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UW's dazzling dozen: These faculty and

Michael Penn

INCE FEB. 5, 1849, when John

Sterling called together the

University of Wisconsin’s first
class of 17 in a borrowed classroom,
the people who have taught, studied,
toiled and triumphed on this campus
have shared a common goal: to make
something munificent of this business
of education. What makes this univer-
sity special is that its history is dotred
with individuals who succeeded not
for their own glory, but for the good
of us all.

It is always difficult to shine the
spotlight on individuals, especially on
a campus where collaboration and
teamwork is so highly valued. That
said, there have been faculty, adminis-
trators and alumni who are worthy
of a little limelight. Though not a
comprrhcnsivc list, we offer this group
of a dozen who made a difference:

John Muir
-

John Muir

Muir attended UW from 1860 to
1863 and received his first botany les-
son from a fellow student at the foot
of a black locust tree near North Hall.
Apparently, the lesson stuck. Muir left
campus his junior year to launch a
career as one of history’s greatest natu-
ralists. Considered the father of the
national park system, he founded the
Sierra Club and convinced the federal
government to intervene in helping
save redwoods and other natural

treasures.

John Bascom

The Wisconsin Idea, the notion that
the boundaries of campus extend to
the boundaries of the state, is most
often attributed to Charles Van Hise,
the eloquent president of the
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university from 1903 to 1918. But in
truth it probably germinated from the
earlier teachings of Bascom, who
served as UW president from 1874 to
1887. A well-rounded scholar who was
regarded as an expert in fields as ;
diverse as mathematics and English lic-
erature, Bascom gave Sunday lectures
to students on their moral responsibili-
ty to society. Among his audiences
were Van Hise, a geology student in
the 1880s, and future Gov. Robert La
Follette, who called Bascom the guid-
ing spirit of his time.

Richard Ely

In 1890, the university won the ser-
vices of Ely, at the time already a
noted economist, by prying him away
from Johns Hopkins to direct UW’s
school of economics. Ely would do
that — and more. His bold opinions
about the rights of workers earned him
a label as a socialist but also forged
twin legacies that
tie him to history.
Ely’s teachings are
largely credited for
inspiring the
“Wisconsin
School,” a genera-
tion of thinkers
Who r:dtﬁnfd gOV"
ernment’s role in
thc wm'kplace and
brought into being
worker's compen-
sation and
minimum-wage
laws. But the radi-
cal also became the
focal point of a
landmark trial over
academic freedom.
Charged with
teaching such
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“pernicious” ideas as labor’s right to
organize, Ely was exonerated by the
Board of Regents’ famed “sift-
ing and winnowing”
statement, which has become
the rallying ery for the free
exchange of ideas on campus.

Stephen Babcock

When the dairy industry
languished in dire need of an
accurate way to separate high-
quality milk from cheap
imitation, Babcock, an agricul-
tural chemist, set aside his lab
work and devoted himself to
finding a solution. In 1890, he
devised a simple, foolproof
method to test the butterfat
content of milk; allowing mer-
chants to pay farmers based on
butterfat rather than weight. Because
Babcock unselfishly refused to patent
his device, it gained almost-universal

Stephen Babcock *

employment immediately, ending the
days of watered-down milk and mak-
ing, according to former Gov. W.D.
Hoard, “more dairymen honest than
the Bible.”

Margaret H'Doubler

So gracefully athletic was UW student
Margaret H'Doubler that after her
graduation in 1910 she was asked to
teach physical education. From that
position, she helped shape the world
of modern dance, commencing the
nation’s first college dance program at
UW in 1926. Under H'Doubler’s
direction, dance transcended move-
ment; she taught her students
philosophy and art history, searching
for a medium, as she said, “worth a

college woman’s time.” Her curriculum

Margaret H'Doubler

helped define a structure for teaching
dance that scores of universities still
follow today.

Harry Steenbock

Biochemist Steenbock effectively rid
the world of rickets when he discov-
ered in the 1920s that the vitamin D
content of food and drugs could be
enriched by exposing them to ultravio-
let light. By presiding over the creation
of the Wisconsin Alumni Research
Foundation to manage his and future
patents, Steenbock also created a path
that scholarly inventions could follow
from lab to the public domain, ensur-
ing that we all benefit from
Wisconsin's ideas. Steenbock’s bright
idea has resulted in WARF fctuming
more than $420 million to the
university.

Edgar “Pop” Gordon

A familiar name to many native
Wisconsinites, Gordon passed on his
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alumni among many who made history

appreciation for music to thousands of
state schoolchildren by harnessing the
educational power of radio. In the
early 1920s, Gordon was one of the
first people to grasp the possibilities
for using radio broadcasting as a teach-
ing tool. While most radio operators
were sending out jumbles of Morse
code, the UW music professor led
sing-alongs and gave tutorials as a vol-
unteer broadcaster for the university'’s
fledgling radio station, WHA. Gordon
delivered the joy of music to class-
rooms and living rooms ar a time
when many state schools couldn't
afford music teachers. Over the next
four decades, he shared his gift with
more than a million listeners.

Alexander Meikeljohn
Meikeljohn’s tenure on campus was
short — lasting less than a decade —
and tumultuous. Indeed, in 1932,
when his Experimental College closed
amid declining enrollment and heavy
criticism, he was widely written off as
a noble but naive dreamer. Only now
are we seeing that he was far ahead of
his time. A reformer who considered
traditional college education a “chest-
nut-stuffed goose,” fat with
formalities, Meikeljohn envisioned the
Experimental College as a bold rein-
vention of liberal education. When it
opened in 1927 in Adams Hall, the
college featured few tests, no tradition-
al grades and an emphasis on learning
by doing. 'I'hough it was short-lived,
the experiment made a lasting imprint,
and learning comxlmnitics on today’s
campus — such as Bradley and
Chadbourne — borrow much from
Meikeljohn’s dream.

Aldo Leopold

Few scientists have captured the emo-
tional and aesthetic nature of their
work as well as Leopold. His forceful
and elegant narrative of the beauty and
value of land made his 1949 book, A
Sand County Almanac, a timeless best-
seller that has become the wellspring
for modern efforts to preserve our
environment. The book chronicles
Leopold's painstaking work, done on
weekends away from his faculty desk,
to breathe life into the tired soil of his
farm near Portage. But Leopold's
accomplishments transcend his ability

Kathryn Clarenbach, seat
b - &

to write poetically. Joining the UW
faculty in 1933 as the country’s first
professor of wildlife management,
Leopold helped found the study of
wildlife ecology on campus and served
as the Arboretum’s first research

director.

Photo by: Mxchae! Kienaz

John Bardeen

Bardeen grew up in Madison and
earned his bachelor’s and master’s
degrees from UW-Madison. With that
pedigree, he left for a doctorate at
Princeton and a job with Bell Labs,
where, along with two other scientists,
he would fashion the world’s first tran-
sistor in 1947. The tiny silicon chip
did all the tasks that once required
unwieldy vacuum tubes and sparked
the modern electronics revolution.
Without it, space-exploration equip-

ment, televisions, portable radios and

virtually every hand-held electronic
device would have been inconceivable.
The transistor earned Bardeen the

t right, with Gov. Warren Knowles

Nobel Prize for physics in 1956. No
one-shot inventor, the soft-spoken sci-
entist stayed on physics’ cutting edge,
winning the Nobel again in 1972 for
his explanation of superconductivity,
the key to high-speed computer
processing.
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Kathryn Clarenbach

As a UW alumna and political science
professor, Clarenbach witnessed, par-
ticipated in and led many of the
landmark events of the women's rights
movement in the 1960s and 1970s. In
1966, she and Betty Friedan co-found-
ed the National Organization for
Women, and, as NOW's first chair-
woman, Clarenbach led the cause from
her Madison office. Her managerial
skill and ability to appeal to diverse
audiences helped place women’s rights
squarely on the national agenda. She

won the support of the various fac-
tions rallying for women'’s rights and
helped unify them into an effective
voice for political change.

Howard Temin

A methodical and introspective scien-
tist, Temin waged a lonely battle to
convince biologists that viruses can
carry genetic information in the form
of RNA. His 1970 finding of the
reverse transcriptase enzyme, a biologi-
cal catalyst that enables a cell's DNA
to receive genetic information from
RNA, turned bioscience on its ear.
That and Temin’s other discoveries
enlarged our understanding of how
genetic information flows in cells,
yielding a clearer understanding of
cancer and making possible the discov-
ery of the AIDS virus. The work won
Temin the Nobel Prize in 1975 and
has enabled many of the techniques
that are now common practice in
biotechnology.
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From The University of Wisconsin News and Publications Service, Bascom Hall, Madison 53706 ¢ Telephone: (608) 262-3571

Immediately 10/1/71 jb
Release:

MADISON--Time takes its toll--and aven Bascom HaIi, a venerable, beloved
old lady to many University of Wisconsin Alummi and students, needs a face-lift once
in a while,

In fact, it's a continuing process.

Presently physical plant stone masons are checking and replacing worn,
defective stone blocks on the first floor level, They are drilling out the old
pleces and putting in solid blocks salvaged when the éld Administration Bullding at
State and N. Park streets was torn down to make way f#r the Humanities Building.

i
The old stone pieces have been stored for ?everal years on Picnic Point,

along with others taken from structures removed to p#ovide space for new facilities,

Known as Madison sandstone, it came years Fgo from a quarry near Hoyt Park
on the city's west side., The quarry itself was covered and abandoned to make room

for new homes in the area.

Bascom Hall was opened in 1859, Designed by an Irish emigrant, William
Tinsley, it was built for $60,000, described then af "a staggering figure,'" far

above original estimates,

The University's first classroom building, it endured a fire which damaged
its dome severely in 1916, It was expanded with one wing in 1895, another in 1907,

and the third in 1929, The dome was never replaced

Known as University Hall until 1920, it wds renamed in honor of one of the

University's most distinguished presidents,(John Bascom?\

During the past six weeks, work has been going on a major renovation of

the rapidly deteriorating sidewalks and road-way on the east and north sides of the

structure, When completed, the area will have new lights, more shrubbery, and two

benches, designed by Prof. James S, Watrous of the art history department. These

will be dedicated to the late Alden White, long~time secretary of the faculty.

THHE
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(;ifésident John Basco;)was a man highly knowledgable in several fields. He came
to the University of Wiscomsin in 1874 from a professorship at Williams College,
Williamstown, Mass. A scholar in theology, philosophy, psychology, political
economics, he was considered "one of the last presidents of any American institution
to represent the older concept of the cultured man as one at home in all fields
of learning."
In today's world of labels, he could be put under the label of professor of philosophy,
as a catch-all,
Some of the more interesting facts about of the man is that he was an advocate
of women's rights, coeducation but also a leader of the Prohibition Party. (Which
can explain the Madison bar hours - because he had alot to do with that.) He
wrote one of the first books in the field of psychology,"Principles of Psychology,"
which was later developed into a ‘pioneer effort in relating psychology and educatibn
in his "Growth and Grades of Intelligence. (1879).
For any further and/or more in-depth information, see Curti & Carstenson's book,

"University of Wisconsin-a History," Book 1, pp. 246-295,

ml



WI RE N Ews FROM THE UNIVERSITY OF WISCONSIN NEWS SERVICE, MADISON 6, WISCONSIN

. RELEASE:
L/26/4L9 Immediately

lMadison, Vis,--It's the women who know best at the University cf
Visconsin--judging from their average grades.

In the all-University undergraduate averages, the women outscorel
the men with an average of 1,7 to 1,57.

Cther smaller and more specia;iigd groups achieved higher

averages, but, as University Fres.&”ohn Bascom éaid back in 18773
..... . il

iStudy is more congenial to the habits of young women,'

he ratings are based on the first semester of the 1948-49 schiool
year. An "AY counts for three points, a "B" is worth two, and a "GCF
is worth one point., If a student has a "BY average it is marked ag a
"two point' average, half B's and half C!'s would be scored as a ono
point-five,

The all-University average was 1,61,

Class averages show that freshmen start slow and build up better
grades as they go along. Freshmen had the lowest average;'SOphomcvw?
second, juniors third, and seniors ranked highest with a 1,85 averags,

Another factor which seems to improve grades is marriage.
Married students averaged 1.74 to the 1.5 average for single studentr,

J
it
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FEATU RE STO RY FROM THE UNNERSITY OF WISCONSIN NEWS SERVICE, MADISON 6, WISCONSIN

8/7/59 meg RELEASE: Tmmediately

MADISON, Wis.--If buildings celebrated birthdays, 100 candles would be
lighted for Bascom Hall at the University of Wisconsin londay.

The 0ld Lady of Lincoln Terrace was formally opened on Aug. 10, 1859,
with University regents pointing proudly to her Doric pillars and arched portico,
her ornate femerells, and the flutings and chimneys surrounding her dome.

Today, though she has lost her original dome and portico and grown plump
with the addition of three sprawling wings, general opinion is she holds her age
remarkab@, well.

Work on the Hall was started in 1856 with the $40,000 voted the University
for the purpose, The depression of 1857 put a stop to building until the regents
had borrowed enough, from private sources at 10 per cent, to continue. The final
cost was near $60,000.

Highpoints in the old girl's history include the addition of the south
wing in 1898 and the north wing in 1905, the placing of the Lincoln statue on the
terrace in 1909, the burning of the dome in 1916, and the building of the theater
wing in 1926. The original floor area, above the basement level, was 28,884
square feet. Today, with the wings and including the basement, it has grown
to 134,300, and a new northwest wing, to cost around $2 million, is on the
University building priority list.

In 1920, when the administration began to name buildings for past
presidents, '"University" or "Main'' Hall was formally dedicated "Bascom Hall' to
honor John Bascom, the University's fifth president, whose philosophy was, '"The
wants of a thriving university are like the hunger of a growing boy, not easily
nor long satisfied."

Words once penned by a University historian are as true today: 'Though
changed by time and fate, the 'main edifice' still holds its place on the brow of

the hill, fronting towards the Capitol, the eye of the campus and of the State."
HHE
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From The University of Wisconsin-Madison / University News and Publications Service, Bascom Hall, Madison 53706 / Telephone: (608) 262-3571

Release: Immediately 3/6/74

(This is the second in a series of stories concerned with the University of
Wisconsin-} adison's 125th anniversary this year)

By JACK BURKE

MADISON--More than a century ago, the University of Wisconsin had a
president who fought against the admission of co-eds on the Madison campus.

As a physiologist, he opposed, not merely coeducation, but any higher
education for women in the lines pursued by men "because of female frailty."

Paul A. Chadbourne served as president in 1867-70. He arrived just seven
years after the first co-eds, 30 in number, had registered for the special normal
(teaching) course. At that time, they had the privilege of attending and reciting
in any class they selected.

But in 1868 Chadbourne organized a "female college," with a special course
of study. This the girls generally ignored. Since 1869 they have taken the same
degrees which the men receive.

To pry Chadbourne away from Williams College, the regents agreed to set up
a separate female college in Madison, a concession to his conservatism., It was true
that his views were contrary to the sentiment of the people of the state and that
earlier outlined by the regents. In the late 1850s, the regents had declared it to
be their policy to receive women for preparation as teachers, with the added induce-
ment later of access to other academic areas.

