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An Error

In haste and carelessness the editors of INSIGHT
AND OUTLOOK collaborated with the heads of the
Conservative Club to poll politcal opinion among pro-
fessors, and in the process learned a lesson in survey
taking. Almost as soon as the questionaire was de-
livered the drafters realized the unsoundness of the
mechanics and the aggressiveness in tone of the letter.
Immediately a retraction and apology was sent out.
The editors, not sure of the political climate at the uni-
versity and expecting a situation like that described in
E. Merrill Root’s book Collectivism on the Campus,
were very encouraged by the affirmative replies re-
ceived in answer to the question “are you a conserva-
tive?” Several faculty members troubled themselves to
write letters or comments, and we would like to pub-
licly thank them again for taking their time.

As could have been expected, the Cardinal with its
nose attuned to anything foul immediately raced the
situation across its news and editorial pages. We were
amused to note that the editors of the Cardinal felt
their condemnation of the poll would not conform to
normal commentary on academic freedom without
taking another poke at Sen, McCarthy. It was good
that the subject got an airing, though. And the editors
of INSIGHT are indebted to the Cardinal for provid-
ing a forum.

GOOD IDEA FROM THE NEW IDEA

Our supposedly “rival” student publication, the New
Idea, beat us by two weeks with an issue devoted large-
ly to education, so the editors of INSIGHT feel it
fitting to comment on our neighbors’ effort. And our
judgment is: “Fine.”

Each of the students analyzing the educational prob-
lems at the university had valuable thoughts to offer
with which the editors of INSIGHT in the greater

part concur, The comparison between British and
Amercan educational systems by Bryan Bett was quite
provocative. The whole product of the New Idea staff
we applaud. The New Idea has our blessing.

THE RISING CONSERVATIVE TIDE

As the editors anticipated, the interest the campus
has shown in the Consevative Club speaker symposium
has been quite intense. Throughout the country there
seems to be an upsurge of criticism from the usually
silent conservatives. The last election jolted complacent
voters and demonstrated that they were now faced with
a real and weighty choice whether to re-examine
government’s role in the economy or whether instead
to plunge further ahead toward the welfare state. And
more and more of the American people are becoming
aware that it is risky business always taking the govern-
ment’s word for it on promises of new benefits. Citizens
are becoming afraid of too much security and are looking
for a reacquisition of some of the liberty they have
recently turned over to the state,

The reason for the reawakening is in part a realization
by conservatives that the last election was not so much
an indication of labor and welfare mandate but was in-
stead a conservative capitulation. The flood of letters
urging economy received by federal and state govern-
ments this winter is testimony to the existence of
wide-spread conservative belief in the grass roots. So
now sensible conservatives are saying it’s about time
to start doing something.

On the campus the turnout of 120 for Father Keller
on a snowy night indicates the university community is
taking note. The Conservative Club’s efforts is gather-
ing momentum, and students are coming to its sup-
port. For young adventurers, the club is a perfect
stamping grounds, because nowadays the new radicals,
the ones fighting entrenched opinion are the politically
conservative.

There is plenty of example to show, moreover, that
something can be done. In the last thirty years our
national thinking has been turned upside down, and
responsible is a small group of active exponents of the
New Dea] and “social justice” philosophy. Their at-
tack was two-pronged, educational and political. The
conservatives are finally beginning to learn by their
example. Thee Conservative Club is the educational
fork on the campus.

WORLD OUTLOOK

FEDERAL AID EQUALS FEDERAL CONTROL

It is difficult to avoid recalling the court decision in
the late "Thirties to the effect that it is reasonable for the
government to control what it subsidizes whenever the
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subject of Federal aid to education comes up. And
though it seems unfortunate that some Americans are
reluctant to commit themselves in writing to fidelity to
their country, the loyalty oath requirement attached to
the federal emergency student loans are a perfect
example of this point.

Instead of clamoring for a subsidy with no strings
attached it might seem more honorable to refrain from
seeking a subsidy at all, the editors suggest to student
senators and to academicians. This would seem the best
course out of this controversy.

Wisconsin, a wealthy and quite healthy state, has
supportted an outstanding educational system for a cen-
tury. And yet this year the University of Wisconsin
began taking assistance from the federal government in
the form of the loans to students referred to above. No
matter what one’s opinion on the subject, for Wis-
consin, better set financially than many states, to ac-
cept assistance seems to be a step down rather than a
step up. Possibly aid to poverty states could be
justified under some ways of thinking. But to enlighten-
ed and prosperous Wisconsin, no.

What can be the motivation of a strong state
to wish federal support? Obviously, wealthy states
must pay out quite a bit more than they get back if the
funds were to be distributed evenly among the states. It
seems silly for the people to hire (and pay) the federal
govenment to be another middle man in the administra-
tion of funds for education. Yet they do. Somehow
probably, they've been seduced by a promise of some-
thing for nothing. Not too dignified for self-reliant
and vigorous Wisconsin,

Probably one of the biggest reasons state legislators
and university adminstrators desire federal aid is that
they've found the government in Washington is a
soft touch. It’s painfull to have to trim a university
budget to the bone. State legislators also find it painfull
to vote increases in taxes to pay for expanding educa-
tional facilities, It appears that the federal government
has a much easier time getting money out of the people
in Wisconsin than the state legislature. So the assem-
blymen and senators are quite ready to turn over re-
sponsibility rightfully theirs to the skillful hands of
federal tax collectors. Again, not too honorable of
honest and progressive Wisconsin.

What will a federal loan fund do to the vitality of the
university’s extensive scholarship and loan reserves?
High sources on the university administration point to
the danger of a loss of aggressiveness. Wisconsin has
now the largest privately endowed scholarship fund in
the Big Ten. But its support may wither away if the
federal government steps in and gives a guarantee.
The drive for new money will lack former spark.

Perhaps the University of Wisconsin will lack some of
its former integrity if it invites federal subsidy.

THE
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“WHERE DID  YOU - GCx™
“TO SCHOOL™
“WHAT DID YOU LEARN?”
“NOTHIN""

By Robert C. Adams

Much has been said about the
decline in the quality of teaching in
our public schools. Yet one sees
little action being taken to remove
one of its major causes, that pro-
gram which has been called “pro-
gressive education.” Although per-
haps a majority of our schools still
retain some semblance of tradition-
al methods of teaching, the influ-
ence of progressive education has
manifested itself in the curriculum,
instruction, and administration of
almost all the public schools.

Those who supported the estab-
lishment of our system of public
schools did so believing that it
would most easily facilitate the
transmission of the intellectual and
cultural heritage of the human race
and of our nation to the general
populace. The leaders of progres-
sive education seem to believe this
task to be of little importance; in
its place they have handed to the
schools two new jobs to perform.
One is “life adjustment.” The other
is social reconstruction.

