
pacity to achieve an integrated
society. Our aim is therefore to en-
courage the writing, production, and
effective distribution of books to fill
the needs of nonwhite and urban
poor children. Through such books,
we think all American children will
gain a fuller awareness and a keener
understanding of one another.

The Council is developing a pro-
gram in several steps. The first calls
for publication of this quarterly bul-
letin devoted to what, for lack of a
better term, we call interracial books
for children.

As a second step we are announc-
ing prizes for the best manuscripts
submitted by Negro writers.

Soon we hope to offer guidance to
authors whose work has merit but who
might benefit from professional help.

We also look forward fo the time
when exhibitors will take intercultural
books intc areas where they are most
needed in order to rouse the interest
of teachers, parents and children.

If you, too, believe in the Council's
goals, please indicate your support
by sending a check to help us con-
tinue and expand our work.



Comment: Culled from Other Publications

From a Child Specialist

I speak from the vantage point of
one who is concerned with and re-
ponsible for the physical and mental
health of children: the Negro writer
has a mandate to strengthen and pre-
serve young minds.

To the young black mind, the Ne-
gro writer must provide a sense of
worthiness, pride in heritage, and a
knowledge of the contributions of
his people to society.

To the young white mind, the Ne-
gro writer must lift the veil of myths
and irrealities which if allowed to
persist, imprisons one in a cell with
gilded bars. . . .

Dr. Calvin Sinnette, Lecturer
in Pediatrics, Alber: Einstein
College of Medicine,
(speaking at the Conference on
the Negro Writer’s Vision of
America, April 25, 1965)

A Heritage, Not a Bayonet

Throw out the rule book of educa-
tion. Create a National Board of
Education dedicated to the task of
stopping the maiming of black chil-
dren’s minds—and give them a heri-
tage instead of a bayonet. And stop
the systematic production of racist-
minded white children.

Floyd B. McKissick, Chairman,
Congress of Racial Equality
(to the Senate Committee

on Urban Affairs,

December 8, 1966 )

Spanish-Language Children

An interesting Title I experiment
is taking place in West Las Vegas,
in grades one through five, where
Spanish is being taught to pupils
whose first language is Spanish.

“The children’s Spanish is not very
good, though,” says the teacher,
Humberto Gurule. “We want the
children to be truly bilingual, but
how can we expect them to become
literate in English if they are illiter-
ate in their own language?”

Although Mr. Gurule uses an
audio-lingual approach in his teach-
ing, he also puts a great deal of stress
on proper grammatical usage and
vocabulary building. Knowing that
young children can become easily
bored with grammar and word drill,
a visitor to Mr. Gurule’s class is
pleasantly surprised at the hand-
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waving, eagerness-to-answer atmos-
phere in the class.

Ray Leger, the youthfullooking
bilingual  superintendent, credits
this enthusiasm not only to Mr,
Gurule’s patient teaching methods
hut also to the delight the children
take in being able to use their own
language at least one period a day.
“It is helping many of our children
see for the first time that their own
tongue may be used as a medium of
instruction,” he says.

Other teachers have also com-
mented on the favorable side effects
of the elementary Spanish classes.
The children who have been taking
Spanish seem to find it easier than
before to learn other subjects where
the instruction is given in English.

Byron Fielding, NEA Journal,

September, 1966

It would be interesting to know
what books these children read in
Spanish and what additional Span-
ish-language books their teacher
would like to have if he could get
them.—Editor.

"Disadvantaged™ Children

One-third of the 3,700,000 chil-
dren enrolled in the nation’s fifteen
largest school systems are culturally
disadvantaged, one of every three.
The prognosis for 1970 is one of
every two.

John M, Brewer, Principal,

Miller School, Pittsburgh, Pa.

(at the Annual Convention of

the American Association for

the Advancement of Science,

December 30, 1964 )

Actual Negro Experiences

One area in which education is
doing an appallingly poor job and
where suitable material is difficult to
find is that phase of history which
deals with the background of current
racial problems. . . . It seems im-
perative . . . that students be given
a chance to study books which em-
phasize the actual experiences of
Negroes.