It does not appear from the record that the women of Wisconsin had been
making any noisy clamor for admission to the UW. If they had done so, it might have

been the impetus that the normal department most needed.

~ more =



Add one--Chadbourne and coeds

The University in Madison trailed three private Wisconsin colleges
admitting co-eds into the classroom. Milton Academy received them in 1844 Ripon
College in 1853, and Lawrence Univerzity a year later.

After 1870, there was no distinction except separate commencement jexercises,
and these were azbolished in 1874. For some reason, the female college st%yed in
the catalogue until 1873, although it no longer existed, thus causing somr con-

fusion.

During the Civil War, with two-thirds of the male students away im battle,
the women far outnumbered the men on campus.

The men grumbled when forced to move into a more crowded dormitory,jbut
they eventually accepted their female counterparts. One literary society irpited
the girls to attend their meetings, another banned them.

Under Pres. Chadbourne's successors, John H. Twombly (1871-74) and‘ohn
Bascom K1874-87), the female role grew markedly, with equal status in the class-
room, dormitories, and other areas of the schools.

It is truly ironic that a girls' dormitory on the Madison campus was named
later for Chadbourne, the only president who actively opposed them as students.

As alumni, students, friends of the University, Wisconsin residents, and
others take a look back at the UW's early days, they join in a year-long celebration
of the 125th year of teaching, service, and research provided by the institution,

It was on Feb. 5, 1849, that the first class met in a rent-free, borrowed
classroom in the Madison Female Academy in downtown Madison.

A series of special programs and events will be presented during this

anniversary year.

i
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CONTACT: Aaron J. Ihde (608) 255-9294

CHEMISTRY DEPARTMENT TURNS 100

MADISON—In 1868 the first agriculture and analytical chemistry
professor at the University of Wisconsin-Madison taught his| lone chemistry student
with a carpenter's bench for a work table.

Twelve years later University President{ John Bascmﬁ)ieleted the
"agriculture" reference from Professor William Willard Daniells' title, making
him first chairman and only professor of a newly-created department of chemistry.

And in 1980, chemistry's centennial at UW-Madison, Professor Barry M.
Trost chairs a 41-member, internationally-recognized department, a training
ground for some 3,500 scientists presently working in nearly every field of
chemistry.

A year-long centennial commemoration will feature monthly displays
in the Chemistry Building, 1101 University Ave., and four invited speakers
addressing chemistry and its future. September's set of exhibits focuses on
chemistry's germination in the University from 1849 to 1867.

American Chemical Society President James D'Ianni, who earned his
doctorate in 1938 from UW-Madison, presents the first lecture at 4 p.m., Sept. 24

in Room 1361 of the Chemistry Building.

- |more =



£dd one--chemistry

In addition, Emeritus Professor Aaron J. Ihde is writing a book
detailing the history of chemistry at the University; he notes that its past
was frequently turbulent. Ihde, chairman of the centennial observance, joined
the department in the early 1940s after receiving his doctorate in food
chemistry there a few years earlier.

In his account, Ihde reviews the controversy that surrounded World
War I activities of department members, when four left to help the govermment
develop chemical warfare weapons while four others, all German-Americans, stayed
behind. Chairman Louis Kahlenberg, an American-born chemist of German
ancestry—already isolated from his peers for his opposition to the concept
of ions——was renounced for his opposition to President Wilson's wartime policies.
Kahlenberg was demoted when the four professors on leave refused to rejoin the
department if he remained at the helm.

World War II burst in the middle of Professor J. Howard Mathews'
33-year chairmanship, drew seven chemistry faculty into govermment research,
and produced a technological explosion in its wake. Mathews worked to attract
renowned researchers to his faculty, making UW-Madison a magnet for chemistry
students nationwide.

"He became chairman of a seven-man department in 1919; he retired
from a 25-man department," Ihde wrote.

Under Chairman Farrington Daniels the department continued its
rapid march into the future. Daniels had arrived in the post-World War I
chemistry boom from the U.S. Nitrogen Fixation Laboratory to become a leading
authority on nitrogen's oxides. During his 39 years at the University he
authored a text that remained a chemistry student standard for decades.

While chairman, Daniels kept up his own research and presided over
the American Chemical Society for a year. He appointed an associate chairman to

give him this latitude, a practice now adopted by many University departments.

= moxre -~



Add two—chemistry

Daniels' post World War II research involved nuclear energy--he
developed a nuclear reactor and searched for fissionable minerals. When he
became discouraged with scarce uranium supplies he turned his energies to solar
research.

A strong national economy in the 1960s brought swift growth to the
University's academic departments, including chemistry, which saw a net gain
in faculty of 11. Taking the chair in 1967 was Professor Irving Shain, now
Chancellor Shain, who in 1952 had arrived at UW-Madison's chemistry department
just out of the doctoral program at the University of Washington.

The dollar's slide in the '70s, Ihde writes, led to "a desperate
holding action" in UW-Madison and universities elsewhere. The chemistry
department's goal has become maintaining the status it has won over the past

century, he says.

i



John Bascom, 18271911, was fifth president of the U of W serving from

1874 to 1887, The portrait hanging in the main corridor jJust inside the

central entrance to Bascom Hall was painted in 1887 by Artist James R, Stuart, -

Hanging of the portralt of Bascom _‘.‘._r_s_B_g!_e_om Hell is another step in the

o

program which Pres. Fred desires under which & portraits of notable
e 2 N | T,

individuals woauld be hung in all those buildings on the campus bearing

the names of those notable indiwiduals, the men and women who have made

TR MRS P o o o

great contributions to the progress of the University of Wiscondin over
L R e

‘the years,

e i s b ek xoweomn
The loving cup/wEx presented to John Bascom in 1905 by fo'mer students
was
of the University "in loving appreciation of the inspiring instruction
and lofty idesls of a % great teacher," (This is inseription on cup)
, and the portrait

The loving cup/and the large number of books which were written by
John Bgscom were dll given to the University by one of his descendants,
Mrs. Charles J. Bullock, of Cgmbridge, Mass,, following the death of

his niece, Miss Florence Bascom, in Cgmbridge.

o
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Centennial Edition

(Cut-lines for JOHN BASCOM):

JOHN BASCOM (1874-87) brought to the Midwest the
best traditions and methods from New England colleges. "Honor
abroad and a liberal percentage of foreigh students enhance
the estimate in which a university is held at home,” he insisted.
"The wants of & thriving university are like the hunger of a
growing boy, not easily nor long satisfied."”

#
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Dr. John Bascoqﬁwho was president of the University of Wisconsin
from 1874 to 1887, wags a scholar of note and author of many volumes
on philosophy, theology, and psychology. Through the Kindness of one
of his descendants, Mrs. Charles J.. Bullock of Cambridge, Massachusetts,

theAUniVersity recently came into possession of a collection of his

Work_!s. e | :
Among these vo lumes are m "Comparative Psychology", or

*Growth\and Grades of Intelligence," published in 1878 and revised in
1894; "Principles of Psyechology," 1877; "Political Economy"™, 1874;
"Sociology", 1887; "Aesthetics", or "The Sclence of Beauty", 1872;

"Ethics", or "The Science of Duty", 1879; "The Philosophy of Rhetoric",

© 1872; "The Fhilosophy of Inglish Literature", 1876;

"An Historical Interpretation of Philosephy", 1893; "Problems in
Philosophy", 1885; “"The Words of Chikist as Principles of Personal and
Socigl Growth", 1883; "Evolution and Religion", 1897; "Philosophy of
Religion", 1876; "The Goodness of God", 1901; “Natufal Theology", 1880;
"Baccalaureate Sermons", 1874; "Sermons and AddresSes", 1913; and
" The Neﬁ\Theology", 1891.

Mrs. Bullock also gave to the University a large portrait of

Dr. Bascom, which now hangs over the mantel in the president's office.

S ~_\
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It is very desirable that there should be no eonfusion in the
issue between rfresident Ven Hise and those opposing him in his plans
for segregation at the Btate University. We.believe that the present
gystem should not be interfered with, and he believes that it should
be modified. We believe that the modifications that he suggests are
& serious meanmce to the prineiple end practice of co-education; he
believes that those moddfications will "be 11k£2to preserve eoeducation,”
dere is a sharply defined issue that mekes it necessary to show
Just whal are the modifiestions he suggests, and the purpose underlﬁing
their sugzmestion. His position is very clearly to be shown bycsésfiords__
end his acts. As to the former, we shall rely upon the addreéﬁ“ﬁ%’&édéy\
before the netional convention of eocllegiate alummae on Fov, 6, 1907,
which he has widely circulsted for the purpose of making his position
known. Lhe cause leading to this address has becn phetof o me e dWa oo
dean of the college of letters =nd science as follows: "I spoke to you

of the educational difficultics whiéh had led President Van Hise to

mike his addresgs, and which had beern for some time present in my mind,

a8 well as in the minds of other members of the faculty. I am, as
you know, head of the faculty before which had been laid the question
of the best way of meeting these acknowledged diffieultics (date unknown

but subsequent to Dec. 17, 190Y) and cheirmen of the committee, which

had not as yet meg?(bn April. 1, 1908)™ LQEEE:-fEQQ_Dr¢g§irchQEE§§\
ABril Gy 1908.

pisir The faet just stated ie significent as showing that to feel dif-_
ficulties in coeducation in Wisconsin, the first step teken is Dr,.Ven
Hise's Boston address; yet yﬁ\have been eriticised in some quarters for
making this a publie issue, _ :

The title of Dr. Ven Hise's sddress is, "Fducational Tendencies in

Staete Universities;" and the whole cburse of his argument is to show 4
that coeducetion was aif§; gsuch institutions as an economic mecessily
glone, and thet the "educational tendeney" is to lead state universities

away from that Brinciglg, and that he thinks the best opportunities
yio ! / .
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for both men and women are to be secured by fﬁvoring that tendency.

The "educational tendeney"” to which he chiefly confines himself ic—pe=
Lo LA

Sgarétng coedueation. "I shall be obliged to formmlate what I conceive
t0 he the more importent speecial feggures of state universities, and
thereafter confine myself to that pert of the subject which is of espec-
ial interest to this Association.? * * *'While I would be Blad to con-
sider several other features of state urnivergities, the time 1iit set
for this pddress demends that I heresfter confine my ettention to that

agpect of the state universities in which this organizetion is espee-

ially interested--eoeducation,” _ .
Heving defined his subjeet, Iresident Van Hise;@iaaao@o-ﬁo show
that the adoption of coeducation by state universities had no besis in
the principles of justice which we believe to be at the foundation of
Sosdnecatdon, Shis is the first part of The Tssuce betweenae, He
says it began "not in comsequence of a theoreticel belicf in it upon

the part Qf the offickmls of those institutions, but in spite of such

belief." "In Wisconsin coeducstion geined foothold only gradually

* ¥ ¥ 4t 18 to be said that =zt the outset thg Women were admitted only

to a normel department, and their class work was entirely separate.”
1y :

"The reasons which Jed to coeducation were then pure economic. The
8y

western stateéywere too poor to support twohigh grade educational insti-

W

tutions. Wrhere was no way * * * but to sdopt coeducationm, and this

was the solution that was graduelly foreced. * * * The solution was

resched with rmeh hositarcy.” Wohe enterirg wédge which finally led in

Wisconsgin to equal opportunities in the state university for the women
and the men" was the econclusion reached Mwith great reluctance by
Presidentvchaabourne‘"to allow the young men and women to recite together -
in The subjeet in which he himself gave instruction, botany."

It 18 to be noted that President Van Hise here defines coeducation

as & condition in which the men and women recite togoether. Generally

he contends that coeducstion mey best be preserved by segregation, hav=-

ing defined the latter as a condition under which the men and women do



not recite together.
President Van Hise repregented at this meeting in Boston an in-
stitution where coeducation is supposed to be a fixed policy, yet there

was not one word in his sddress from begining to end in defense of co-

Q-ia-_(,QAM
find such a word, The only cowfortAthat the three Tisconsin represen-

education as a principle. We have reresd it carefully in the effort to

tatives 23F1d get &t this meeting was derived from frofessors at Har-
vard andxﬁoman's @olleges.
fresigent.Van dise in undermining the claims of coecducetion as
Wh LA Grtdotan ~
a principleApverloskea the following which we earnestly hope all will

gompare with his sfatements:

“"The board deem it right to prepare to meet the wishes of those

parents who desire university eulture for their daughters by extending

to all such the privileges of the institution."-- Bogrd of Uniyersity
‘\, = o~

gégents in 1§57.- "Alllmembers of the normal school will heve sccess

t0 the lectures and other exercises of sueh other universgity XMETOR

clesses as with the approbation of their prineiple they may elect to
attend." --University Catalocue of 1863. (Since there were men as
well as women ir the normsl scholl the gqualification inecluded above 4id
not refer to sex.)

"The university in 211 it$ departments and collelzes, shall be
open alike, to male end female studente.” Sec. 4, chap. 114, laws of
1866. (This was before fresident Chedbourne came to Tisconsinj,

Ve belleve that in the first rert of our contention the history
of coeducation in Wisconsin, proves it to have been established as &

. -— Tk gt eat ),

E 3 o~ . - ! L ¥ -
m&%%er—ea\prin01p1hﬂ_and not for "purely economie” ressons. We be
lieve that this faet should have & bearing on the present discussion;
and espeeially that the failure of President Van Hise to recognize this
gshould help us to define hisposition &8 an adhorent of coeducation.

‘fn so fer as hie sddress commends coeducation, it is ae a temporary

expedient forced uporn unwilling and hesitating state universities for

the seke of economy. ("Coeducation” here as in all cases I use to indd-

3



cate the reciting of men and women together.)