Those who consider the former
to be an important task of the
schools need not necessarily hold
the same attitude toward the latter,
but the two programs bear a defi-
nite relationship to each other.

The development of the life ad-
justment program has seen the
schools attempting to take over an
increasing number of functions
which have traditionally been con-
sidered within the domain of the
home. Thus we now have courses
ranging from sex education and
grooming to the teaching of proper
eating habits. Such courses (aside
from the fact that they take time
which might otherwise be given to
more academic subjects) seem to
be harmless in themselves. Yet,

when a public institution such as
the schools begins fulfilling the
functions of the home, the situation
lends itself as a possible tool for
an encroachment upon our personal
liberty. Such a threat becomes the
more ominous when one discovers
that the leaders of the “life-adjust-
ment” movement are advocates of
a controlled collectivist society.

Professor Theodore Brameld, in
a book called “Patterns of Educa-
tional Philosophy,”advised that if
the child is going to develop a
“group mind,” it must spend less
time at home with its parents and
more time in school. He suggests
that children should enter school at
an earlier age than they do now, ex-
plaining that “a combination of
home and school experience for
very small children is desirable—
that, while the mother’s care is or-
dinarily needed also, this should be
supplemented by expert guidance
in habit-formation, for example,
during these crucially formative
years.” (Italics mine)

Doctor George Counts, of Teach-
ers College, Columbia University
and another leading Educationist,
wrote a book called “Dare The
Schools Build A New Social Order.”
In it were such gems as the follow-
ing:

“That the teachers should delib-
erately reach for power and then
make the most of their conquest is
my firm conviction. To the extent
that they are permitted to fashion
the curriculum and the procedures
of the school they will definitely
and positively influence the social
attitudes, ideals, and behavior of
the coming generation.

“If democracy is to survive, it
must seek a new economic founda-
tion . . . natural resources and all
important forms of capital will have
to be collectively owned.”
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‘. ..a planned, coordinated, and
socialized economy . . . would in-
volve severe restrictions on person-
al freedom.”

All this is not to say that the
majority of our school teachers are
wild-eyed radicals bent on estab-
lishing a new social order. Such a
description, stripped of its colorful
adjectives, might very well be given
to not a few of the leaders of the
life-adjustment movement. The av-
erage teacher is probably ignorant
of the philosophical basis of the life-
adjustment program and unaware
of its political implications. And yet
these teachers are instrumental in
furthering its programs. We are told
by Dean Melby of the New York
University School of Education that
“William Kilpatrick (also of Teach-
ers College and leader of the life-
adjustment program in the U.S.) in-
fluenced the lives of more teachers
and children than any person who
has lived in this generation. There
isnt a child who hasnt been in-
fluenced by his living. Even teach-
ers who are not given to progressive
education behave and teach and
think differently because Kilpatrick
has lived.”

How, we may ask ourselves, have
these people managed to gain con-
trol over teaching in our - public
schools to such an extent?

The Perpetuation of The Species

The life-adjustment program, re-
quiring a teacher to become a guid-
ance counselor, made it necessary
for teachers to learn how to teach
rather than to master a particular
subject in order to convey specific
knowledge to the students. Thus,
education was transformed from an
art to a science, or, as its critics have
put it, education became Educa-
tion.

The Educationists set up head-
quarters at Teachers College, Co-
lumbia University and soon extend-
ed their influence into schools of
education and teachers colleges all
over the United States. Graduates
of Teachers College began to fill
administrative and teaching posi-
tions all across the country and to
disseminate the theories of New Ed-
ucationism. Courses in methodolo-



gy multiplied at an almost unbe-
lievable rate. To be sure, there is
a certain amount of usefulness in
these courses. But the concern over
method has advanced to the ridicu-
lous; methodology has taken prece-
dence over the subject matter it
was designed to serve. It has, in
the words of Stephen Leacock, be-
come “10 per cent solid value and
90 per cent mixed humbug and
wind.”

The neo-pedagogues of Educa-
tiondom have made courses out of
every conceivable (and sometimes
inconceivable) problem with which
a school or a teacher might be
faced. Syracuse University offered
a course entitled “An Educational
Program for the School Lunch”
which dealt with “educational op-
portunities involved in the school
lunch program. Selection and appli-
cation of teaching techniques di-
rected toward improving food hab-
its in the school community.”

Such course descriptions are typi-
cal. The Educationists love to give
their profession prestige by garb-
ing all they have to say in the most
high-sounding but empty prose.
Here is a description of a course in
“Elementary School Core Pro-
grams” offered by the University of
Illinois: “An exploration of several
organizational centers for determin-
ing selection and sequence of edu-
cative experiences; the social prob-
lems approach, the themes ap-
proach, the centers of interest ap-
proach, and the life situations ap-
proach. The role of the teacher in
relation to the above consideration
is emphasized.”

Besides the taking of courses, the
Educationists encourage research,
any kind of research, for which
credits are given toward an ad-
vanced degree in education.

To insure that the study of Edu-
cation will not be superficial, the
Educationists have created courses
on courses and have done research
on research. This is what Albert
Lynn sees as “Educationism con-
templating its own navel.” One stu-
dent at Syracuse University earned
his Master’s degree with a thesis

entitled “A Survey of the Require-
ments for the Master's Degree in
Physical Education.”

Having created this tremendous
diet of Educationism, the problem
of how it could be crammed down
the throats of prospective teachers
still remained. The problem was
quickly solved when the state
boards of education fell into the
hands and under the influence of
the Educationists. Pressure was put
on the state legislatures to make
it mandatory for all public school
teachers to be “certified” which
meant that in order to teach they
would have to take a number of
“certification courses” from the
teachers colleges and schools of ed-
ucation. The Educationists are now
trying to get the same requirements
applied to teachers in private
schools.

Judging from the battle the Edu-
cationists are waging in behalf of
certification courses, one would sus-
pect that the mandatory certifica-
tion of all teachers would raise the
quality of instruction in our school
system. Such has not been the case,
however. For the students in the
teachers colleges and schools of ed-
ucation are isolated from the atmos-
phere of culture and scholarship
which permeates the other schools
and colleges. Their time is spent
getting their heads rubbed with the
methodological snake oil the Edu-
cationists are peddling. Any course
they take which deals with a knowl-
edge of the subject they wish to
teach will probably be taught by
somebody who is an authority on
the method of teaching that subject
rather than an expert in the field
itself. At any rate, the teachers of
academic subjects in teachers col-
leges and schools of education will
probably not be scholars of the
calibre to be found teaching in a
liberal arts school.

Most students with a respect for
scholarship have refused to spend
their time dawdling over the me-
thodological and pseudo-psycholo-
gical piffle in which the Educa-
tionists like to absorb themselves.
Thus, the Educationists have suc-
ceeded in attracting to their temples
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the second and third rate minds
among our high school graduates.