Frank Updike, Chairman,

Department of English,

Burlingion High School,

Burlington, N. J. (in

Media and Methods,

November 1966 )

Mexican-American Dropouts

In 1960 more than half ol the
Spanish-surname men and almost
half of the women over 14 years old
and older had not received an edu-
cation beyond the eighth grade. The
Mexican boy or girl in California
will almost certainly become a school
dropout.

J. Wilson McKenney (in
California Teachers Association

Journal, March, 1965 )

Freeing the White

The Negro alone cannot win this
fight that transcends the “civil rights
strugegle.” White and Negro must
fight together for the right of hu-
man beings to make mistakes and to
aspire to human goals. Negroes will
not break out of the barriers of the
ghetto unless whites transcend the
barriers of their own minds, for the
ghetto is to the Negro a reflection
of the ghetto in which the white lives
imprisoned.

‘The poetic irony of American race
relations is that the rejected Negro
must somehow also find the strength
to free the privileged white.

Kenneth B. Clark,
New York Times,
April 4, 1965

Reforming the English
Curriculum

It is a false and misrepresented
world picture that we present to our
adolescents through the literature
that is selected and taught in sec-
ondary school classrooms across the
nation: ;..

As we teach of the nation’s west-
ward movement, as we trace the de-
velopment of a sectional literature,
what has happened to that large
body of writing devoted to a con-
demnation of slavery? The question
is not answered by the condescending
polemics of white writers but with
the righteously indignant verses,
stories, and plays of those mirac-
ulously schooled objects of perse-
cution, Negro writers. Where is this
portion of the American student’s
heritager We have a few rarely
anthologized, weak verses of Phillis
Wheatley and some of the joking
rhymes of Paul Laurence Dunbar,
but the statements of pain rendered
in dialect by Dunbar are missing.



The pathetic plea, in excellent epis-
tolary style, of Benjamin Banneker
to Thomas Jefferson, for recognition
of his race, is nowhere to be found
in high school anthologies.
Examining our own Twentieth
Century, where are the verses of
Campbell, the writings of Braith-
waite, Corrothers, Grimke, the essays
of Chestnutt, poems of Zora Hurs-
ton, Pulitzer Prize-winner Gwen-
dolyn Brooks, James Weldon John-
son, Countee Cullen? Novels, stories,
poems, and plays that speak realis-
tically of the Negro working class
and middle class, such as Walter
White’s “Flight,” Richard Wright’s
“Black Boy,” Langston Hughes’
“Simple Speaks His Mind,” Lorraine
Hansberry’s “Raisin in the Sun,”
Lofton Mitchell’s “Bimshire,” James
Baldwin’s “Go Tell It on the Moun-
tain,” are relatively unknown by
high school students, yet these are
the same students who have some
acquaintance with Mrs. Stowe’s
“Uncle Tom’s Cabin” and Margaret
Mitchell’s “Gone with the Wind.”
Pearl Thomas, English teacher,
Francis Lewis High School,
Queens, N. Y. (in Changing
Education, Fall 1966 )

And What in 1967?

In 1960, 1 of 10 Americans was
nonwhite. Today, 1 of g is nonwhite.
Today, 1 of 7 American children
under 14 is nonwhite; of infants un-
der a year, 1 in 6 is nonwhite.

Theodore H. W hite, in “The
Making of a President” (1964)

Indian Youth

The Indian youth is not effectively
identified with his Indian heritage,
nor can he identify with the hostile
white world around him.

Rev. John F. Bryde, S. J.,

Superintendent, Holy Rosary

Indian Mission,

Pine Ridge, N. D. (at a confer-

ence of the Association on

American Indian Affairs,

November, 1966 )

Language Skills

Language skills depend to a large
extent upon a knowledge of the de-
tails, the manners, the objects, the
folkways, the psychological patterns
of a given environment.