President Van Hise clearly indicates in his address the modifica-
tions of cdoﬂucatiar which he favors. "At the presert time, provision
fas been made for nearly complete segregation on a large scaﬁe by the
esteblishment ol coqges and colleges which are przetically for one
sex or the other, 4The eolleges of efngineering, law, commerce, agri-
culture, and medicine are essentially men's colleges. While open to
women, their opportunities have been tsken advantagze of only to a very
linited extent,”

"It thus appears that in coeducationzl institutiongl natural se-

gregation has appeered along two lines, one whdlly fortunate, (sec

above) the other presenting & problem. All who arec not such hppeless

conservatives as to believe that the present situation is better than

any possible change, will doubtless egree that the development of cour=

(L8 ;
ses, schools, and colleges, adepted to the speecial professions and

in which, therefore mon or women are segregated in accordance with their

paturel fitness, is highly desirable. I look to sec such segregation

go faiher." RUAAJhuiavaullwvm ﬂb“““

Two things are perfectly elear from the above statement: Tirst, that

it is "wholly fortunate” téat g0 few women mow teke advantage of the
opportunities offered for the study of "law, commerce, agriculture
and meiicine”. Second, that the development of courses in which they
may be segregated in these lines Yin accordance with their maturel
fitness is highly desirable.¥

We are among the hopeless conservetives who believe thet if a
women finds her "netural fitness" consistent with the study of law,
ghe is frecly entitled to all the opportunities now offeredy and whether
ghe intends to practice the profession or noq)it should not be & course
speecially afapted to her supposed necds. We believe that the same
principles underlying commerce that 1nteresf men, ﬁay be very useful and

interesting to her; &nd that it is not highly desirable on any ground

that a special course be arranged for her. We believe that if she
‘ will <



wishes to adopt the profession of agriculture, she can best be prepered
by the present facilities; and thet XHX¥EYEE this is specially desir-
able considering the number of'farmers' wives that are left helpless
with e pensive property thatﬁ;;;Erbe sacrificed because of their incom-
petency; and that any fewinine course in horticulture or backyard con-
tests would be ontirely inadequate. Ve believe that a course for women
in mediecine would be of no practicalrvalue'to her whaleaxer; and in
these deys when women physicians are needed, and women'é medical colle=-
ges gre practicelly obsolete in this country, we believe our university
should not consent to have medicine repgerded as Yessentially a men's
eollege)
In all these points there is & clearly defined issue between us

and fresident Van Hise,

s Lioreover, he looks “to sec such segregation go ferther.™ He
wishes to carry it imnto the college of libersl arts as well as pro-

fessional schools. “ihe netural segregation of the sexes in subjects

which should be sttraetive to both is an undoubted educational tendency.

* ® * 1 believe the wisest procedure is for educational esuthoritics to
frankly recognize the tendeney by providing in such subjcets courses

primarily for men and women as fest as the tendeney shows that this is

desirable, in order to give esch sex the best opportunity, * * * in the

college of liberal arts providi@y for separate divisions, which to a

certain evtent may be specislized” WIt seems to me that in arranging

for natural Segreg&tion‘* 3

Al

ateps will be taken whieh will be likely

O——&G_Mr-..'

U7 am in favor of takinz such steps." ,fIn sub-

to preserve coeducation.
jects such as language, literature, political economy, history, &nd

mathematice, in & large institution therg ere maﬁy divisons, There is
no reason whatever why such & course should not provide divisions pri-
merily for the men s2nd others primerily for the women. If the actual

opportunities of women will be enlorged by offering courses in political

econony for them, perhaps adapted to their special interssts, when they

otherwise would not pursue this subjeet because of the number of men, why
: _5-



should not this berdone? If the opportunities of men will be enlarged
by offering courses in literature for them, when otherwise they would
not take such courses becaunse of the large number of women, what valid
 X¥NENN objection carn be urged to the proposal? Why should there not be
given & course in ethic# for men only?"

It is seen that Fresident Ven Hise favors separate recitibations for
the men and women in practically =21l departments as soon as the tendency
to segregate shows that this is desirable, i. e, és soon as either sex
in & class laggely predgopinates the minority should be giveqféeparate
division. He hes\disclsimed the intention to promote general scgregapion;

but there is seen that there 1s not & department in the college of 1ib-

eral erts to0 which he does not propose to extend it. There could not
possibly be & wider application of its principles than he advocates in
this sddress. _ : ' ——
The only reason he gives for this)aside from the desire to specisal-
ize political economy courses for women,&ppears now: Hoortain courses
heve begome popular with the women, 8@ that they greatly outnumber the
men. AS soon as this situction obtains there iz & tendeney for men not

* * % gamilarly * * * there is a Fendency for

to eleat these courses,
the women not to eleot certain courses. Iangunsgzes illustrate the first
and political economy the second,” In early times, “the women wore
greatly outnumbered by the men, end the entrance of the few women mede
scarcely more disturbence then tffsapprarance of a considerabte group of
Japarces, Chinese ani T .“_‘ Tow in the experience of severzl
stete ﬁniﬁersities“the women are undoubtedly pushing the men outV of

the college of liberal arts. In this college netural segregation has

appeared with the teniency to drive men out of some subjeects, end to

drive women out of others.” That is,bccause some men or women prefer

s
separate recitations, such recitations should be given«in &6 coeducational
ingtitution supported by the stete. This is certainly not coedpcations
: CﬁﬁiuL_ ad ~
%not sigrificent thet meny distinguished edueam}aoston

QL LY
Aand depreciated the tendency mow prevaling amomng the Foung men both in‘ti

- e



on e
west anﬁkuast, in coeducationel institutions end in privete foundations

for men only, to forsake the hmmanities and seek a professional train-.
ing; eand thet President Van Hise had not one word to say on that subject,
except to express the belief thet the EEEEE were dpiving the men out; A
We Believe he honestly secks what he believes fo be for the ad-
ventage of the students gencrslly, but his tEFE?fzgﬁtgnno* be jpertured-

= O

that the higher educetion he promotes in advoeating segregation can
best be obtained st a woman's college, It is not coeducation. JYVETS

We have here fairly stated his theories in his own words; snd musth
examine into the measures he has takern to promote his theories in Wis-
consin.

After taking the educatiomal difficulties which are said to be
distdrbing the minds of somdof our faculty before The Whole'eoﬁhtry-
in this public sddress, and circulating the address in vartious forms,
he presented the matter of segregation at & Regente' mecting on Dec.‘17,
1907, and seid that unless there was objection from the regents he should
glve permission for certein seperate clapses. The record of this meeting
shows ethics ard pollitical economy to be the departments in which this
was desired, A resolution was then introduced, expressing the dbjection
of the regents, which resolution is now pending. He has within a few
days indicated to the regents that he shall bring the matter bofore them
en April 21,

There has never been any discuseion or action of the faeuity on
this queation., It is significant that the fixed poliey of the universitﬂ
for more than thirty-five yeere, and the declared poliey of its authori-;
ties for more than tifty yecars, was sought to be disturbed, without
the knowledge of the faculty as a bédy or more than a few of its ﬁ&m—
bers. The pe@ple who supposed that the law protected the policy so
long successfully carried out were to have no warring; and the emendnent

todthe law of 1866 which geve the rogenis the power to make X®EE rules
an
regulat ‘ons for coeducation, wasytor the first time in the history



nasonTast W
of the ingtitution since the deyM of Fresident Chadbourme to be usedwd \
in,@é#&ﬁ@*TresiEﬁgi ;an His;§hie-ﬂay. .

fresident Chadbourne, an emeny of coeducation, came here only be-
gansge he conld establish under this amendment the practice
of gegregation., It is mow Yor the first time since 1870 sought to be
used that the practice of segregation may be resstablished and its
theory made applicable to all departments of the university.

Prséi&ent Van Hise is undoubtedly honcst in his convietions end
irdefatigeble in his zeel, but we cannol admit that either hie words
or his acts show him to'beQﬁz;;;::ggtffgooducation. For do we think
that such a radical chenge of policy as he proposes should be sugpgested
at a1l without the thorough discussion of the subjeet by the faculty; nor

do we thirk suchra poliey shomld be accepted without the consent of the

people, -



Dr. John Bascom on Segregation.

I observe that the question of & modificetion of co-éducation,
in what has come to be called a segregation of the sexes, is under dis-
eission in conmnection with the University of Wisconsin, and that a com-
mittee of the Faculty has it in consideration. This change may be of-
fered as a slight formal one, but I much fear it may prove a serious,
retrogrede movement; that instead of turmeng out to be & wise concess-
ion to an unfortunate but unavoldable sentiment, it may be regaeried as
a concession that co-education is, at least in pert, a failure, and may
thus prepare the way for an Indefi nite retreat toward the emrlicr state
of separate training.

Co-education is not a thing of compromises or of half way meas-
ures; 1t is s thing of primad4 principle and of wide resching rightful- -
ness. We are not %o be caught vibrating in a debatable land, between
one or another, a lessrbr a greater, difference in the claims of the
sexes, but are to reach and retain a permanent equilibrium in whieh we
have ceased to discuss the right of men or women fullr aﬁd freely to
aveil himself or herself of all approaches to knowledge. The encroach-
ments of segregation will ultimetely alter the emtire spirit of the
University.

The present form of co-education in the University covers the
ground in the most direet and simple way, and can herdly be altered
without raising ageins® the questions which were under warm dispute
years since)and were then answered with immediate reference to the fun-
damental rights of both sexes. These gquestions were met on the broad
ground that a state university should give the best opportunity of edu-
eation to all the young people of the state, and offer them under condi-
tions open and availeble to all. The two ideas of opportunity and egual-
ity, to be held without ecarping, were uppermost. This simple and ade-
guate result cannot be departed from without endangering the pé;:;gf_énd

ought not to be modified exeept in view of a principle as general and as



importent as the one on which this reconeiligtion of claims was made to
rest. Mo right is more sacred than the right to develop end to use
one's own powers under all the advantages which an enlightened commun-
ity provides for this purpose. Our powers are the sufficient and the
divine measure of our rights; our opportunities of aequisition are the
most significant gift the community has to bestow upon us, and the two,
in free interplay, express the best concurrent action of divine and
human activity. This self-consistency of mmxmmmk co-education hushes
all strife and leaves every one, in his development, to his own powers
and own ambitions. He puts his own seal on his own results. There is
no 8ther equally simple and equally Jjust menthod in education provided
by the state for its common and universal went.

If co-education, in its operation, developes more intelligence at

one point or another than we anticipated, if the remains of conventional

sentiment under which we still labor issue in attgactions here and dis-
likes there, these misjudgments and these reprulsions, before hidden from
us, are a part of the very faets under which the problem of life js to
be wrought out, and are not by & clever compromise to be hidden out of
gight, as 1f in themselves they were ﬁothing and expressed mnothing. The
young man is not to pride himself behind an assumption of superiority
which does not exist, or an assertion of difference which is merely the
remaining shadow of an earlier frame work of society. Co-education
helps to uncover the deeper facts of 1life, and the instruector or the
student who does not gquite like them should get his powers together and
prepare to meet themn. iixtiz Few things can be more mistaken or more
cowardly than to desire a veillng df suﬁlight, a reduction of the gen-
eral welfare, thadt we may the more readily grope along our own path.
Some seem to think that segregation and co-equeation can both be
entertained. A university aims to give leading forms of knowledge their
best expressions. As a knowledze of one thing often involves that of
other things its instruetion is arranged in courses. A young man comes

y
to the university end says: "I like your course in politicd but I am s

(]
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Norwegian, and I observe that this course is mainly taken by Germans;
can't I have & course attractive to thése of my own nationality?" The
answer would be:"We arrange our instructionjnot in.reference to Ameri-
cans or Norwegiand or Germens, but in referenmece to adequate knowledge.
We are a co-educational institution, and strive simply to give eath-person
the most effective means of education. This is our execlusive abjeét,
and we cannot undertake to adapt our methods to the feelings of differ-
ent classes. ©Such an effort might often interfere with our primery pur-
posSe."”

That co-education should offer some &ifficulties and bring with it
new dangers is a matter of course. The sare i1s true of all progress.
Education itself, east and west has brought to the students og%:g;;er-
gities a grecat increase of temptations %8 éocial activities, social

J
pleasures, g%en the simple growth of indolence surrounds the student

with incentives and diversioﬁsAéhigi may go far té_ﬁ;eck hisL;frort.
Few strength nust alweys mean new burdens, and not to aeccept the burdeny
is the loss of the strength. One idea Pfrom the days of the cave fdwelle
ersfgfrom that dark road, still traveled by the cast® and stﬁés ot India,
2ﬁa?°mes to ushfvert%EOWing %2.2;&iftness' the qemmen zlory of hwhan L¥gh$,
ﬁfedeemed ir oné and all. I feel sure that those who, in *hei? own ex=-
periefice, have come fully under co-education will not willingly surren-
i

der any portion of its advanteages.

John Bascom.

T
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To the Editor:

I sm ¢pnvinced of vour desire to help the ceuse of
co-elducaetion &nd that you do not wish to nigrepregent my zdvocacy of
that ceuse. You say in the issue Tor April 15: "We do not share
drg. Olin's feer that the regregétion rlan mey be secretly promoted
end esteblished.™ Xo one cen quotere word I have ever said or written

expressing such & fesr. ‘het I heve s2id snd wigh to empheize is as

g
follows:
"Precident Van Hise fevors senerate recitetions for the men end
women in prsetieelly &1l denertments es soon &s the tendency to
segrepete shows that this is desireblse, i. e. &8s soon as either sex in
clacs largely predominates the minority should be given & seperste
division. He*?as diselaimed the intention to promote genersl segre-
getion, but ¥here is not & department in the college of liberal arts
to which he does not propose to extend it. There could not poseibly
be a widar epplication of ite principles than he edvocates in his
a&dress."’
The above is besed upon his address in Boston in which he plainly
stétes, "T believe the wisest procedure is for educationsl .suthorities

to frankly recognize the tendency by providing in such subjeets courses

primerily for men and women as fest &g the tendency shows thet thie

is desf#rsble.” He has also specified &8 such subjects language,
litereture, politicsl econémy. matﬁematics. historﬁ end ethics.

He hss been nerfectly dpen in his sdvocacy and heas distributed
hie eddress widely. To indicate that any one suspects secrecy is
ridiculous. The only difference is that we believe his plan would
injure "co-education” and he does not. |

The fact that his plan was not discusced by the faculty, before
being given to the public &nd proposed to the regents certeinly does
not indicate any sttempt at éacrec;. we were teken by surprise

N _1_






PEE UINQETSY REPOUE: - g S
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: Tn dischOing the fitness co-sducetion of the rexes, Gantle~

‘men of the. -Jrf.ii Ve shall be lesr 1nclined to reste and unfeirness if

e rememher“il% intimetly the guestion coneerns one-~helf of the humen g

}f?ﬂil ¥; thase to whom we =re mot only bound by the most tender ties of

S 1jfe, but who heve, in the decret keeping of their orgenie strencth,

¢
tha physicel, infeWiectvql end morsl stamina of the rsce; who, in the
deep recescses of 1life, . 1 Tpon the'béing ever; one of us the plummet and
: = line of construetion, plent ite formdsfions end settle its megnitudes.
‘ﬁéi - e ibng ee the germinel po-er of fhe rece ig witk those “ro, o8 mothers,
stznd hetween us =nd the irvieible, inter~ille forees of ecrection, we
ghell do wisgly 1f we look esrefully to fke.éopiOVBBESF of these rhysiesl
and intellectuel fountaine of our strength,
This question concerns not only the fecund helf of our race,but
concerns it et & noint most immediste in its beerings on srpirituel
porer, the sccvisition of knowledge. 'ind is the perent of mind, and a ' g
vigorous 'n!l_nl i the . o .

rer “Progeny,

£
?-;iLlé_EEE_E_;Ei__Eﬁhgzhl&skbran(k on whieh the fruit of cominmg yoere im

__;EL}&&g. God forbid, elso, thet we, &8 sn essgerbly of eduvceted men,
discussing tke intereste of educstion, shovld put eny unnecescsery

reptrietion on eny humen being in peinirg Lknovwledge, mowledpe “hereby
the soul krowe ite ovn, &rd reeleire it; knowe whet is aﬁb%her's, end
Tegpeete it; whst & God’'s,srd grante it.