This is something the Education-
ists don’t like to admit, but there
is mounting evidence to support
this assertion. We have a statement
made in 1933 by William C. Bagley
of, oddly enough, Teachers College
in which he admitted that of all the
comparable countries, “the United
States may have the least well-se-
lected and least well-educated
teachers.” A study made in Penn-
sylvania in 1938 revealed that stu-
dents preparing for a teaching ca-
reer compared unfavorably “in
nearly every department of study”
to students training for other pro-
fessions. Of over 300,000 students
to receive draft deferment tests in
1951, students majoring in educa-
tion did poorer than any other
group. Figures released by the Edu-
cational Testing Service reveal that
out of 97,800 college freshmen test-
ed, students in education again led
the field with the largest number
of failures.

A Plan for Improvement

And so, through teacher certifi-
cation, the Educationists have seen
to it that teaching jobs go only to
the anointed.

Nor do the Educationists release
their grip on the teachers in train-
ing once they have graduated. For,
in most communites, a teacher must
return summer after summer to
some teachers college or school of
education to amass more and more
semester hours of education courses
if he or she wants to earn a promo-
tion or a salary increase.

If we are to obtain first rate
minds for the teaching profession,
we must look to the graduates of
our liberal arts colleges. Pressure
should be brought to bear on the
state legislatures to get certification
requirements reduced or eliminated
altogether. This would greatly less-
en the influence of the Education-
ists upon our schools and would al-
low well-educated graduates of
liberal arts colleges and universi-
ties to enter our school system. If
this were to happen, the growing
respect for and concern over schol-

(Continued on page 12)



THE VALUE OF A CLASS I AT

By EuGENE BusHALA

The study of the Greek and Latin
languages has been an integral part
of the intellectual activity of West-
ern Civilization for the past two
thousand years. Recently, for vari-
ous reasons, this study has slack-
ened to such an extent that whereas
fifty years ago one had to pass an
exam in Latin, at least, to be ac-
cepted at most universities, today
the average university student not
only ignores these languages but,
indeed, is usually ignorant of their
significance. He may have heard of
those brave Athenians at Marathon
or those toga-clad Romans who
burnt Christians. It is difficult to
slip through four years at a recog-
nized university without hearing
mention of the marvelous monu-
ments of our heritage, in word and
stone, wrought by the ancients. The
glory and grandeur of Greece and
Rome have become part of the lip-
service of many, unfortunately even
of teachers, who for the sake of com-
pleteness, I suppose, repeat the
hackneyed and hardly illuminating
remark “. . . and of course you will
find origins of this concept among
the Greeks.” A partial contact with
classical civilization is made by
some students through the ILS pro-
gram, the ancient history courses of
the History Department, general
classical civilization courses of the
Classics Department, and lectures
in the History of Science and Phi-
losophy Departments. But the
study of the languages themselves
—the primary source of the culture
of Greece and Rome—is so alarm-
ingly confined to the blessed few
that the presentation of several
points concerning the study of these
languages does not seem to be un-
timely.

There is a peculiar source of
amusement for some educators (but
of irritation for others) in the spe-
cious rationalizations proffered by
many students for not studying

EDUCATION

Greek and Latin. The common ones
are a lack of time, the availability
of translations, the wide-spread be-
lief that these languages are dead,
and the difficulties encountered in
learning them. Those who, while
they agree that these languages are
very important, insist that they have
no time for them, mean that other
things are more important. They
are practical people. There is vis-
ible here a confusion of values over
which it would be dangerous to
tread except to say that the study
of these languages is extremely
practical. It depends on what one
means by “practical”. For what
could be more practical than a more
comprehensive understanding of
many of the vital intellectual forces
which have shaped and continue to
guide one’s contemporary civiliza-
tion?

Those who point out the avail-
ability of translations from these
languages will also dine on TV-
dinners, factory-packed, and main-
tain that they have eaten food.
Most people who have studied a
language other than their own will
agree that it is better to read one
poem in the original language than
twenty in translation. Both Greek
and Latin are inflected languages.
Word relationships are determined
not primarily by word order, as in
modern European languages, but
rather by the suffixes or endings at-
tached to the stem of the word. The
variety of expression is thus greatly
increased, in comparison with non-
inflectional languages, as can read-
ily be seen, say, in a poem of Horace
which suffers so much by transla-
tion that it is better to leave the
poem alone and let him who wishes
to read Horace learn Horace’s lan-
guage.

Some students prefer to pass by
Greek and Latin on the argument
that they are dead languages, ie.,
that nobody now speaks them. They
apparently do not realize that a lit-
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erature is alive as long as it is read.
On this argument, it would be bet-
ter to learn modern Albanian than
Chaucer’s Middle English. Sappho’s
complaint of love, Euripides de-
nunciation of the horrors of war,
Thucydides’ analysis of statecraft,
and Plato’s conception of justice
are, in the intelligent reader’s mind,
just as much alive today as they
were when they were written. Rene
Wellek has written: “Every work of
art is existing now, is directly ac-
cessible to observation, and is a
solution of certain artistic problems
whether it was composed yesterday
or a thousand years ago.” And per-
haps from a different doctrine but
urging the same message, Walter
Pater wrote: “Nothing which has
ever interested living men and
women can wholly lose its vitality.
No language they have spoken, no
oracle beside which they have
hushed their voices, no dream
which has been entertained by ac-
tual human minds, nothing about
which they have ever been passion-
ate, or expended time and zeal.”
Furthermore, it is a strange sense
of the practical which promotes a
study of a modern foreign language
—solely on the argument that it is
a “living” language—so that, I sup-
pose, when one arrives in Europe
one may order a glass of wine in
the language of the country rather
than the use of that time and ener-
gy on the ability to read, in the
original, the Apology of Plato, the
Alcestis of Euripides, portions of
the New Testament or the orations
of Cicero and the histories of Sal-
lust, all of which can be read in the
second year of study in their re-
spective languages. No. One learns
the modern languages most for the
same reason that one would learn
the classical languages, that is, to
be able to read the literature and
begin to understand the culture of
those who speak or write in that
language and thus, ultimately, one’s



own culture. Latin and Greek are
not “dead” languages. They have
outlived and will continue to out-
live those who say they are “dead”.

The supposed difficulty in learn-
ing these classical languages acts as
a deterrent for many students. I ad-
mit that to be extremely proficient
in either Greek or Latin seems to
demand more concentration and ef-
fort than in the Romance and Ger-
manic languages which are more
commonly studied. But I am ad-
dressing my remarks to the student
who has come to the university to
learn, who has come to acquire a
deeper insight, to rid himself of
prejudice, and to become more
aware of the world about him and
of himself. To such a student, any
supposed difficulty in memorizing a
few conjugations and declensions
or in analyzing a really interesting
set of verbal relationships, interest-
ing because they are, after all, hu-
man, is soon dispelled in the joy of
reading a literature such as that of
the Greeks and the Romans. And
who will deny that it is in the act
of learning rather than in the actual
possession that one perceives true
intellectual excitement?