Ralph Ellison in “The Writers

Experience,” a lecture

presented at the Library of

Congress, 1964, and reprinted

in “Shadow and Act”

(Random House)

Difficult To Con Kids

Increasingly—but oh so gingerly—
brown faces are being put into books
for children. A ghetto child, some
publishers now see, does not quite
identify with Dick and Jane and
their milky suburbia. And white
middle-class children, some publish-
ers now agree, should read about
children of other colors and other
environments than their own.

What most publishers and most
authors still forget, however, is that
it is difficult to con kids. You can
block their capacities (see John
Holt's “Why Children Fail”), but
you can’t, for example, make them
believe that you know more than
they do about the way to live.

Nat Hentoff, Book Week,
April 24, 1966

Opportunities for
Identification

Teaching materials that have
meaning to Negro children also must
be developed. Books, illustrations,
audio-visual materials, songs and
stories that describe a middle-class,
all-white world with trees, flowers,
pets, zoos, parks, toys, and comfort-
able living conditions are incom-
prehensible to many Negro young-
sters. Not only are the scenes and
situations foreign to him, but they
continue and reinforce his under-
evaluation of self, intimidate and
disorient him. He must be given
materials that allow opportunities
for identification and recognition.

Whitney M. Young, Jr.,
Executive Director, National
Urban League, in “To Be
Equal,”” 1965

Nobody Listening

The American Negro has made
not one but several good beginnings,
and he has seldom refrained from
speaking his mind. The trouble was
that nobody was listening. If this
can now be changed, it may be pos-
sible to consolidate in the hearts of
his listeners some of the things they
have accepted in their minds.

Arna Bontemps, Book Week,
Fall Children’s Issue
October 31, 1965

For the Spanish Surnamed

Until someone writes the remark-
able biography of California’s Cesar
Chavez or Arizona’s Graciella Oliva-
rez or Colorado’s Corky Gonzalez or
New Mexico’s Tom Robles or Texas’
Henry Munoz, we can, at least, find
food for thought, as both teachers
and socially concerned activists, in
this small paperback—that might
have started its title as “Mexicanos”
or “Latinos” or “Hispanos” or “Chi-
canos.” Not just the youth but the
generations of Spanish-surnamed in
the United States have usually been
forgotten, even when they have
reached the crossroads by any of
these names, derogatory or aristo-
cratic in their usage and vocal in-
flections.

Herrick S. Roth in Changing
Education, Fall 1966 (in a
review of “Mexican-American

Youth,” by Celia S. Heller)

Contagious

Becoming interested in books is
a little like catching the measles; a
youngster has to be exposed to them
first.

New York Times Magazine,
April 11, 1965

$1.00 for four issues.

| wish to contribute .
program. (Contributions are tax-deductible.)

CLIP AND MAIL

The Council on Interracial Books for Children, Inc.
9 East 40th Street, New York, N. Y. 10016

| wish to continue receiving Interracial Books for Children and enclose

.. to help the Council carry out its
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THREE $500 PRIZES
FOR THE BEST CHILDREN’S BOOKS
BY NEGROES

FICTION NON-FICTION

$500 for the best manuscript for ages 3 to 6
$500 for the best manuscript for ages 7 to Il
$500 for the best manuscript for ages 12 to 16

Contest Closes December 1. 1967

Contest Judges

(List in process of formation)

CHARLEMAE ROLLINS,
Retired Children's Librarian, Chicago Public Library

JOHN O. KILLENS,
Writer in Residence, Fisk University

For entry blanks and full information about contest rules, send
a stamped, self-addressed No. 10 envelope to

THE COUNCIL ON INTERRACIAL BOOKS FOR CHILDREN, INC.
9 East 40th Street, New York, New York 10016

s

THE COUNCIL ON INTERRACIAL BOOKS FOR CHILDREN, INC.
9 East 40th St., New York, N. Y. 10016

Return Postage Guaranteed

Nigc,

/ ) WISCO! 7LIBR§.B¥ BULLET IN
A [ Sta Capit
Mzdiso

oo 209



	Blank Page