We mey also remember to aﬁvsnfége thet treces of ¢ derk end sevepe

- pest, of & history thet hes come slovly up from berbsrism, sre still with

- U8, end it mey be thet this exelvsior of women from ovr hichest rects of

leerning ie ore cmong tre remnsnts of f¥et brood of fierce sentiments vhich

in - the btegirning devoted rer to servitvrde, end res reluctently, undar com-
prlsion, emencipsted her to one privelege end pover effer another. ‘hat

smencipetion more normel, what prividege higher, than thet of en eongl

e—

enjoyrent of every opportunity to secquire knowledge? This is not ovur

ergunent; we only wish, by trese eonsiderstions, to evoke cernior in

liefening to its presentstion. .
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severe &nd svbstefitisl discipline thsn thet

le institutions, or likely to be found in them, &nd thet the

& training on chaerseter, on socisl aquestione

fevorable. ‘s regerds cherec ,» Ve cennot seecept the theory,

thet women =r= to to the sccomnlishments,

£

nities of

besuty in dependernce, their

flowering. erlie

the hirhest

lower thet
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germ snd the *“'11:

besuty.
esuty

omen,

best imsge of humen

the

more becezuse they heve s0 lons &nd so constently
\ been teught leseons of trust, of persvesion, of coy ert end intrisve,
\ S
% gnd been initisted in 811 the cunning weys of weekness, now regutre to
| be edrceted to self-relisnce, to be infused with interjor foree snd
life, and led up to & more ebsolute, independent &nad rsonel embition.
They may shed somelenguid greces in their wer, they mey molt & few of the
feethers of feshion, but they will replsce there with the clesr commend- <’—"
—

ing ere, the

erect cerriece end

tre

——

govereichty of sélf-contesired

strength. Tn this there will be no loss of deliecaey or true refinement.
Mlorence Iightingele cen evince more delicecy, more refinerment, then

enother of

h

triel sngd

er . F

best

ex, hecense she brinpgs there quelities to

their hichest

ministretion ontect with rvgged thines, in the line

whieh hes

of lebor end juvst influence, does but ce1? fortr snd enlerre the netive
i force of & truly sreceful end loveble 1ife. Ctremghh is the cvelity we
| : : . . 2 .
§ mies in women, is vhet we heve sedulously overlooked in her resring, and
Efte
|

2 1 teken from ber greces their neturel -support, =nd
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treil their-petels in the vory dumst, Thet ‘ddison sers of the plecsures
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vomen hes hitherto been true in & much deeper sense of their intruet-

ion: "Their emmusements seemed contrived for them, rsther

o

s they sre
women then es they ere ressonshle creetures; and ere more sdepted to the

s8exXx than to the speeies.”

Tf cheractexr will zein strength by & stronger intellectuel diet, not

-l

¢

less will soeiety. The demend in mixed society for more knowledge,

= e
knowledre deep enough to interect end sober £nd mcke fruitfvl the ming,
is very evident, and it is, therefore, es eviient that ovr méthods of

education should be sheped to this enlrrgement end esteblishment of
thovght, e give the current impression, end ~ive it Lecsrse it is tle
eccepted estimete, when we say thet genersl rociety is shesllow, =
sluggislk, inland beyon, worried only by locel winde, the teseing, torte
uovs breecth of nerrow gossip, thet connot even fret the svrfece withouvt
stirring the muddy snd melign depthe, whereir sbide the sediment end
1lesme superficisl, fashionshle 14ife. foéieﬁy g to sequire purity, str-
engih, dignity, by mdore dépth andibreddth of knowledge, by lsrger &snd
_uwore urgent relstions, end crofornder sympethies. 'n undercrvrrant of
deprecistioniend contempt often pervele our estimetes of femszle
cheracter. A ladies' men smong men ie 2 poodle smong mestiffs, Jhate#a:
we now heve of intelligent, pleesins end profiteble soeiety, would be
creetly enlerged by & more thoroush, generous sﬁﬂ arusl edvestion.
Essenticel equelity must be the condition of resvectful &nd nrofitcble
intarcourse,

The soeciszl guestions, slso, which sre erising between the sexes, the
new lebore whiech sre entered on by womern, the rights whiceh cre cleimed
by them, would find their proper solution muech more resdily end sefelr
if women were suvblect~d to & more rugred, preetierl end disciplinsry
treining. Soelety hes need of every productive hend, every warm hesrt,
every iee tongve, snd if we find for & lerge shere of these only
pertial lebor and insufficient expr srionl it is beccuse our soecial
orgeniem ic defective; because we 0d not know how to teke vn snd vse the

meteriel &t our disposel, to be stronger =nd better being two then be
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one, ten than five.
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It Tag bear #81d of women, Thet they keng loose upon sociedy.

They heve hed, hitherto, but & single point of permenent -establishment
end "evelescence in it, thet of merriege,

Tlipping this, they rcve Lecome "ernxiouve snd simlese,” left sdrift

by that society in whiech &nd by vwhkieh ve nmuet gll 11#9, or-live rot e%
£1l. Tn & competition for sn independent snd eelf~conteined 7ife, one that,
poised on ite own pivet, cen yield to of deelire &s it plesses, the
ettrections thet surround it, nothing 1& more needfvrl to women then e

more so0lid end fruitfrl diseipline, one that oives & prrpose and the

pover to pursue it; en objeet in l1ife, snd the indeperdent sbility to

H

eelize it. "e urge, therfore, thet ovr timee, in tre protlenms they
propese to women, in the new svenres they ere opening to their labor,
in the enlerged rights which the geniue of progress stands reedy to
bestow on them, indicete tkret correspondins mowledge, thorougtr end

substentiel, is to he sought for.

Cegsging from drvdcery on tre side , or mere orntrmentetion on the

other, women =re to fird & lesr vrequel, & less invidious disteribution
of the esttainments the pessﬂbilﬁtieslof 1%fe, end, with & more even-
hended fellowehip, eceept its lsbore, espire to its rewerds, snd sit
down to its enjoyments.

Women is novw found in the éx+remes 0f the most sbject sarvice, cnéd
the most ebsolute orrementetion, end meetes on neitrer side her trve vn-
folding.

There ie, then, we sffirm, not merely & penersl need, but & peculier
end relatively pgresat~r need now, then hitherto, of thet enl:rged treining
contemplated by co-eduvestion, on eccovnt of the direction ir whieh tre
next steps of growth in cherseter ere to be sought for in women, beceuse
of the higher and more sober centiment whieh shovld come to societr by
meene of the urgent end delicete sodisl probleme trhet ere now thrown urvon
us ofr resolution, end tecerse the crounde of sction ers &17 new with vs,
the nest heving peid 1ittle or no sttention to these cvestions of cherseter
end of right.

¥nowledge, more knowledge, is our escefe-guerd sgecinst misteke; &nd

thoce, esbove &ll, should pocssess this knowledge on whom the' questions
(4)



of growth ere turning, who muet now schieve or lose the geines of centtries,
who must step firmly into the position whieh, for the firet time in

the long meréh of the rece, has b en open to them. This discipline thren,

is needed, tihrice neede’; our second point in, thst it will be geined
more certainly, more aquickl;, more completely in connection with co-
educetion then in eny ether wey. Thet it een fﬁrs be reglized more covickly
seceme avident, There sre enougl Colleges slresdy orgenized, erdowed, in
convenient nositione &nd in sveceesful onerstion, to receive et orce,

without farther prererstion or experse, 8l1 of both sees who now / Sor
{ ¥2¢

| wigh 2 sollegiete treining, There need lLe in co-edvestion no meterisl

| delsy. If women esre to be eduerted eeperetely, most of the institutions
[ in which e svffieient and equal educetion cen he given, are‘stiil to be
i built,

The requisite instrvetion will 2lego be conforred more certainly

end comnletely. Seperete Female Colleges proceed slmost on the ides that

—

tre geme grede of intelleetusl diseipline in not celled for in the

treining of young women ts of young men. They in the outset theoreticslly

sccept, end precticelly Stiil fsrthg;,&ﬁﬂnp;;-thn'vﬂew-ttat femele
tef@vection 18 put £orth fréélj on the souttern side of seccomplishments,

end send ont only & fevw brenches in the rvegped northern guerters of

thorough knowledge end solid reflection. Tnstitutions, 7ith even thig

limited ides, ere wenting, end if they were reedy, the; ere unfit for

their work. They corecede inferiority of reletion, sesume superficiclity

eg & desireble resnlt, end »ley into the stete of society bvrilt vpon

this theory. Tt is well nigh impossible to meke & Femele College ess com-

plete and thorovgh in ite couvrse &g ere even the me ‘ority of Vele Colleges.
'{bg}mPThere ie & presumption 28 well e & wish in tre mind of the prblie egeinst
g it; & position on the frevlty of such en institution is not coveted by
men of the best ebility. The entire eiperierce of the nest, its
geggocictions end prestice =re gatlhered =bout Colleges for tre train-
ing of men. So trve ie this, thet & deep-sested feelin: sgeinst the
gdmiseion of women is found in the lstent conviction, thet the stenderd

of scholership snd cultivetion would thereupon fell ewey, thet there

cennot he & co-edveation of the sexes withovt & redvetion of stteitment:.

ihe prblie is jeclovs of the ﬁi?e}ity end cdequsey of ite mele institutions,
o
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renk, & fixed method, a stendsrd resvlt, sre predetermined reoessitiegl
in every good College, cnd this strength of interest end cogéncy of
rublic sentiment eznnot, for meny yeers, if ever, gethered sbovrt purely
femele Iinstitutions, Compere lit. Folyoke, in some resnocte the first of
femele schools, stending in meny importent nerticulers elone &s & competita
for popular fevor, with eny one of meny Colleges, in the publie sttention,
support end inter-st it elicits. An ednvcetions)l force cennot in meny
Teaers be indépendently seeured ecvivelent to thet &% our immediste dispose
in our present college system. In fect, it is Impossible for vs to
‘@asteblish end sustein & second seriers earel to tre firet, The threory
vhier lesds to two methods precludes it, end the poverty of rumen
resources forbids it. To long as men cre edvceted in distinet Colleges,

there will and must be sunerior *to those “7evoted to vomen in el1 thet

REBIRLISe

pertsins to thorouvgh edveation snd prbliec snd prhlie entrusisem,

But it w111 be seid, in objeetion to this scroument ~f tre immedicte,
realized end sufficient power et ovr disporscl in tre institutione slready
esteblistred, thet the form of edueetion iﬂ“hﬁt edsnted to women; tret

: ?ﬁﬁﬁg men end yowng women do not recuire the seme diseirline; thet one

or the other nmust be seerificed in Jjoint eduveation; thet if young

women raceive begolutely less in treir ovm echools, $hes—roeeive-
sheatuted—tarErtr—thedro=n cekosle, the” receive relastively more in

receiving whet is =sdepted to treir wante.

ITn the firet -lzce, this is an enswer we never give to & young men.
/e never say to him, the idiosyncresies of youvr mind require g different
discipline from ~het we esre civimg in ovr College; yow must go elsevhere.
e more?frgguentlj gay,c Fé‘reperd  otr-institvtion e cffering the best
conditions for & generesl frfirir~ o€ tte Tvmcn mind, we shell be gled
to heve youn enjoy them. The seme lengwnsge eddresced to & young women
would be inet e trve end jurt es apt. Thet whieh strengthens one mind
strengthens enother, tnd 1f men cre often turned =sids too soon from
ceners1l knowledge and Aiegeipline to nerrow end speeicl ends, vwomen
ere vet mors often thus diverted. It is this precoeit:, thie poverty
end heste thet we Adeprecate in femele edvcetion. This it is vhiel

keeps the eye too sharply bent on current, roecisl distinetions,
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hus st Vasser, Greek is an infrequent optidn. “het is the result?

The graduates of thst institution eare not prepered to teske chsrge

even of ovr high schools. They cannot fit young men for Collece,.

They must begin &t once, in this chosen branch of female industry, not
only to drop off from the higher departments of instrvetion, bnt from
2ll thet lesds to them, "omen mey swerm in the distriet school, the

gremmer school, but they thin ouvt and insenslbly dlsappeasr when we

mount so high gc the instruction of & lsd of sixteen in the rreliminerie s

of & College course. omen cennot hold their on on eduvecation on

such degreding terme as fthesa, They must be able to resnk with the
best, or occupy & position, suffering the constent dispersgement of en
unfevorsble comperison. Put, you sey, 8dd Creek to the eourse. Yes,
edd it, and so sdd every other study, end thus it remeins no longer

e fect that one currieulum belonge to the one sex snd anotrer to the
other. Neither in the theory of mental diseipnline, nor in meeting the
deily wente of 1life, 18 1t true that the course of our Colleres is
excesceive end superfluous for young womens. If_it be trve thet it is
so for & portion of them, it'iéﬁnot less ffve thét it is also
superfluoue for meny young men. Liberty is jvet es gpod for the one
sex €8 it 1is for the other. Some young women do wish excetly this
Collége course, &nd this we should be gled to give it them. Here is the
most thorough instruetion whieh we heve yet sttained to, fully
estebliched end surrounded by every cuxilisry end it is en ountrece to
say to one who seeks it, yov cre & women, it wovld not benefit ;ou.
Tengusge mey be more contemptueous in form, but never nore contemntuors
in substence then this. It is not possible “enersliy end et once to
reproduce eleevhere the edventcres of these esteblished Colleges,
ecteblished in spirit end regimen, end we shell herdly deel honestly
with tle cuestion before us, if we f=il to scknowledge 1it.

Ve must, therfore, over thie best 2nd highkest in rumesn thovght to
women, or be £ble bodily to sey, "these thinecs sre not for ou; less
will serve your turn better then more.”

It mey be seid thet, et Uberlin, vhere co-edvecation has long

existed, very few women conplete the covrse. It is not to be expected
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thet ¢ community shouvld &t once or extensively evsil themselves of ¢
new end hicher educetion. Such & erange in discipline must involve =
correspondings change in ddess, & modifiestion of sociel ambitions,
end = relexetion of socisl cvstoms in & veriety of directions. The
opportunity end the disposition to improve it nuet erise torether;
the chenge in eduvecstion,end the modified views vhich ere fvily to
sugtain end justify i€, muet secompseny end eomplete eech otrer. This

is peeulierly trve of a College course involving lons~ preperetion, it-

- self consvming four yeers of time, end fitting ome for entirely new

duties, rerely recogmized ss beloncing to women. lloreover, Oberlin

is en institution whieh hae 4ts own cherseter, not ~iven it by this
single festure of joint instrvetion. There is & veriety of imflvences
operctive there-not to be met with clserlere.