But perhaps as fallacious as these
rationalizations, on the other hand,
are the arguments sometimes ad-
vanced for studying Greek and
Latin. Many students—and some
teachers—believe that one studies
these languages not so much for
“the spiritual rewards of the muses”
as for the very practical advantages
of an enriched knowledge of Eng-
lish grammar, an amazing aid in
building his English vocabulary,
and the ability to think clearly and
logically. Even if these arguments
were true—and they are so only in
a very limited way—these are cer-
tainly more direct and more effec-
tive methods to achieve these aims.
The study and reading of English
literature would bring the student
closer to these goals than the study
of Latin and Greek. Furthermore,
I would refer the student to a course
in logic or, for special vocabulary
aids, Professor Howe's course in
Medical Greek and Latin.

There are two reasons which I
think valid and cogent for the study
of Greek and Latin:

I. The literary heritage. When
one learns any language other than
one’s own, one is carried beyond the
linguistic barriers to a new world
of those who wrote in that language.
To meet such personalities as Ho-
mer, Sophocles, Thucydides, and
Plato, to mention only a few in
Greek, or Cicero, Vergil, Horace,
and Tacitus in Latin, to experience
the direct communication as one
reads them, can be so emotionally
captivating, so intellectually inspir-
ing that all the previous toiling with
the elements of the language, in-
deed, all the cultural, linguistic, and
historical by-products, as it were,
of that study grow pale in compari-
son with that excitement in the dis-
covery of, and familiarization with,
a great mind. I admit that this is
subjective and that one might as
well argue that such an emotional
and intellectual experience might
be encountered with the great
minds of English literature. True.
However, provincialism might be a
dainty relish but hardly a stable
diet. For why should one limit one-
self so beggarly when with the ac-
quisition of the ancient languages
one is loosened from the bonds of
five hundred years to wander into
the vast literary world from Homer
to the Renaissance?

For the literary heritage, in the
Greek language from Homer to
Longus, or, if you will, to John ot
Damascus, and in Latin from Plau-
tus to Apuleius, or should one say
Prudentius or the Goliard poets or
even Petrarch, this heritage, then
offers the student a breadth of lit-
erary perspective which is not only
invaluable but almost necessary for
a wholesome appreciation of the
literature of Western Civilization.
For what literary genre was not cre-
ated and exploited in the classical
languages? The epic, drama, lyric,
epigram, elegy, hymn, satire, pas-
toral, history, biography, essay,
short story, and novel are some of
the common forms. In short, an
amplification or transformation or
adaptation of these literary forms
to contemporary needs is one as-
pect of the history of literature since
the emergence of the vernacular
languages after 1000 A.D. And, in
view of the vital force of tradition
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in literature, an intimate under-
standing of classical literature, more
so than is gleaned from anthologies
of translations, would be indispen-
sable for the student of modern lit-
terature in acquiring a sympathetic
appreciation of the influence alone
which classical literature stamped
upon the minds of our great modern
writers. I can admire the audacity
but must censure the intent of the
graduate student in English or
Comparative Literature who would
fully assimilate the writings of Mil-
ton, Shelley, Eliot, Goethe, Mon-
taigne, Racine, Calderon or Dante,
for example, with that ever so
prevalent indifference to the clas-
sical languages.

II. The ideological heritage.
Apart from the purely literary heri-
tage of Greece and Rome, the cul-
tural heritage conveyed by this
literature is not limited to a mere
influence upon the modern world,
as is so often declared, but stands
at the very core of our intellectual
life. The philosophic tradition of
Greece remains certainly one of the
most brilliant achievements of the
Hellenic spirit. From Thales to
Plotinus we have a multiplicity of
schools ranging from the atomic
materialism of Democritus and Epi-
curus to the mysticism of the Neo-
Platonists—and in their midst, Soc-
rates, the symbol of rationalism.
The statement of Whitehead that
“The safest general characterization
of the whole Western philosophical
tradition is that it consists of a series
of footnotes to Plato” bears witness
to the immediacy of Hellenic
thought to our civilization of the
twentieth century.

And what of the Christian re-
ligion? Christianity, the religion of
Western Civilization, found its
great literary expression in the New
Testament, a work written, to the
surprise of many students, in Greek.
The interpretation of that work by
the Church Fathers, Greek and
Latin, and, later, by the late Medi-
eval Church writers, and the estab-
lishment of the dogma of the Ortho-
dox and Catholic Church was
confined to the Greek and Latin
languages. It is rather strange that
the little book which is the basis of

(Continued on Page 12 Col. 3)



ACADEMIC FREEDOM

ITS MEANING AND SIGNIFICANCE . . AN INQUIRY

By WiLLIAM STEIGER

Professor Sydney Hook has stated
that “there is more sloppy rhetoric
poured out per page about aca-
demic freedom both by those who
believe that they are supporting it,
and those intent on criticizing it,
than on any other theme with the
possible exception of democracy.”
No where is this more self evident
than on this campus—where aca-
demic freedom has joined God,
Mother, and Country as untouch-
ables. In the past year alone we
have heard the phrases ringing from
the Halls of Bascom to the Shores
of Superior to the Halls of Havana
—all in the name of Academic Free-
dom.

Let us, therefore, in this inquiry
into its meaning and significance,
determine what the two words
mean and how they apply. Mr. W.
T. Couch, a distinguished editor,
has said that “Academic Freedom
is the principle designed to protect
the teacher from hazards that tend
to prevent him from meeting his
obligations in the pursuit of truth.
This is the best definition which I
have been able to find, for as Mr.
Couch goes on to say: “The obliga-
tions of the teacher are direct to
truth, and the teacher who, in order
to please anybody, suppresses im-
portant information, or says things
he knows are not true, or refrains
from saying things that need to be
said in the interests of truth, be-
trays his calling and renders himself
unworthy to belong in the com-
pany of teachers.

Let it be stated now that aca-
demic freedom, an idea, has reality;
and, like other ideas, its reality is
more important than the ephemeral
reality of particular persons and cir-
cumstances. Dean R. A. Nisbet
wrote that: “Like so many of the
institutional freedoms of the mod-
ern world, the roots of academic
freedom lie deep in aristocratic, not
to say medieval society. The uni-

versity is today one of the few final

enclaves that have survived the in-
vasions of modern mass democracy
and economism.” Thus we will con-
tend that academic freedom belongs
to that category of rights called
“natural rights.” It is expressed in
custom, not in statute. It is the
right, or group of rights, intended
to make it possible for certain per-
sons to teach truthfully and to em-
ploy their reason to the full extent
of their intellectual powers. One
will not find these rights guaran-
teed by any article or the federal or
state constitutions, or described in
any legislative enactment.