It is els0 urged that women heve not the intellectveli and physicsal
stamine requisite for an entire College course. ‘s regerds intellectuel
strength, feecte do not give sufficisnt colorins to sssertion to sllovw
it to deley ue. Heslth is so0 lergely the result of -igc eetion thet
e @ayﬂ#tti&gfﬂuvﬁf"ﬁifiﬁffé“mbfé'inowléhée for women, end for =11
classas, that this mey be improved and esetsblished. Tell ordered study
ie not injvrioue, but the reverse rether. Ulret we need is more
temperste end better sustsined effort, =nd this is not only consistent
with heelth, it ies produvetive of reslth, aven in those of = feehble
constitution. The strngth of women is a8 & feet wacted by their methods
of drees, 1e scerificed to the demends of soelety, and to relex these
in fevor of systemstie physicel cnd intellectuvel eduvestion wovld be ¢
gein;, not ¢ loss in strength. Soclety is often very exsctine; from its
so-celled claims, & 7ell conducted College would be a retrest, = shelt-r,
not leses physieslly thern intelleetuslly and morelly, Ve sre to remember,

moreover, thet we esre not impoeing eny thing on any one; thet wa only

propose to oner the weys of imnrovement to those ~ho both wiskr then

end are eble to pursve them. It is & sorry recson to five to thre
stron end enthvslcetic, repelling them et the door of Xmowledre, thet
thers cre those week end vneble to meet the strein of consecvtive
gtudy; thest tﬁey belong to & ceetle beset with restrictions, =nd
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must cbide its fortnnes. The very krnowledge thus ~ained would lead
to the lavotion of ph:sical.strength to hicher ends, would impsrt
hisher motives for its cultivation, and & better comprelhension of
its cbnﬁitians; A struggle with & difficulty diseloses the meens of
surnounting it.

These adventages elso lie @pen to them im co-edvection, on
more econoricel eonditions, end rence wovrld be more generally eveilsble.
The azcenées_of-institutions of etclusivel; devoted to voune —omen,
ere slmost slweye meterielly ~recter than those for Toung men, Vith
one clese, adrestion seems to come vnder the economie lsws whieh
regulete & luxury; Withfthe.otTer. vnler those which control e
necessity of 1ife, lerge endovments snd pudblic eupervision improve
instrvetion, inerecse its fscilities, end diminish its cost in .
Colleges, "Tile in seminsries, too freguently, privafe spectlation
retrenches the conditions of educetion end enlerc-es its fees. There
sre Collages by the score in our country whieh, with & competent foeulty
end lerce endovmente, heve fewer students then they cen recdily
cccommodete, A College with & full corps of instructors is not
completely jvstifﬁing the expenditure involved witk less than one
hvndred end sixty studente. 2. elese of forty hes Jecided sdventeges
over ¢ smcller one, There is more moral foree, more veriety of cbility,
2 better opportunity for thet pler of enthreicems snd sfrinities, of
likes end dislikes, for reeceivins ond exerting inflvence, which
constitute so lerge & part of College 1ife.

with fewer studentc, & Collere ccn seerre thst stimnlvs, thet
brecing etmosphere, whiceh mekee 1t eduestion, auickening to the
intellectuel life-blood. Tre forees of min? end Fesrt begin to gro-
feeble, end to fr11 off ~hen fed on & thinner nsbuvlvm of thovcht, end
éroused by lese elecirie imprlse then ere imvolvad in this mmber of

compenions, Illoreover, a& mechinery of s=pplisnces end professors is

-

kept up end run on two-thirde or ome-helf pover, when the mirber of
etvdents 2rops dovn to & hundred, or feils to movnt up to it, There
is 2 grect w:s#e of edvectionel strength in meinteinine trese fesble
'C‘Olleges. w’h&t ere ve to think,then, of that pelicy, whiech, not

o -~
venturins to rejocet the cleim for en irproved edvestion of women,
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rcposes to crecte & corresponding end relotively worthless series
of week institutions for trem?

There ere very nmeny Colleges thet wouvld be imyrovéd fineneiselly
end educetionelly, would experience =t once & lTracing tonie in tre
gccrisition of twenty, forty, sixty stvdente, thovch not & single doller
were £dded to their endowvments,

The generel econom;, therefore, of edrcstionel irngtitutions
trken &s & whole, looked vpon &s so mrel stremgth put forth by the
publie for the tresining of ite sones cnd deuchters, cen only be secvred
by meking esch of them eveileble, if possible, to its full cepseity,
before the numb-r 1s meterdislly enlerged. This economr of comrlete use,
co~educetion wovld sigkelly tend to receh, &nd sepsrste edvcetion
tende geg obviovsly to prevent; ce& the young vomen ere to come fron
ceetly the seme territory now oversppesd snd oeceupied by mele Colleges,

The expenses glgo of esck pertievliar stvdent would thereby te
put ¢t the minimvm, since the cherities thet heve pathered shovt our
estebliched ingtitutions would be open to &11; libreries, csbinets, &
epperatue, would render & more enlerged end sdequéte service: =nd the
epirit of eeoniry in boerd &nd personcl expenditures, ~hieh is n-w
poeeible to young men, would be equslly g0 to youvng women, The sgoregete
of there gaine w011d be ver; grest in edunectional weclth, nower an?
spirit.

‘8 heve now urged the nee? of & more thorou~r edvestion for
women, snd that the most perfect, immediste end eeonomic supnl: for
this demend, 1e found in ef-eduestion, Tt remsins to srow thet tris
course will be cdventsgeous to both perties, thet we ehell not endsnger
one cset of interests while seocurins snother, hut thst the iniellectrel
end moral results In both sexes will be in sdvence of those now resched.
Some seen to fesr & letting @&owvn of the intellectucl tone of lszbor

i

in mixed institutions, This, we believe, e:cmisteken.apprehension.

————

There ure certain complementery omelities in the mele =nd femcle mind
I e s )

e

whieh fit them for interection &xd mutvel influence.

—

Tre intuitive fsculgtice, the sprishtl; vpowers of memory belong

e i e
in & svperiorfto women; the refleetive feeultiess, the sluggish logic

of experience to men. The driver on ovrr
(10)
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sixz horse reem with & lively eyve to cuelities. The strong, relicble

wheel-horses, the g&y, impulsive lesders, tle spirited, restive
mid-wey team, that csn be drsgred, if need hLe, to the line of lebor,

%A

together give thaet desh and po-er &nd srvice of dsnger, vhieh render

his finrers nimble with skill, his voice resonent with commend, &nd

hie mind fruitful of expedisnie.

Cur College cosch is often & two-horse vehiecle, lumbering alons
in & j:ded wey, bLeceuse we rsffse to teke fire uvnder the compencetions,
the buoyent beleneing of powers thet nsture hece put &t ovr dispossal.
fow often & tescher wishes for & little of the lively ineight end guick
sentiment of the nimble femsle mind.‘thaf will not forever dreg on
in the rut end ditek sg if these were God's only khichwey to truth.
And, on the other hend, how will these run to surerfluities &nd
superficielities, or dagh off in a bresk-neck race of sentimentalities,
. unleee ¢ sober, nlodding, impecccble netvrre, thet holde in derisior
ell cir-tresding, is just behind them. Young men went nore sentiment,
voung women more sense, and God lLes put them on en dnter-ehengs of
feeuldties, thet both n=y be in tre hirhest degree frvitfvl,
tempered to the best ctteinmente, end 2ble to enter by the force of
\\h,«~ELCh other's coumpletions on fields otherwise clored egcinst them.
In thie internley of diverse powers ie found the enthusisem
of kmowledge. Colleges ere unenthusicstic; enthusiesm ie cedulouvsly,
evetematicelly svprressed in them. Tt 18 loocked on g ¢ ée&k end
fictitious sentiment, tetter hidden.then confessed; & nmere moisture
end mist of youth, whkich the noon-dey of menkood will effectuwelly
drink uvp. There is & trutk end & lie in this view, but the lie

rnredoninctes, On the vhole, it 18 the rrotest of the slvrcoicst,

o

poor end rebelliovs in knowledge, sceinst the Ailigent

m

nd gifted,

Tew elements of erthueisem would be frrnished by Joint ~dvestion,

The tyrenny of inferior minde world bre:k down ot this sgex berrier.
T ;
Fresh liberties of thousht would be teken on wither side of it, and,
o —‘-_‘—-"-k_
therefore, fresh 1ight given. A sluggish sentiment, fsiling to rule

into silence sn entire ecless, would find iteself, =t lesct ocessionslly,
ruled out in sheer sheme, L genmvine snd spontencous interect would
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spring up in the collision of more veried erd less femilier idezs,
end, before, it war well svaere, some conventionel, weter-logged mind
wovld become dey end irnflarmebie. The intellectusl tendencles, ct £ll
eventa, world be in the richt direetion, &nd thought, end thought
world be more sprichtly snﬁ.spontﬁneors nwnder this double stimnlus,

e should hope for rrecter intellectusl hLonesty s the rasult
S—

of co-educction, Dishonest) is redvced to & system ir College, end is

Y
e —

scercely thoughtt of s & vice. The verry and thrust of teescher and

-@aeholer in this netter ere ceen in the cerefu’ly devised and csrefully
evided exeminstions, The wit of men res ececomplished new and cvnninegly
contrived things in this line, ond hes herdly remembered thet it wes
most ignobvly employel. Ve do not knov as this evil world entirely
dissppesr under & mixed syestem, but it wovld ve compelled to sdjuet 1t-

self to new circumstences, to & fresh, nore interested =md more decide’

eriticism. Criticienm scross & gex~line, or sny ‘eep-secteld Aistinétion,
3 & r 4
R Rt

ig elvers more ricorove end vnepcerine then Letween compenione snd
i DETINE I

gccomplicess The sense of inteprity ie eleo stronger with women them

~1tr. mens &nd we should dedk Tor ¢ spesedy reduction of thie intellectusT

rypoeriey, whieh hes hecome the commonplecs of our Colleges, Tveh, 2t
= =

€11l events, kse been the restlt in institutions of & mixed chsrectar.

"

These, trer, c<re the rrobeble end certeinly the no slicht geoins
of comron discipline; & comulementer; c¢nd better belanced pley of fee-
ulties, & econseguent inereczee of enthveisem, &and & corresponding streigit-
forwerdness snd romesty of intellectusl sction.
It will herdly be denied by sn intelligent student of ruvmen
neture end soclety, thet tkére ie thirs l1lively intersection of divarse
power snd tastee, finding ite dest, most snimeted and mcef ﬁeriri ax=
pression between the sexes. It mery, rowever, be vrred thet o:l&.tke g
stroncest nmorel conditione &re =ble to endvre the tension of this free,
heert; comgenionelrip of young perrone; end thet, whetever mey he ite
geins vhen trese svfficient restresinte -re cresert, ite losses cre co;
rregpondigngly grest vhern they sre wenting. Thie, it ie effirmed, ie the
feet in Coliegee. There is not in them thst mor:) ~over whiech mekes ¢
gviteble end scfe this soeiz]l intercovrse of the gexes,
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e #re gquite reedy to edmit thet & hicher morel sentiment is presupnosed

e
1

and derended by eo-edueation then by & eepsrste, clolstered discinline,

......

Trhe licentiousness of the Test and 1ts seclusion go together; the one
fect is the grbunﬁ end occesiof of the other. The freedom of the Weef,

of Christien commrnities, ie dne to their virtve, snd this virtue #lone
mekeg scfe this feedoms If the young men vwhro come forth from ovr house-s
holds cennot be trusted with theee libverties emd noseibilities, then

there is no clternetive btnt to weit t1ll they ccn be; to ineirleate ¢
nobler epirit of self-control, to displece more thorously the brute by

#
the man. Yet thies restreint on socicl liberty mvst te endvred vriar

L=

protest ee only & traneition st:c‘e, & bedge of sheme, the instent of whose

™

bolition we sre leoking for. Is t?is. however, the presant feet? Are
mixed instituntiore drngerove to morele becsuse of the ungunided end
unlicensed cicessee of the young?

Experience gives & deeided srewer in the negstive. The'sxﬁnriment
of joint edvestior hee gone fer enough to show thet It mey, &t lecst Ir
meny instences, be entered on sczfely.

Fxperience ie the only sffficient proof on & point 1ike this, ena
it showe eclesrly that, nnder.gdaﬂ conditione, skillfully epnlied, thie
form of treininc 1s morelly & sovnd ore, Our normel schools scettered 2ll
aver the country, our sccdemdes, sttended in memny casns-by edvenced
scholsre more rvde in eterecter snd unéer feebler digeinline then thet of
Colleges, =nd those Colleges whiekh h:ve elresdy entered on this metho?,
unite to show it sefe. The nececgity of & hicker morsl tone in & mixed
institution ir felt, Those who incuvgurete £nd conduct suct Colleges
alrecdy posesess it, sn&‘the very need of ite presence relps to call it
fortk, Tf evetr joint eduestion is possible, the very claeime it mekes for
increesed self-respect =nd decorum ere in ite fevor.

ve mey elso uvrge thet tris eommon edncetion is in the line on nature
end of Cod'e providence, He o unites childrem in the fanmily, in the
commrrity, snd we, following in. the ssme line of sugrestion, so adreate

them in the comuon school end in =1l preperstory eduvestion., Young men

in College eome from the co-edvcetion of primery scrocls, &£nd retuvrn

to the co-edvecetion end intercourse of society. Thet suffieient resson:

cen be givern for cutting out four years of life, end distinguisghing it
T SR S -
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Irom ‘every other portior of 4t 3y ite method of discipline., We:should
= I LA DR

a8lso remember thaet, whilw seclusion is 2o pertisl preventive of impurity,

it is £ls0 & partisl provoective to it; snd thet no men is so pure es one

alac .