This natural right is not simply
what Justice Holmes scoffingly
called it, “a brooding omnipresence
in the sky.” It is, rather, a moral
system applied to jurisprudence: a
body of belief in certain rights long
established by custom and conven-
tion, and found by the test of time
to accord with human nature and
civil social nature.

One must not confuse the idea of
“intellectual freedom” (this most
vague term) with academic free-
dom. Intellectual freedom is chiefly
an aspiration; it can be sought after,
most of the time, only by the soli-
tary man of contemplation. Aca-
demic freedom is an historical real-
ity, with ascertainable limits and
prerogatives, to be preserved and
extended, often enough, by intelli-
gent, co-operative action.

The history of academic freedom
in this country seems to stem from
after the Civil War. This is in part
due to the lack of governmental in-
terference before that time. Mr.
Robert P. Ludlum asserted that:
“until late in the nineteenth century
there seems to have been a blithe
disregard of academic freedom and
tenure.” There is little that can sub-
stantiate such a strong statement,
however, for it would appear that
the tranquility of the century, rath-
er than of professors’ pusillanimity
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and trustees’ intolerance, brought
this about.

Whatever may have been the case
before the end of the century, still
scholars began to display some abil-
ity to defend their rights. The cases
of Professor Edward Ross, Presi-
dent Andrews of Brown and Profes-
sor Mecklin, among others, may be
cited as examples. The concern of
members of the academic commu-
nity and scholarly societies was one
of the principal causes for the es-
tablishment of the American Asso-
ciation of University Professors in
1915. Ever since then, Committee
A of the Association has been the
most active body interested in the
defense of academic freedom.

In 1950 Professor W. T. Laprade
of Duke University drew up a state-
ment of principles for the Commit-
tee. In this he says that “Its (aca-
demic freedom) preservation is
necessary if there is to be scholar-
ship in any true sense of the word.
The advantages accrue as much to
the public as to the scholars them-
selves.” Thus the term has real
meaning for all of us. The table of
cases of alleged violations attached
to the 1950 report would lead one
to believe that John Dewey’s hope
that the topic of academic freedom
“cannot be more than an incident
of the activities of the association
in developing professional stand-
ards . . .” has not been fulfilled.
“Professional standards” have not
sufficed to guarantee the freedom
of the Academy; and the report of
Committee A for 1952 reflects this
sad truth.

Before briefly exploring the de-
bates ranging in the academic free-
dom field, let me state that it is my
belief that with academic freedom
must come academic standards: for
the professor is respected, and re-
spects himself, because he is the
master of a high discipline and the
teacher of a traditional and valuable
body of knowledge; he is a keeper
of a people’s wisdom; he is the ser-



vant of the Truth, and of the Truth
only. If he lowers his standards of
learning, or is forced to lower them,
if he becomes an indoctrinator,
rather than a professor of arts or
sciences, or is compelled to indoc-
trinate his students; if, instead of
teaching students who respect him
and his discipline, he is expected to
contend with so many wild beasts
of Ephesus, who despise pure learn-
ing and resent any endeavor to cre-
ate a taste for learning—why, then
he will lose the respect of society,
and he will lose his own sense of
honor and dignity.

Let us now—very briefly—wade
into the thickets of the three camps
hovering about the plain.of aca-
demic freedom. There are first the
“Indoctrinators of Things-as-They-
Are” as represented by Mr. William
F. Buckley; secondly, there are
those detested by Mr. Buckley:
“the Social Reconstructionists™; and
thirdly those who follow the second
category closely: “The Doctrinaire
Liberals” of the ilk of Mr. H. S.
Commager and Mr. Harold Taylor.

Mr. Buckley, in his book God and
Man at Yale, would lead us to undo
academic freedom, in its political
aspect, by excessive regulation. He
believes that “. . . academic freedom
must mean the freedom of men and
women to supervise the educational
activities and aims of the schools
they oversee and support.” Mr.
Buckley would have two ideas pro-
mulgated in the Academy: faith in
Christianity, and individualism.
One must object here for, even if it
were generally agreed that these
two objectives were wise, such an
attempt to make up men’s minds
about them by indoctrination would
be the worst possible way to ac-
complish the desired ends. If the
functions of the Academy are to:
conserve the truth, and extend it,
then what the cause of religious
knowledge chiefly needs is a fair
hearing; nothing could cause great-
er mischief than to attempt to ad-
vance it by indoctrination.

The second camp of the “Social
Reconstructionists” has been nice-
ly handled in Mortimer Smith’s The
Diminished Mind. In general, they
propose to make education, at
every level, into an instrument for

ensuring the triumph of equali-
tarian collectivism, dominated by
an administrative elite; they talk a
great deal about “democracy”, but,
as Sydny Hook points out, by this
they mean only a social tableland
of which these new Jacobins will be
the masters; in their scheme is no
place for individuality, or volition,
or genuine representation of the
people. Indoctrination of the sort
Mr. Buckley recommends would be
ridiculously liberal by the side of
the indoctrination which Professor
Theodore Brameld and his associ-
ates recommend.

While ideologists like Mr. Bram-
eld and Mr. J. P. Williams think of
the Academy as an institution where
young people are taught to chorus
equalitarian slogans like that of the
sheep in Animal Farm: “Four legs
good, two legs bad” doctrinaire lib-
erals think of the Academy as a
place where professors, like the
Sophists, talk perpetually of the im-
possibility of knowing anything
with certitude, and the necessity for
considering every point of view, and
the need for being ever so liberal.

These are the ones who are sure
that a genuine Communist is as
rare in American colleges as a gen-
uine witch. Professor Hook’s re-
view of Freedom, Loyalty, Dissent
is superb as a rebuff of this thesis
(it is found in the New Republic)
and the rebuff is further strength-
ened by the New York Times stories
recalling the thirty Communist
teachers expelled from the New
York City school system alone since
1951.

Now what I think the doctrinaire
liberals—more properly called the
disintegrated liberals—fear is real-
ly, in their hearts, themselves.
“Their near little world of Progress
and Civil Liberties Committees and
Welfare Legislation and Goodness
of Humankind has dissolved, over-
night, into its constituent atoms.”
They are at sea with a ship without
a sail still erying shrilly the phrases
that propelled their craft when it
had a sail.

The Problems of Communists as
teachers highlights the idea of those
who, while members of the Acad-
emy, abuse its privileges. One of

the abuses of academic freedom is
to convert the liberty of thinking
and talking about politics into li-
cense. Wise men will tolerate those
who can do little. Thus Professor
Hook puts more emphasis on the
need for expelling Communists than
on expelling Fascists: the Fascists,
at present, are not in a position to
do us much harm. There are times
when we are compelled to suspend
toleration in order to secure our lib-
erties. As ably pointed out by Will-
moore Kendall, it is not necessarily
true that Truth will always prevail
in a “free market of ideas” (Justice
Holmes) if, indolently, we permit
the enemies of Truth to secure the
gates and the stalls of the market-
place to drive us out altogether.