— SN

who meets sefely end well &ll the he:1lthy conditions of society. While

College life is in some regpecte under lese restrezint then rome life, it
hes glso peeulisr ecfe-guerds, The mind is never f1lled with hisher
sentiments, nobler enthuvsieem, then in these esrly yeers of the sequisition
of Imowlaedge. It seeme then to cetelh the first infletrve of tre winds thet
are steeling ont over thre sbyee of the vnknown, to feel the megnitude of
ite own being, end to set seil with &-e and wonder snd fesr, on these
limitless seas. Thvs the mind, vnder enthuvsisctic instrvetion, is fer
better fortified epeinst vice them vhen moving in the lssted, morbid,
frivolovs ctmosphere of feshioneble soelety. "he eool mountsin breeze

is not more invigoreting to the body them sre these uplende of thought

to the mind, The rot, dusty wind thet vhips itself through tre streets

of ¢ great city is not physieelly more distreseins then ie the hrect

T -that intereourse now Imown cs soecietr, temnered ;7 no sufficient
purpoge, the incident of mo sdeaucte intellectusl grOﬂth._

. Tt 1= seid, resisting tris uvnion of the sexes in Collese 11ife, thet-
nore rigorous rulec, more vexctious restresints will be requisite, tkin

to those whieh now fo;fify end defend & femele seminery sgelinst the
epproech of danger. I see no ground for this fesr, The epirit »f the

two methods ie diverse. The one comprehensive direetion will ve, Po

right, end right sction will impose no more checks on Toung men in their
intercourse with easch other then it now does; vwkile im their con setior
with young womeﬁ there will be more freedom then hitherto, less of the
vexetion of & distrvetful end efttiesl regime. A ferr peremptory lines it
mey, indeed, he nacecsgery to dr?w..hut trhere will be so0 jvetified by

every man's good gense gs to creste no frietiorn in & heelthy mind,

Indeed, we wermly sdvocete this sretem, beceuse it gives oung nen hroesder
grounds of right end wrong ection, diseiplines them momenterily under
neturel conditione of 1ife, ond mekes & more constent and stirring sppesl
to their good sense &nd rood sentimente. It is tre entire oprnogite of thst

hethod vhich conquers by retrect, ig virtuous by suppression, ¢nd ssfe by

(14)



the abscrcé of denger. 0OF

£ the two conditions of growth it is the
better, £dn mckes the better men, Ve skovld only bhe denied i1t when 1t ie
plein thet we er~ too wesk and feeble for it. Cruvel is good if on is
gick vp to the necercsity of 1t; & strornger iet is better if the stomeech

cen digest 1t. Ve believe thet ovr College communities cre rezﬁ:-ﬁiowlj
and prudently to venture on procress, end thet, fer from being hampered
by this neceselty of irmmedicte morsl safety, they will find it vlitimstely
the only trve roed to memly end veried self-contrel. God's conditions of
soclety give freedom the moment we ecen vre it,
There will 2le0 be thie additionel morel geirn, The tyne of sction
end cherscter we shell teke om under thie methed will be brosder, end
more perfectly sdiveted to the leter conditions of 1life. Tre young man when

\ he leeves College ie spt to firnd thet vhile Te hes been educeted in some

direections, in otkers he remeins exceeaingly ignorent; thet hie menners

show the result of peelveion, and thet hie tongre, while ready and
tripping in the rse of Collese rhreses, in other directions ie thick end
elrmsy. The yvoung women,on the other hand, forme & very r&aawecléred
;[m unresl estimete of 1ife, Tse 1ittle precticsl insistt into ersreecter,
' ig very faéhlf protegeted cgeinct rer firet dencers, cnd, therefora,
foolighly prepsred for rer firet duties. Tf nmore of the conditione, more
of the cherceters of later 1ife were from the outside before ecch of the
pertier of our socisl dreme, e miskht Jvetly expeet more wisdom, more
ssgeeity, end thet tfst wrkieh orens es comedy world less frecuently
egeume the sombre hues of tregedy. len's neature of women's neture is

but one=relf tre complex nroduct of rumen neture, end the on he’f-enlerges
and interlocks 1te#lf scfely itk the other helf, only by the continuous
processes of srowth, g8 tvo trees thet heve intertrined thvie bLreanches f
from the beginning, end to-ether sheped themselves into one harmonious
mese, Our present method seems to be to wait rather t1ll growth is comnlete,
till the trees egre 111y formed, and then foree tle bourte into esch other
et 8ll hezerde with sueh frecdture of limbe end rending of foliere &r may
chence. Ve urge, then, thet fcr from encornterine n~r end insvrmounteble
dengers by & joint educetion, we shell rether call forth, vnder bfoader
end more exhilersting conditione, fresh morel force, thet thie will lesd
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to enlerged freedom, and this to more n-tursl, complete snd sponteneons
devolpment.

Tet, so far 8ll ie theory, it rey te peid, we ere not willing to
venture without experimentsl proof, Thowgr experience c¢sn never teke the
leed of theor; in progress, we are not withovt its testimony in this ecese,
end to 4t we now turn, .

"het we heve, thovgh neither crect nor veried, fesvors 'co—Pdncetion.

President Thite, of Cornell, res reecently completed sn extensgive
tovr in the Vest in express referance to this cvestion, end he reports in
& most ungrelified way in fevor of co-edvecstion, both zs to ite intell-
ectuval end morel resvlts, e scys, "the clecnest end the clesrest erd
the best recdins of Teeditre thet T heerd -t Oberlin Collere wzs from 2
women. At the University of llierigen, the professor of Civil Fngineering,
Professor o0o0d, told me thet for severcl years‘}e hed been in the hebit
of offering & prize for probleme in the higher methemetics, For severs]
veerse they he@ not heen solved.‘but thie yesr they hed been rolved,

by & women, end the testimony generelly wee thet the —omen stood co well

&8 the men, Professor . inerell, who hes cherge of tho Boteny, showed :
me & cereful schedvle vhich Yo ¥red ﬁreparﬂﬂ to shor whieh stood the rirchest,
end in his depertment, the joune vomen excelled,”

Ve are most of ve femilisr with the combined teptiﬁony end
srgument of fresident Fedrehil? in fewor of co-educetion. He congiders,
soriatim, 211 the current objeetions to tre svetem: ite effeet on :

menners, on health, on stuvdy, on morsls, snd coneludes, in view of trem
g8 met by hie own experience, thet co-educction is st once more
economiesl, more convenient, more stimmlsting; thet 1t temds to refine-

ment, good order, to morslity, to & prepsretion for genercl society and

to pleesent ounteide relations to the communitr in vhiekr th- Collama is
located. The testimon; is full, unflinching, weighty =nd com=s from e

relstively wide experience.

4

Professor Qrton, of Antioch College, writes me, im enswer to incuire:,
& very c¢tndid letter:

"Ae to the intellectusl restlt of co-edveetion, T have sean nothinc
to werrent tle belief thot the pemercl eversge of scholerstip is lowered
by it. Young women, & we find them, hecve not the seme povers of em@urcnce,

Ja
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in severe end protracted stuvdy,thet Joung men }sfe; brt, on the other
hahd,-they do, much of their work with greeter fecility. In the Langueges,
ir RPhetoric end Bellec-lettres, for instencé, they ere epter pupils than
their brother., Perhaps we 4o not find them 2e stronz of originsl
mathematicians e& youngs men, but still it must be seid thet if the tﬁo
most successfvl scholers of the last seven resrs, with us, were to be
nemed in this Jepertment, both sexes world he renresente?, They reeite

whet thgy know better, on the averece, then young men. The sexes seem

& subject alweys seem to me to teke deeper hold of young men. They heve
"Derwinism,"for instence, hrerder. It s-cems to me thet & more symmetricel
view 18 obteine? when £ subjeet tTer besn brougrt under both points of
vision.

In regerd to the morel effecte, I do not fird éreat dissdventeses.
There. sre some menifept sdvantages, &e economy, T find nothins thet
mekee it necesssry to refuse eny geine of this sort.

The millenivm does not come to Colleres, however, with co-educations
The kinde of discipline sre chenged, bUt ~overrment 1s not rendered
unneceseery. The cocrser festures of young men's Colleges-dissppeer, ond
the sentimenteliem of oirl's eehools is sbeted, but women do not, as
women, elweys end inevitebly renge themselves on the richt side. I world
nto willingly sbandon co-sdveetion, nor would T imsist thet 211 edvecction
should be of this sort,

President Angell hes sent me the following tectimony =& to the
result £t Michigen University, in some resjects & very diffieult field
for the exveriment.

"To‘gnard egeinst misepprehension, en? to enchble :on to understsnd
the exact foree of Tﬁat - mey sey,let me remerk, that it is only sbovt two
veers since we received women into our classeés, thet we heve not qrite t.
f%irfy in the Litercry Depertment (whieh embreces more tren four rundred
students in:all). Furthermore, rou will understand that we rave no dormi-
tories. Our students live vith privete femilies in tre eity. There cre
no very lerge bosrding-houses.

I think I should kerdly convey en erroneove imnression, if 4 should
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sey, that'thé effect of this admiseﬁon of these women, vron thre genercl:
spirit end life of the University, is mueh the ceme &8 world reve come
from the addition of the same nrmber of esrrest, intelligent youns men,

Xo new rules have b-en made since 'they ceme, no ne~ courses of instruction

heve been esteblished for their speecicl sceomncdetion, They pursue the
seme studies &g the men, end 1n the scpme way, ere trected in preeisely

the seme menner in the elees-room, receive no fevors, =nd wish none.

The fecr whieh some persons exprecsed in cdvence, thet the sdmission

of

women wovld resvlt in lowering the grede of work, or in giving =& cort -
of effeminsey to the spirit of our institution, hes prbved wholly
unfounded. Ve ere constently and repidly reising our requiremente for cd-
mission, end 8o ovr sténdard of work,

So fer,the women show themselves entirely competent to mester any
of the stviies of the course, 2nd without injury to their heslth. This
veer, the ebsence from sickness hsve not heen ﬁrnportionsl’y more
numerons then those of the men, my impression is, thet ¥hey hz=ve been
fewer, The number of women here 48 too smell, eand thpir *esldence with

us hee been too short, to Justify reneralizetions eoncern#nf their
special intellectusl sptitvdes, if, indeed, thery heve srny, more then men
heave. '

Trere is no deprrtment of study in which some of ounr femsle
strdente do not exeel, end in nome hesve they, =& ¢ eclecs, feiled to do
fine work. It is noseible that those now here sre uvnder & specicl stimulus.
“s pioneerse, they doubtless feel thet the reputstior of their sex is, to
g certein extent, steked upon their efforts. ‘nd they lebor with grect
fidelity; e heve been constreined to cevtisn some of them sgsingt
over-worke. But I think thet suvbetantielly the stme zesl mer be exnected
of their sveeessore. T em rot & cra thet treir preesence in our cless
roome hes hed sny epprecieble affect on the scholershin of the nmen.

Nor, cen I pay thet the sdmission of women hes been esttended with
any pertievler morel result. Thet wonld be thre effeet if the vomen eqnsleﬁﬁ
the men in nvmber, I need not now stop to conjecture, You went feets rot
theoriee. But I ought to gey thet none of the unfsvorshble circumstences

whick meny epprehended res heen discerned. The becring of the ;owng nen
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torerd fke gtudents of the other gex hes beer sg fer ss I know, without

axception, considerste end courteouvs =snd the besrirg of the women hed been
above criticisﬂ. We-havé not &tﬁemptq& to meke £ single rele to govern 2
their relstions to eseh ot?er,.anﬁ heve ceen 1o occesion to-meke eny.

They know thet we expect them to condvet themeelves like well-hred

» alas Bahet i il MY P

gentlemen znd ladies, end ovr expeetations k=ve In no csce bveen diseppointed.
I em told thst se?nrél of the professors 4id not =t Pfirst desire
the ydmission.of Tomen to the University, but I sm not svere thet any one‘
of them regrets the step, now thet it hee been tekem, T am svre that it ié
tre genersl opinion here, thet so fer, every objeetion whieh vee made spainst
the co-eduetion of the sexes here, hee proved to be grovndless, I rejoicé
thet we ere offering the best edveetion we cen frrnish, elmost desires it
end is fitted to receive it.'b |
To this I add the testimony 5f Tres. Kerrimen‘of Ripon College.
”ﬂbove-tw07fifths of our students, in preperstory end coliegiate

-

¢lecses, ¢re femeles, One~third of our instrvetors sre slso ledies. The

ladies reside in & seperste building, bvt mele and femsle studdnte sttend
?a&itat&e&s. lectures end chepel axercises tocether; they &lso bocrd

together in the seme hell,

“hile there z=re considersble intellactuel differences between the
seiesg, their saversge selolershirn end intellectrel pow=r tes heen, here,
about the seme. The intelleétuel erd morsl 4nfluvence of essoeistion of
the sexes hezrs been selutery. Ue ere seeking to esteblish here: & kind
bf College 1ife somewhet better then thet vhiceh hae sometimes preveiled
in some of the older Colleges. Tobescco i not vsed in Ripon College. Ve
ere trying to secvre & publie centiment smone our stvdents, wrieh will not
tolerate heging end similer berberisms, orprofenity, #ntempersnce end
similer immorelities. The co-eduecstion of the sexes is fevorsile to theses
ends.,

We think it desirsble to heve thre s-~xer ecsocicted in eduestion for
the same resson that it is desirsble to heve boys t¢nd girls in the seme

femily, end the seies eesocicted in chureh and on soeisl oecessions,

working of the plen. The heslth of young women is generally inferior to
' (19)



thet of youno men. #nother diffienlty is suvbjection to feshion in dresc

-

and sgoecirl hebite; enother is conventionsl end vanworthy idess of whet
women should be or do-tret ghe shouvld be gn ornement-perheps net, if she
csn, end if not must be & drudge.

Tut these sovrces of diffievlty csre greet evils whieh education
-shovld seek to remed;; and co=eduvcetion of the sexee is very f:svoreble
to tre process. The plen is no longer looked vpon &8 &n experiment in
thig State. Publiec sentiment decildedly fevors 1t."

'Srch,tken, ere the nromises in feet, edn the lerg~r nromises to

4.1

tte eve of resegon, on which we urge yvou, Alumni of tre College, to uvnite

'

ir requéesting ite Trustees to open wile the common getes of knowledpe to
g1l who wish to enter, Tt is élways gool to minister in ho]j.tkings, bvut
no one ~ver frels how holy these sre, ?oml inestimeble is truvth, till re
is ‘&t libertr to give it to £11 vho ereve i1t. Ttanding vpon Crayloek,

when tle dsvm is bresking, one sere to himself, Here comes 2 light thet
shell flood end transfigvre the vwhole world." iBrighfer end more universel
on the opening ds

v1light of truthe

, enter on this ork® Reccvee e heve

.hy should ey e &
éhuxdsnce ol room, end need to Juvstify our bLeing by larcer service; beeense
ve sre peculiesrly free from temptetion, and vith the lesest risk eovld in-
itiste the movement} beecsuse the fe~ who would &t first come to vs, could
nnite themselves‘to the community end the Colleges with no extre
expenditure or unvsucl sxertion; cbove sll, becsuse it 18 & zood ond
progressive work, end it ree been our wont to seek end perform such lesbors;

heccuse it ig in the line of the niesionsry, morsl spirit thet hes hitherto

pervedgd our sction; hecevse, so dolng, we shell deserve better, end,

ch

herefore, mey hope for better things.

Centlemen of the Alvmni, we YTave fcith in grorth, we have feith in
notring else, vhom God hlesées he mekes to frow, &nd Le now bringe to 1vs
the proffer of wider s;mpethies erd & more oren-handed giving. It weicgks

1ittle witkh ue thet those who founded the College did not sxfioi3ete-this
result, end provide for it. Fortuvnete is it, thet good deeds grow, &nd
outrun treir first love. It.is enough for vs to know thet we ere seting
in the spirit of the fethers. Teither should we. be borne don with
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nor- aﬁ.g.ﬂa
(Cigned)

iilliemetorn, June -8, 1872,
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% The University of Wisconsin is 100 years
old this year. On February 5, 1849, instruction
commenced for 20 preparatory students in a
borrowed room. Today over 75.000 UW de-
grees have been granted, the University is
housed in $36,000.000 worth of buildings on
a 2,600 acre central campus and 16 extension
centers around the state, and the fame of
Wisconsin as a great state institution of
higher education is world-wide.