I believe with Russell Kink that
certain other authorities have a
right to exercise some control over
academic freedom. I believe that
academic freedom owes a decent
respect to the consensus of the ages
and the prevailing opinions of the
age in which the community of
qualified scholars exists. I believe
that academic freedom owes a loy-
alty to the moral order which tran-
scends the foibles of human reason.
I believe that academic freedom
may properly be restrained, in some
degree, by the right of any society
to ensure its own preservation.

In short, I am of the opinion that
in politics, as in other fields of
knowledge, limitations may be im-
posed upon academic freedom for
the sake of preserving academic
freedom.

It is hoped that from this inquiry
into academic freedom you will
have received stimulation and satis-
faction. For if the Academy will
dedicate itself to the propositions:
That quality is worth more than
quantity; That justice takes prece-
dence over power; That order is
more lovable than egoism; That to
believe all things, if the choice must
be made, is nobler than to doubt all
things, and That the unexamined
life is not worth living—if the Acad-
emy holds by these propositions, as
Mr. Kirk says, “not all the force of
Caesar can break down its walls;
but if the Academy is bent upon

(Continued on page 12)



EDUCATION AND ANARCHY

By Avan McCong, Jr.

William Penn said, “Man shall be
governed by God or ruled by ty-
rants.”

There is a sound lesson for mod-
ern Americans in these words. And
they should note what constitutes
tyranny.

History adjudges George III one
of the most hard-working and con-
scientious of kings. Yet our nation
was born when colonists grew im-
patient with the king’s restrictions
and assessments.

Tyranny to the rebels was not just
a term for harsh or brutal rule; it
covered any arbitrary control over
or infringements on the freedom of
the individual.

By the measure of our founding
fathers, the United States citizens
today swelter under a grievous des-
potism, even if it is as benevolent as
King George hoped his to be. Yet
contemporary Americans seem to
be of a different stripe from their
self-reliant forebears. Instead of
protesting, they acquiesce without
a murmur, and even clamor for
more government -issued security,
paid for with their freedom.

Tyrants are always bent on gain-
ing more and more control. But
they succeed in their quest only if
the people let them.

But Penn’s statement implies pos-
sibly a more important truth, which
leads to the question of order. If
the citizens have a dishonest and
lawless bent, tyrants must step in to
keep the peace.

So is it a conincidence that crime
and delinquency are at an all-time
high at the same time that more
and more decisions are being made
for the citizens by their govern-
ment? According to Penn’s warn-
ing, no; moral anarchy and secular
slavery go hand in hand.

Order can be maintained in a free
society only if honesty, integrity,
and character are the national habit.
The men must be ethically inclined
to deserve liberty.

The question then today should
be how to instill these virtues in the

thinking of the citizens. For we
take as our assumption that even if
an authoritarian government were
to decree and enforce laws truly in
the public interest, it would be more
satisfactory if each citizen were led
to comply through his own volition.
In other words, rule from within is
more desirable than rule from with-
out.

And since this is an issue devoted
to education, it would be appropri-
ate to evaluate the contribution of
our institutions of learning toward
building responsibility into the con-
duct of their charges.

Education is deemed by some op-
timists the answer to all the prob-
lems that face men. Often with our
democratic thinking we are led to
believe that opportunity to learn
for everybody will raise men to the
level of rationality that will elimi-
nate conflict. But it might be well
to reconsider this if we wish to get
a realistic picture of the world.

For also attending the rise in
crime and social disorganization in
recent years is the acceptance by
the schools of responsibility for
more and more of a child’s upbring-
ing. And so it would seem, even if
the blame for delinquency lies with
increasing urbanization, that the
schools }%ave not proved to be a
panacea in solving social ills, even
when they take more and more con-
trol into their own hands.

This fact should lead to the real-
ization that in reality, the nation’s
schools and educational facilities
are neutral. Like governments, they
are as open to abuse as to construc-
tive use. An educational institution
is merely a piece of administrative
machinery, the disposition of which
is entirely governed by the bent of
mind of those that control it. In
governments, we see, there are few
guarantees that the truly best man
will win; in fact, opportunism and
equivocation are often better traits
for political success than honesty.
And history shows that oppression
and despotism have been more
prevalent by far than enlightened
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and gentle government. So unfor-
tunately, the mechanics of the gov-
ernmental machine can’t always be
counted on to bring good rule. Citi-
zens are assured good government
only if they get good men into the
government. And the goodness of
the men they get there depends on
something deeper, more basic than
the government itself. The influ-
ences that shape the character of
the governors come from outside the
sphere of the government.

In the same sense educational
systems are neutral. The character
of the people that teach and the
subject matter that is taught can be
good or bad in its effect on develop-
ment of responsibility in a future
citizen. With the educational fa-
cilities of half the world turned to
indoctrination and propaganda by
the Communist governments, we
need not look far for examples of
the abuse to which education is
subject.

How are our schools performing
in the United States along the lines
of inculcating integrity? Unfortu-
nately, there are some very disturb-
ing faults and trends. In general,
persons of fine character are taken
on as teachers, but these teachers
cannot always explain or justify the
source of their own virtue. There
seems to be such a spread of the
philosophy of “moral relativism”
through public thinking in general
and through the dogma and jargon
of professional educationists in par-
ticular that even when they believe
in right and wrong, teachers often
feel intellectual uncertainty about
stressing the necessity of making
moral decisions. Instead of empha-
sizing responsibility, current educa-
tional doctrine places “adjustment”
as paramount, and in elementary
and secondary education we see a
trend to play down the importance
of a student learning sharply the
consequences of his actions and
misconduct. To this extent the
schools are falling down in their
job of preparing citizens for respon-
sibility in a free society. Only by



encouraging positive traits of hon-
esty and decency, and by giving
support to institutions such as the
family and the churches (which aim
their entire program at improving
character) can the schools play a
constructive role in making the peo-
ple ready for freedom. This is a
challenge that more educationists
must meet.

“Moral relativism” amounts, in
effect, to denial of being governed
by God, and its exponents that la-
ment at tyranny that may arise will

learn the lesson that the great men
of the past often outdo our self-cer-
tain moderns in the quality of their
wisdom.

It is no coincidence that progres-
sive education and the welfare state
go hand in hand.

The Value of Classical Education
(Continued from page 8)

this religion should be accessible in

the original to so very few of its be-

lievers. The faith in the word is

now extended to the faith in the

translator.
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The ideals of Western Civiliza-
tion which were evolved and formu-
lated in the Greek language, from
Homer to the Greek Church Fath-
ers, were transmitted to, and modi-
fied by, Latin, and carried on, with
sporadic interruptions, down to our
own times. In terms of the life his-
tory of these ideals, the two hun-
dred years or so during which their
transmission and dissemination de-
pended upon the vernacular lan-
guages is an extremely short period
of time.

It is chiefly for these two reasons,
then, for the literary and for the
ideological heritage, that Greek and
Latin are taught today. And as long
as we value an appreciation of the
past for an understanding of the
present, these languages will con-
tinue in the curriculums of our uni-
versities.

ACADEMIC FREEDOM
(Continued from page 10)
sneering at everything in heaven
and earth, or upon reforming itself
after the model of the market place,
not all the eloquence of the proph-

ets can save it.”

PROGRESSIVE EDUCATION
(Continued from page 8, Col. 3)

arship which would result would
soon manifest itself in a more thor-
oughly educated student the schools
would begin to produce. Such an
attitude permeating the school sys-
tem would also do much to elimi-
nate from the schools the many dull-
witted people who now find a pro-
fession which demands so little of
the intellect of both student and
teacher an easy way to earn a living.

If the state legislatures reduced
or eliminated the certification re-
quirements, the schools of educa-
tion would be left to wither on the
vine—the source of their victims
having dried up. The much dis-
cussed shortage of teachers would
also disappear. Not only would we
have more college graduates to
draw upon, but also something from
which to choose. This would indeed
be a very healthy situation in Amer-
ican education.



BOOK INSIGHT

LEFTIST SLANT IN AMERICAN EDUCATION

The American eduactional system often gets criticized
for falling short of the standards in Russian schools.
But while we are slow to adopt the strong points in the
Soviet system it seems we are too quick in adopting the
faulty ones, in particular the communist program of
of one-sided education.

It was Robert Hutchins who wrote, “To omit one
opinion is to offer tacit support to its opponent. If an
issue is presented as though it were one — that is
though there were only one side to it—this is not educa-
tion ; it is indoctrination” Yet Hutchins was guilty of
ignoring his own warnng at times and succumbed to the
schizophrenia that has apparently gripped U.S. aca-
demic and teaching circles, as Professor E. Merrill
Root shows in his book Collectivism on the Campus.
For while professional educators worship the principles
of “academic freedom,” Root shows that the “liberal”
collectivist philosophy is being disproportionately
favored in texts and classes while the alternate philo-
sophy of the individualistic concept of man is rarely
expressed.

Root even calls on a prominent “liberal” to substanti-
ate his case. He quotes Joseph S. Clark, Jr., former
mayor of Philadelphia:

There is a vast potential reservoir of political
leadership coming from the schools and univer-
sities . . . Moreover, it is a potential leadership
psychological prepared to enlist under the liberal
banner. Big business has not yet taken over
American education. Adlai Stevenson has more
supporters among the schoolteachers and college
professors than Tom Dewey. It is significant
that what used to be called “history” is now called
“social studies.” Spiritually and economically
youth is conditioned to respond to a liberal pro-
gram of orderly policing of our society by govern-
ment subject to the popular will, in the interest of
social justice,

In Collectivism Root offers much documented evi-
dence to substantiate his claim of bias. Numerous
examples are shown of the closed mind many profes-
sors and college presidents have toward all but the
“progressive” liberal views. In one instance he inter-
viewed a Phi Beta Kappa graduate of Williams who
had also attended Yale. Root reports the following.

He (the student) said that any student who has
recently attended one of the well-established col-
leges or universities and has taken courses in
liberal arts has almost certainly been sprinkled if
not saturated with “a solution that is 90 percent
parlor pink.” Seldom, he said, does the student
hear an encouraging word for free enterprise, or
for anything wherein the individual, the particular,
the local or provincial, seek expression. The
social, the general, the intentional, on the other
hand, find many eager spokesmen.

Professor Root has done some extensive research into
the problem of the collectivist slant in textbooks. In his
book Brain Washing in the High Schools he analyzes
eleven leading high school American history texts and
has come to the following conclusions.

They emphasize not “the American form of consti-
tutional republican government” but a “demo-
cracy” that is hardly distinguishable from the
modern “people’s democracies” ; when they discuss
the “economic development of the United States,
they are critical of free enterprise but laud govern-
ment planning, intervention, and economic control;
they stress a world superstate as superior to
“American nationalism’; and they ignore histor-
ians critical of “liberal” U. S. foreign policies.
Not one text even mentions the historians who
have given “unpopular” evidence on the true gene-
sis of Pearl Harbor. Not one text gives the whole
story behind Yalta, Teheran, Potsdam or their
consequences. Not one text gives the Chinese
Nationalist side of the overthrow of Chiang Kai-
shek by sabotage.

In Collectivism, Root discusses a similar textbook
survey by Dr. A. H. Hobbs.

Professor Hobbs takes 83 leading textbooks in so-
ciology, used in highschools and colleges, and
studies them under the microscope. He discovers
that, in varying degrees, they all are slanted toward
collectivism. They suffer from monopoly by one
thesis: collectivism. Not one of them, as it
touches economics, politics, the family, marriage,
religion, education, is critical of collectivism or
fair to individualism.

This then is the intellectual climate of high schools,
colleges and universities in the United States as seen by
some of its critics. The true liberal idea of academic
freedom is becoming more unpopular. It is being re-
placed by dogmatism and bias. On some campuses
there have been cases of students and faculty members
discriminated against because their beliefs do not
conform to the standard liberal views of their school.
Several examples of such persecution are cited in Col-
lectivism.

The liberal monopoly in education is more than just
a threat to true academic freedom, however. The at-
mosphere it creates is perfect for communist penetration
and growth on the campuses of the nation. For after
all, the modern liberal and the communist have similar
goals. In pointing out this similarity E. Merrill Root
again refers to Joseph Clark for support.

Mayor Clark has said he sets social amelioration
(primarily in economics) at the center, and he sees
government on every level — city, state, national,
international — as the chief agent in human ad-
vance. The state liberals, then, though not com-
munists by allegiance or intention, do seek es-
sentially the same ends by different, but milder,
means; . . . The state liberals do not write the
words “total state” in red ink; but they underline
the word “government” with a firm pink line,
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The communist cells in Harvard, M. I. T., and other
schools could have found no better spawning ground.
And the communist penetration has produced results.
According to statistics quoted in Collectivism, “Ap-
proximately 28% of all the top collaborators with the
deceitful Communist-front movement in recent years
have been college and university professors, Exhaustive
research into the personnel of Communist-front or-
ganizations reveals that some 3000 professors from
approximately 600 insitutions of higher learning have
been affiliated more than 26,000 times with these in-
struments of the Communist Party.”

The Red influence grew proportionately among stu-
dents. Felix Wittmer in his book Conguest of the
American Mind was lead to remark, “No wonder that
so many idealistic youth, eager to serve the cause of
freedom, fell for the Soviet swindle of the Progessive
Party, and the Young Progressives of America, Their
minds had been conditioned by the contemporary
American version of progressive education.”