This is a pocket edition of the 100-year story
of the University of Wisconsin. In an account
so abridged as this, it is difficult to present
much more than a chronicle of the comings
and goings of professors and presidents,
courses and curricula. But we have tried
to add those brief touches of sidelight and
interpretation which give flesh to a skele-
ton of dates. We are vastly indebted to the
late J. F. A. Pyre, professor of English, for
material from his A History of the Univer-
sity of Wisconsin (1920); to Merle Curti,
Frederick Jackson Turner Professor of History,
and Vernon Carstensen, assistant professor of
history, for material from their The Univer-
sity of Wisconsin (1949) and for personal
assistance in the preparation of this article;
and to Prof. Robert Pooley, chairman of the
depariment of integrated liberal studies, Dr.
Clifford Lord, director of the State Historical
Society, John Berge. executive secretary of
the Wisconsin Alumni Association, and the
President’s office for comments and criticisms.
—CLAY SCHOENFELD, editor of the Wiscon-
sin Alumnus and executive secretary of the
University of Wisconsin Centennial.
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The University of Wisconsin

A History Digest

ONE HUNDRED YEARS AGO higher education in America
meant primarily the small academy or college, with its classical
curriculum, sex segregation, and dOI‘l’l‘lltOl:Y rgmdenpe, founded
by private donations and swayed by denominational mterests..

Today American higher education features the sprawling
state university, with its strongly vocational courses, minimum
costs, co-education, non-sectarianism, and vast research and
public service programs, supported by public tax moneys.

In this transition the University of Wisconsin has played a
major role. Here in the heart of the Middlewest have developed

cultural forces which have
helped to shape the course of
American history.

How has this story come to
pass?

Small Beginnings

The University of Wisconsin may
in a sense be said to have opened
in the Autumn of 1850. At least it
was then that a designated fresh-
man class assembled for instruction
in the first year of a four-year col-
lege curriculum.

But the antecedents of Wiscon-
sin’s State University go back much
further than 1850, and, indeed, its
official Founders Day is marked as
February b, 1849.

The history of American state
universities in general is usually
held to begin with the Ordinance of
1787, that celebrated instrument in
which were formulated the princi-
ples that should regulate relations
between the Old Northwest Terri-
tory and the original federation of
states. Among its assurances was
that contained in the oft-quoted
clause respecting education: “Reli-
gion, morality, and knowledge being
necessary to good goveynment and
the happiness of mankind, schools
and the means of education shall
forever be encouraged.” True, there
is here no explicit reference to
higher education. But in the nego-

tiations between Congress and the
Ohio Land Company, Congress
agreed that two townships of the
public domain should be set aside
for the endowment of seminaries of
learning. When Ohio was admitted
to statehood these grants were con-
firmed and the lands were trans-
ferred to the state. Thereafter, the
dedication of a fixed portion of the
public domain to the encouragement
of higher education became one of
the stereotyped inducements offered
by the nation to settlers upon its
unoccupied lands. The national gov-
ernment had thus entered upon a
course of action which, combining
with other conditions of the fron-
tier, was to produce a new type qf
educational institution—the Ameri-
can state university.

Steps toward acquiring the na-
tional endowment of land were
taken by Wisconsin’s Territorial
Legislature in 1837, and the Leg-
islature of the following year pro-
vided for the establishment of a uni-
versity “at or near Madison,” the
newly created “seat of government.”
The customary grant. of two town-
ships of public land within the
territory, “for the use and support
of a university,” was voted by Con-
gress and approved by President
Van Buren in 1838, and the location
of these lands was begun the follow-
ing year.

In 1848 Wisconsin became a state.
The new constitution provided for

[2]

JOHN HIRAM LATHROP
1849-1858

""The American mind has
grasped the idea and will not
let it go, that the whole prop-
erty of the state, whether in
common or in severalty, is
holden subject to the sacred
trust of providing for the educa-
tion of every child in the state.”

“the establishment of a state uni-
versity at or near the seat of state
government,” and the first State
Legislature specified with consider-
able definiteness the scope and
character of the projected institu-
tion. This act, creating “an institu-
tion of learning under the name and
style of the University of Wiscon-
sin,” became effective upon receiv-
ing the signature of Governor Nel-
son Dewey on July 26, 1848. The
government of the University was
vested in a Board of Regents to be
elected by the Legislature. But the
Legislature failed to perform this
duty, and a bill was rushed through
in the last moments of a crowded
session empowering the governor to
fill vacancies. Governor Dewey thus
appointed the first board.

The Regents met at Madison in
October, 1848, and organized with
Eleazer Root of Waukesha as tem-
porary president of the Board. There
were as yet no funds, provision hav-
ing been made for the appraisal,
but not for the sale of the Univer-
sity lands. Nor were the schools of
the state sufficiently advanced to fit
students for entrance to the Uni-
versity. Nevertheless, the Board
determined to begin operations at
once by establishing a preparatory
department. John W. Sterling, a
graduate of the College of New Jer-
sey (Princeton), was elected to the
professorship of mathematics in the
University and invited to take
charge of the preparatory school.
The school opened in borrowed quar-
ters in the Madison Female Aca-
demy Building on Monday, Feb-
ruary 5, 1849, Seventeen pupils ap-
peared the first day. Three more en-
rollgeéi later to bring the first class
to

John H. Lathrop, a graduate of
Yale College, was called from the
presidency of the University of Mis-
souri to become, in the autumn of
1849, the first Chancellor of the
University and president of the
Board of Regents. He was inaugu-
rated with much ceremony January
16, 1850, in the presence of the Leg-
islature and the state officers.

The Regents had acquired by pur-
chase about a quarter section of
land on the edge of the village of
Madison, about one mile from the
capitol building. A portion of this
tract was reserved for the college
campus, a portion was exchanged
for other lots that were wanted to
fill out the site, and a considerable
part was laid out in village lots
and five-acre tracts and sold for the
benefit of the University. By these
processes the University secured a
building site of something less than
50 acres and was enriched by a
profit of about $7,500 from its land
transactions.

Plans for the University, at this
time, contemplated a “main edifice”
on the crest of the Hill, where Bas-
com Hall now stands, an avenue 240
feet wide from the building to the
east line of the grounds, and four
dormitories lower down the hill, two
on each side of the avenue. Of the
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five buildings here contemplated
three were eventually built: North
Hall, completed in 1851, South Hall
in 1855, and old Main Hall, nucleus
of the present Bascom Hall, in 1860.

The three buildings erected by
1860 were constructed on loans
authorized by the Legislature
against the security of the lands
held in trust for the support of the
University. It was the intention that
these loans, amounting to about
$100,000, should be returned out of
the income of the University fund;
but that income proved insufficient to
achieve this purpose in addition to
supporting the University, even in
its small beginnings. Eventually
(1862), the Legislature authorized
their payment out of the principal
of the fund. The effect of this act
was equivalent to constructing build-
ings out of the capital funds of the
University. i

The University lands were origi-
nally appraised (1849) at an aver-
age of less than §3 an acre. Lathrop
and the Regents protested that this
was altogether too low, and the Leg-
islature of 1850 was induced to set a
minimum price of $10 an acre upon
the lands. Contrary to expectations,
however, the land did not sell rap-
idly at these prices. In 1852, a
minimum of $3 an acre was again
established and most of the lands
were soon disposed of at this price.
By the end of 1854 the fund
amounted to $161,000 with only
6,000 acres remaining unsold. In the
meantime, on the petition of the
Legislature of 1851, the federal gov-

ernment had duplicated this endow- |

ment, granting the state, “for the
benefit and in aid of the University,”
72 sections of land in lieu of an
equal amount of salt springs land
previously granted for general state
purposes. By the end of 1856 most
of the second grant had been con-
tracted for, and the land fund then
amounted to $310,000.

During the first few years, the
University had paid its running ex-
penses almost entirely out of stu-
dent fees, the profits on its land pur-
chase, and the remnants of its first
building loan. In 1852 it had been
compelled to borrow $5,000 to defray
current expenses, but it seemed
about to enter upon an era of rela-
tive prosperity. Unhappily, the panic

flaan

HENRY BARNARD
1859-1860

"l am to be at liberty to co-
operate with the Board of
Regents of Normal Schools, as
their agent, and with the teach-
ers and friends of common
schools, in their efforts to de-
velop all the means and insti-
tutions of education intended for
the great masses of the people.”

of 1857 was at hand, to be followed
directly by the Civil War, so that
new troubles were in store,
Although its charter unfolded
larger plans, the University, as it
existed under Chancellor Lathrop,
was virtually a small classical aca-
demy and college of the old fash-
ioned New England type. Most of
the students lived in the dormitories,
North and South Halls. When the
first college class, consisting of Levi
Booth and Charles T. Wakeley,
graduated in 1854, there were 41
students in attendance, exclusive of
15 in the preparatory course. The

ial

faculty consisted of Chanecellor
Lathrop, professor of ethics, civil
polity, and political economy; John
W. Sterling, professor of mathe-
matics, natural philosophy, and
astronomy; Obadiah M. Conover,
professor of ancient languages and
literature; and Stephen H. Carpen-
ter, tutor. Daniel Read, professor
of philosophy and English litera-
ture, John P. Fuchs, professor of
modern languages, and Ezra S.
Carr, professor of natural history,
were added in the two years follow-
ing. Professors Read and Carr were
expected, in addition to their regu-
lar duties, to give instruction in the
art of teaching and in agriculture,
respectively. Modern tendencies in
education were further recognized
by the establishment of the degree
of bachelor of philosophy, first con-
ferred in 1858,

These mild readjustments and a
moderate growth in attendance were
not sufficient to appease critics of
the University. There was hostility
to the preparatory department; and
it was held that the University was
not rendering that large and prac-
tical service to education which the
state expected. A reorganization in
1858 led to the resignation of Chan-
cellor Lathrop and the election, in
his place, of Henry Barnard, a grad-
uate of Yale and an educator of
very great reputation. Chancellor
Barnard was destined, however, not
to occupy that conspicuous place in
the annals of the University of Wis-
consin which he achieved in the his-
tory of American education at large.
On account of ill health, he spent
but a few months in Wisconsin and
during this time employed his ener-
gies chiefly in the conduct of insti-
tutes for teachers, with the aim of
improving general educational con-
ditions in the state. With respect to
the University he presented to the
Board of Regents a number of
recommendations, but these were
not followed.

With the departure and subse-
quent resignation of Chancellor Bar-
nard in 1860, the immediate govern-
ment of the University lapsed into
the hands of the faculty with Pro-
fessor Sterling as executive officer.
As dean of the faculty and after-
ward as vice chancellor, Professor
Sterling continued to direct the af-

fairs of the institution until 1867. A
large proportion of the students vol-
unteered for military duty, so that
in 1864 no Commencement was held,
all but one of the senior class having
joined the army. Finances were in
a pitiable condition. Professors were
practically on half pay. Still the in-
stitution was kept alive.

Reorganization, Rebirth

The close of the war brought a
new inspiration and growth to the
University of Wisconsin. The return-
ing soldiers took up their studies,
and by 1870 there were nearly 500
students in residence. In 1866 a com-
plete reorganization was effected and
Dr. Paul A. Chadhourne of Williams
College was called to the presidency
the next year. To his vigorous and
intelligent labors as executive and
teacher, the University owned very
largely its firm progress during the
next few years. The Legislature of
1867, conceding that an injustice
had been done to the University in
permitting its capital fund to be
impaired for the erection of build-
ings, voted that the amount thus
lost he made good by annually re-
storing the sum of $7,303.76 to the
University fund. Three years later,
just at the close of President Chad-
bourne’s administration, the Legis-
lature made its first direct gift, an
appropriation of $50,000 for the
erection of a separate building for
women students. This building, the
nucleus of what now is known as
Chadbourne Hall, was dedicated in
1871, after the arrival of President
Twombly. It was an early and sig-
nificant event in the nation-wide
movement of those years toward co-
education and the higher education
of women,

Another important event of Presi-
dent Chadbourne’s administration
was the founding (1868) of the Col-
lege of Law, which immediately en-
joyed a rapid growth. The same
year (1868) a professor of agricul-
ture, ‘W. W. Daniells, was added to
the faculty, thus putting into active
operation the agricultural depart-
ment which had been ordained in
1866 to take advantage of the Mor-
rill Act granting to the state 240,-
000 acres of public land for the en-
couragement of agriculture and: the
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PAUL A. CHADBOURNE
1867-1870

“The object of the state col-
leges is to obliterate the sup-
posed superiority of the so-called
learned professions by securing
a liberal — that is, the highest
education—for those who chooze
industrial pursuits, thus lifting
agriculture and mechanic arts
from the plane of mere routine
labor to the dignity of learned
professions founded upon scien-
tific knowledge, and allied to, or
connected with, those branches
of learning essential for a broad
and generous culture of the
whole man.”

mechanic arts. The institution of the
departments of agriculture and
engineering as integral parts of the
University was a departure from
the policy of most other states of
the Middlewest, which had, up to
this time, founded colleges of agri-
culture and engineering apart from
the state university. It was a feature
of organization which, while its in-
fluence was not felt immediately,

was fraught with important conse-
quences for the University and the
state.

Dr. Chadbourne was succeeded in
the presidency by Dr. John H.
Twombly, a Methodist minister from
New England. Twombly was elected
in June, 1871, and was forced to
resign in January, 1874, on the
ground of unfitness. Perhaps the
most significant event of his short
and unhappy administration was the
dedication of Ladies’ Hall already
mentioned. A normal course for
women had been condueted during
the war; the reorganization of 1866
had explicitly provided for co-educa-
tion; but for some years the work of
the women was kept ostensibly sep-
arate from that of the men, in what
was known as the Female College.
During Dr. Twombly’s administra-
tion there was a gradual approach
to actual co-education, which was
openly recognized upon the advent
of President Bascom.

On the side of finance there was
a distinct change of policy when the
Legislature in 1872 voted an annual
tax of $10,000, to be levied and col-
lected for the benefit of the Univer-
sity. Nor was any dissatisfaction
with this new departure to be de-
tected in the state. On the contrary,
the newspapers of that year seem
to have been unusually friendly in
their tone toward the University.
The establishment at this time of a
system of free tuition to graduates
of high schools who passed the en-
trance requirements of the Univer-
sity foreshadowed closer relations
between the University and the
secondary schools of the state, a
movement which the University of
Michigan had inaugurated several
years before,

The Bascom Era

Competent students of University
history have generally united in as-
signing peculiar importance to the
administration of President Bascom.
John Bascom came from a profes-
sorship at Williams College to the
presidency in the spring of 1874;
he retired at the close of the aca-
demic year 1886-87. The length of
his incumbency, the vigor and dis-
tinction of his personal character,
and the ripeness for progress of
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state and University combined to
make the years of his leadership a
period of unusual solidarity and sig-
nificance. Dr. Bascom clearly saw
and resolutely attacked the most
pressing problems of the University:
the ambiguity concerning co-educa-
tion, the imperfections of the pre-
paratory system in the state, and
the insufficiency of means in every
respect. /

During the first year the young
women were “put in all respects on
precisely the same footing in the
University with the young men.” In
1875 the Legislature appropriated
$80,000 for the construction and
equipment of “0ld Science Hall,”
and the following year the scientific
collection of I. A. Lapham was pur-
chased at a cost of $10,000. All told,
$112,400.22 had been expended for
material improvements by 1877. In
1876, Wisconsin followed the lead
of Michigan in granting the first
mill tax in favor of the University,
one-tenth mill on each dollar of the
property valuation of the state. The
mill tax was increased to one-eighth
mill in 1883. Assembly Hall, later
Library Hall, and now Music Hall,
the first building of the University
to be erected out of the savings of
its current income, was completed
in 1879. For nearly a quarter of a
century this building housed the
University Library. Washburn Ob-
servatory, the first University build-
ing erected by private munificence,
had been built in 1878 at a cost of
$45,000.