The seeds planted in the academic life by a very few
communists have unconsciously conditioned the minds
of many. The fellow travelers (those not actually
members of the party but who sympathize with its be-
liefs) are another threat to true academic freedom. Of
them Root says the following

The worst evil of fellow traveling is not the be-
trayal of America. It is the betrayal of truth, The
roots of the fellow traveler’ fallacy thrust deep into
the subsoil of their false premises: that “truth’ must
be subservient to “social action” or “social ameliora-
tion,” and that ideas can be judged not in terms of
what they mean and are but in terms of what they
pragmatically do.

This makes truth a casualty of collectivism

Root and Wittman are die hard reactionaries some
claim. But the liberals who hope to discredit their con-
clusions have been betrayed by men in their own camp.
Two Columbia sociologists who loved to be honest, . . . .

., in their book The Academic Mind apologetically
confess to their academic collegues that Root and
Wittmer are right.

THE MAINSPRING OF HUMAN PROGRESS;
Henry Grady Weaver

This book is a speculation on one problem, the rea-
son why, after 6000 years of trying and failing, man in
the space of a few generations has created here in A-
merica a nation largely free of pestilence and famine.
The book examines a unique feature of our society, the
great freedom given to the individual to solve his prob-
lems in his own way, to enter into his own voluntary
agreements with his fellow man.

This is not so much a statement of conservatism as
such, as it is of individualism. This is brought out by

the author in some very interesting and valuable points.
Among these:

The brotherhood of man is a stern reality. “Who-
ever injures another injures himself because he de-
creases the opportunities for gain that come from co-
operation and exchange” (p. 26). This is an expres-
sion of the principle that we are differentiated accord-
ing to our talants and abilities, and we must be free to
find for ourselves how best to use our talents and
exchange our labor to satisfy our wants.

The European revolutions of the past century and a
half did not accomplish much so far as helping the
common man is concerned, for increasing his personal
liberty. They merely exchanged one stifling govern-
ment for another, personal for bureaucratic monarchies.

The main difference between individualism and col-
lectivism lies in the role of the government — either it
is a source of justice, or it is a baby-sitter — for its
population. Either the government gets its power from
the people (the American Bill of Rights is actually a
bill of Restraints on governmental power) or the gov-
ernment grants a limited degree of freedom to its sub-
jects.

At no place does the author claim that any person has
a right to happiness. We only have a right to the op-
portunity to pursue happiness in our own way, by our
own efforts. For this reason, a government should
grant no special economic privileges to anyone, be they
grants of monopoly power, protective tariffs, or subsi-
dies, to any person or group; for this limits other
people’s opportunities, tends to preserve or set up an
unjustified status. — C. A. Aver

THE ADMIRAL’S LOG, by Admiral Ben Moreell

Many political observers throughout the country
sense America’s drift towards collectivism. Few are as
outspoken and emphatic in pointng out the dangers in
this trend as is Admiral Ben Moreell

The Admiral's Log is a compilation of nine speeches
Morell delivered from 1950 to 1959 presenting his
views on God. man, rights, and government. Through-
out the hook he stresses the desirability of relying on
the wisdom of our founding fathers who established
the United States with a weak central government.
Unless we adhere to this concept, the big government
tide will overrun our democracy and destroy the free-
dom it now offers.

Moreell sees our tax system and the interference of
government in our economy as programs which comply
with the ten principles outlined in Marx’s Communist
Manifesto. He would replace this socialist panacea with
the free market economy as our only assurance of
productivity and individual freedom.

History shows Moreell that the total state is not a
form of government which can endure. America can
last as a nation only if it doesn’t fall for the myth of
prosperity under the planned economy. ;

— Rogrert K. JENNTINGS
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There’s no such thing as ‘‘Federal Aid"’

io Dot WISCONSIN

All the money the Federal Government has
must come from its ecitizens in the form of

taxes or other assessments. COLD STORAGE
Furthermore, when the Federal Government COMPANY
provides money for local projeets it ends up

costing the citizens much more through exces-
sive bureaucratic costs.

When we examine Wisconsin faxpayers’ share
of the Federal budget we must conclude that,
really, there is no such thing as ‘‘Federal Aid"’

MILWAUKEE — MARSHFIELD

to Wiseonsin citizens for anything,

“The security of the frozen food industry

CATERPILLAR TRABTUR co rests upon the quality of its Refrigeration”

Milwaukee, Wisconsin

“I have sworn upon the altar of God
eternal hostility against every form of tyranny

over the mind of man.”

— Thomas Jefferson

GREDE FOUNDRIES, INC.

IRON, STEEL & DUCTILE IRON CASTINGS
MILWAUKEE, WISCONSIN

Elkhart Division Milwaukee Steel Division
Elkhart. Indiana Milwaukee, Wisconsin
Iron Mountain Division Reedsburg Division
Iron Mountain, Michigan Reedsburg, Wisconsin
Liberty Division South Water Division
Wauwatosa, Wisconsin Milwaukee, Wisconsin

Spring City Division
Waukesha, Wisconsin

SRR, S SRR LR
An organization of significant, important individuals who are recognized as such.

“A Good Place to Work”
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: No matter what you need in pilot switches—we |
{ have it! Standard duty, heavy duty, or oiltight push |
|  buttons, selector switches, pilot lights—in single units |
| or combinations. All units have maintenance free, |
|  double break, silver contacts for trouble free operation.
{ Callus!
i Quality Motor Control
| ALLEN-BRADLEY CO.
i 136 W. Greenfield Ave. ® Milwavkee 4, Wisconsin 1
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JOHNSON

Pneumatic Control

The Right Answer
to Any
TEMPERATURE or
HUMIDITY
Control Problem

JOHNSON SERVICE COMPANY
Milwaukee 1, Wisconsin

JOHNSON [ CONTROL

PNEUMATIC SYSTEMS

DESIGN * MANUFACTURE * INSTALLATION + SINCE 1885

mark any wire —
faster, at lower cost!

BRADY PERMA-CODE WIRE MARKERS

Self-sticking — go on fast to any type wire. Tell
which wire goes where. Cost less than l4¢ per
lead. All-vinyl, polyester film, glass cloth, alumi-
num foil, vinyl-cloth. Color coded to meet NEMA
specifications.

Write for free working samples — and Bulletin 130.

w. . CIEEYOH co.

Manufacturers of Quality Self-Sticking Industrial Products.

727 West Glendale Avenue « Milwaukee 9, Wisconsin « Est. 1914
&7
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F RAY-O VAC)E

RAY-O-VAC COMPANY

A D!VI‘.'-J.{ON OF “THE ~ELECTRIC

STORAGE BATTERY. COMPANY

MADISON 10, WISCONSIN
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