The next building era came at the
close of President Bascom’s admin-
istration when, after the burning
(1884) of “0Old Science Hall” with
the scientific collections housed in
it, the Legislatures of 1885-87
voted a total of nearly $400,000 for
the erection and equipment of
Science Hall, the old Chemical Lab-
oratory, the Machine Shops, and a
power and heating plant for this
group of buildings. The rapid de-
velopment in laboratory science and
the expansion of the engineering
department which came toward the
end of this period are well exempli-
fied in this relatively lavish expen-
diture for buildings and apparatus.

The opening paragraph of Presi-
dent Bascom’s first address to the
Board of Regents had thrown em-

JOHN H. TWOMBLY
1871-1874

“On surveying the period of
my connection with this Univer-
sity, I find that it has been fruit-
ful of valuable results to the in-
stitution. The requirements for
admission have been increased,
the standard of scholarship
raised, the facilities for instruc-
tions multiplied, a generous ad-
dition made to the funds. the
favor of the public assured, and
the important connection estab-
lished between the University
and the public schools. If the
University was ever a mere
‘high echool,” it is not so now.”

phasis upon the necessity for an
articulated system of public educa-
tion leading to the University.
There was, throughout this year, a
wide agitation among educational
leaders for improvement of inter-
mediate instruction in the state,
The next Legislature (1875) passed
the imvortant “act to aid in the
maintenance of free high schools.”
This action paved the way for the
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gradual elimination of the prepara-
tory department, which was finally
dropped in 1880, and for the intro-
duction of the accredited-schools
system. In 1878 the state teacher’s
certificate was extended to grad-
uates of the University. With the
improvement of the secondary
schools it became possible to in-
crease requirements for entrance to
the University, and to raise the
standards of instruction within it.

The discontinuance of the pre-
paratory department, the increase
of the teaching force, and the sub-
division of fields of instruction
tended more and more to make the
University “the home of the keen
intellectual life.” Thus, Professor
W. F. Allen, who had been elected
in 1867 professor of ancient lan-
guages and history, became in 1870
professor of Latin and history, and
in 1886 professor of history, a field
to which he had given himself with
increasing singleness of interest.
Though still more restricted fields
of research and instruction were
soon to prevail, Professor Allen is
mentioned because he was a dis-
tinguished teacher and scholar of
this enoch as well as a fair illustra-
tion of its rate of nrogress toward
specialization.

In the development of science in
the University, Professor Roland D.
Irving had an important part. He
came to the department of geology
in 1870, as a recent graduate of
the Columbia School of Mines. He
brought to his subject enthusiasm,
thorough training, and a scientific
temperament. The Wisconsin Geo-
logical Survey, which began in 1873,
offered him large opportunity for
research in the new and difficult
field of Lake Superior geology and
this work was later continued, until
his death in 1888, under the United
States Geological Survey. He became
an acknowledged master in his
own field, and, like Professor Allen,
whose service was terminated by
death only a year later than his
own, he founded one of the excep-
tionally strong departments of the
University. ;

Even a brief account of the Uni-
versity of this period would be mis-
leading if it conveyed no impression
of the UW’s influence as a school of

JOHN BASCOM
1874-1887

“Honor abroad and a liberal
percentage of foreign students
enhance the estimate in which
a university is held at home.
. « « We cannot secure the force
of large life without large life
itself. . . . [ beseech for the Uni-
versity a generous method and
a large spirit, on the part of the
faculty who order it. on the part
of its governing board, and on
the part of the people of the
state.”

character and ideals. It was a time
of unusually rapid readjustment in
matters of belief. Possessed of a
faith at once intellectual and devout,
President Bascom brought to the
University as ethical and spiritual
leadership of singular efficacy in
this period of transition. The mate-
rial progress of the University dur-
ing the 13 years was not remark-
able. The increase in attendance
was from about 300 to about 500
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students in the college proper—a
less impressive growth than that
of any later period. This period is
noteworthy for an improvement,
more diffiecult to estimate, in the
quality of the moral and intellectual
service rendered to the student-and
to the state. The central college had
been refined and strengthened; ex-
pansion would come in due time.

Coming of Age

The scientific development which
influenced the material additions to
the University toward the close of
President Bascom’s administration
was recognized in the appointment
of his suecessor. The new president,
Thomas C. Chamberlin, a graduate
of Beloit College, was a geologist of
authority. He assumed the presi-
dency in 1887 and resigned in 1892
to become head of the department of
geology in the University of Chi-
cago. During these five years dis-
tinct advances were made in the en-
largement of scientific and technical
instruection, in agricultural research
and extension, and in inducements
and facilities for graduate work.
The first University fellowships
were established and the University
announced itself ready to confer the
degree of doctor of philosophy early
in the new administration (the first
such degree going to Charles R.
Van Hise, later to be president);
the seminar method of teaching was
introduced in several departments;
the faculty was strengthened by the
addition of several young scholars
who had been trained in modern
methods of research at Johns Hop-
kins University or in the universi-
ties of Europe. The organization, in
1892, of the School of Economics,
Politieal Science, and History under
the directorship of Dr. Richard T.
Ely, marked a decisive stage of thi$
movement.

Toward the close of President
Bascom’s administration there had
been some agitation in the state for
the removal of the agricultural de-
partment and its organization as a
separate institution, and this stim-
ulated the University authorities to
a more vigorous development of this
department. Immediate progress was
made, and although for a number
of years the long-course students

continued to be few in number,
some of the most noteworthy scien-
tific discoveries made in the College
of Agriculture belong to this period.
The organization of the University
into the four Colleges: Letters and
Science, Engineering, Agriculture,
and Law, which was effected by an
act of the Legislature in 1889, gave
a new prominence to the technical
departments. The only building of
importance erected during this era
was the Dairy Building, Hiram
Smith Hall. Two other buildings,
however, provided for by the same
legislature (1891), were completed
shortly after the arrival of Presi-
dent Adams, namely the Law Build-
ing and the Armory and Gymna-
sium. During the five years, the
number of students in the Univer-
sity had doubled and diversification
of their pursuits had set in, not only
through a wider range of studies
but through the introduction of
inter-collegiate rivalry in oratory
and athletic games, and through the
development of college journalism
and other student activities. In the
social life of the student as well as
in the character and organization
of the academic work of this period
there was a marked transition from
the college of former times to the
modern university.

Charles Kendall Adams had won
a wide renutation as professor qf
history at Ann Arbor and as vresi-
dent of Cornell University. He was
president of the University of Wis-
consin from 1892 to 1901. His health
failed toward the end of the time,
and, except for a few weeks in the
autumn of 1901, the administration
of the University, from 1900 to
1903, was in charge of Edward A.
Birge, dean of the College of Letters
and Science, as acting president. The
expansion of the University during
these 11 years was exceedingly
rapid; the number of students nearly
trebled, the instructional force more
than doubled in size, and the life
and organization of the University
became far more varied and com-
plex. In snite of advances in valua-
tion of taxable property and numer-
ous special anpropriations for build-
ings and maintenance, the resources
of the University were severely
taxed to provide room for its mew
activities.
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THOMAS C. CHAMBERLIN
1887-1892

"I conceive it to be a peculiar
function of public education to
foster unbiased intellectual ac-
tion and to promote intellectual
rectitude and those noble at-
tributes of the mind that spring
from rising above the disturbed
atmosphere that envelops party
and sect and clique and clan
and individual.”

The opening of a Law Building
on the campus in 1893 was a rec-
ognition of the importance which
has been attained by the oldest
professional department of the
University.

The Armory and Gymnasium was
first occupied in the autumn of 1894.
It was, at the time, the most am-
bitious building of its kind in the
country. In purpose, though not in
situation, it ostensibly replaced a
shabby, wooden drill hall which had
been burned in the spring of 1891.
The attention given to its equipment
as a gymnasium was due to the
recently awakened interest in phys-
ical education and in athletic recrea-
tions with which President Adams

heartily sympathized. The great in-
crease of sports enthusiasm which
characterized the ’90’s was a spon-
taneous student growth. In the last
vear of President Chamberlin’s ad-
ministration the Boat House had
been built, largely by student sub-
seriptions, and crew racing com-
menced; competitive football had
begun in 1890 and track and field
sports developed shortly after. About
the same time (1893) a special ap-
propriation was secured from the
Legislature for the purchase of
Camp Randall, of which a portion
was laid out as an athletic field.
The lighter phases of University
life, here touched upon, developed
rapidly during the administration
of President Adams, not without
encouragement from the president.
Ladies’ Hall was renovated and in-
creased in capacity and fitted with
a gymnasium for the young women.
Besides providing a drill hall and
gymnasium floor of large capacity,
the main room of the Armory af-
forded a practicable scene for
musical, intelleetual, and social funec-
tions on an ample scale, and a rea-
sonable indulgence in recreations
of this kind was not discouraged.
The formation of the Choral Union
was due directly to the personal in-
fluence of the president. It was to
endow the University with facilities
for appropriate musical culture that
the organization of the School of
Music was undertaken in 1894. The
Adams house had been enlarged to
receive the treasures with which
the president and Mrs. Adams had
surrounded themselves, and its doors
were liberally opened to both fac-
ulty and students. The development
of athletic recreation and of a live-
lier and more urbane social life in
this epoch widened the appeal of the
University so as to embrace a class
of students, increasing as the wealth
of the state increased, which had
been tending to look with favor upon
remoter institutions eastward. At
the same time, the growing numbers
and activities of the student body
began to dictate the need of better
plans for the regulation of their
recreations. In 1897, Miss Anne C.
Emery (PhD, Bryn Mawr) was ap-
pointed dean of women. Under her
influence Wisconsin pioneered in de-
veloping a self-government associa-
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tion of the coeds. A little earlier the
faculty had found it necessary to
exercise some degree of control over
intercollegiate athleties, though for
some years to come the management
of these continued substantially in
student hands.

All of the educational movements
which have been mentioned as begin-
ning under President Chamberlin
continued with inereasing momen-
tum during this epoch and in addi-
tion special impetus was given to the
improvement of library facilities and
to the development of history and
allied humanities. Research and grad-
uate study developed to a volume and
quality which warranted the form-
ing of a Graduate School. For the
work of the School of Economics,
Political Science, and History the
collections of the State Historical
Society afforded special advantages.
The prestige of the historical de-
partment was recognized by estab-
lishing in 1900 a School of History
under the directorship of Professor
F, J. Turner. The establishment in
1897 of a School of Education fol-
lowed by the appointment in 1899 of
a special inspector of high schools
were necessary steps in a more for-
mal organization of the relations of
the University with the high schools
of the state. More and more, too,
the - University became a finishing
school for the graduates of the nor-
mal schools of the state; an under-
standing as to the terms of their
admission had been arrived at in
1895-96. It was chiefly to serve the
teachers of the state that a Summer
School had been organized as early
as 1887; it scope was much enlarged
by transforming it, in 1899, into a
regular Summer Session of the Uni-
versity, of six weeks’ duration.

Education in the special applica-
tions of science to industry had been
developing gradually for a long
time. Just at the close of this admin-
istration it took on a new pace which
first appeared in an accelerated
growth of the College of Engineer-
ing. It was not until some years
later that the impetus transferred
itself to the full course in scientific
agriculture, though, to watchful
eyes, the beginnings of the latter
movement were already perceptible
at the turn of the century, drama-
tized by Prof. S. M. Babcock’s in-
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CHARLES K. ADAMS
1892-1901

“*We cannot for a moment
believe that knowledge has
reached its final goal, or that
the present condition of society
is perlect. We must therefore
welcome from our teachers such
dizcussions as shall suggest the
means and prepare the way by
which knowledge may be ex-
tended. present evils be re-
moved and others prevented.
We feel that we would be un-
worthy the position we hold if we
did not believe in progress in
all departments of knowledge.
In all lines of academic in-
vestigation it is of the utmost
importance that the investigator
should be absoclutely free to fol-
low the indications of the truth
wherever they may lead. What-
ever may be the limitations
which trammel inquiry else-
where, we believe that the great
State University of Wisconsin
should ever encourage that con-
tinual and fearless sifting and
winnowing by which alone the
truth can be found.”




vention of the butterfat test. An
analogous annlication of knowledge
to the practical pursuits of life
underlaid the last important project
which received the attention of Pres-
ident Adams, namely, the School of
Commerce, founded in 1900 under
the direction of Professor W. A.
Scott. This enterprise involved, if
not a new principle, at least a new
emphasis. It was a decisive step in
the introduction of the voecational
conception into the activities of the
college of liberal arts.

The University was crowded
toward the end of President Adams’
administration. The south wing of
Bascom Hall was first occupied in
the autumn of 1899, and the Engi-
neering Building a year later. In
1900, also, the library building of
the State Historical Society, which
had been nearly five years under
construction, was made ready for
occupancy. While not strictly a Uni-
versity building, it is like the His-
torical Library itself, substantially
one of the resources of the Univer-
sity. Here for the first time the
humanities were given facilities
fairl{ comparable with those which
had been provided for the natural
sciences in their laboratories and
apparatus. One of the last public
appearances of President Adams
was at the dedication of thig build-
ing. It is the most impressive, as
doubtless it is the most significant
monument of his administration,
unless that credit should go to the
Regents’ approval of his heroic
statement that the University should
ever encourage ‘“‘that continual and
fearless sifting and winnowing by
which alone the truth may be
found.”

The expansion of the University
continued unabated under the provi-
sional administration of Dean Birge.
The central building of the College
of Agriculture was completed and
the Chemical Laboratory was pro-
jected, The number of students in
attendance had passed 1,000 in 1891-
92; and had passed 2,000 in 1899-
1900; a university of over 3,000 stu-
dents greeted President Van Hise in
the autumn of 1903. In five years
there had been a gain of over 1,000
students. To meet the necessity of
furnishing instruction to this body

of students the faculty had not only
been greatly increased in number;
it had been much modified in charac-
ter. Under President Bascom and
even under President Chamberlin,
it had been composed very largely
of professors; now it was composed
of departments, usually made up of
one or two professors of full rank
with a considerable number of in-
structors of lower rank under their
direction. This was but one of
many respects in which the Uni-
versity was increasing in complex-
ity as well as in extent.

The “Wisconsin Idea”

President Charles R. Van Hise
was the first alumnus of the Uni-
versity to be called to its chief exec-
utive position. Since his gradua-
tion in 1879 he had been continu-
ously associated with the institution
and had attained eminence in his
chosen science of geology. The Uni-
versity made his installation the
occasion of a commemorative cele-
bration at the 50th anniversary of
its first Commencement, June, 1904.
Besides alumni, students, and
friends of the University, the “Jubi-
lee” brought together a brilliant
gathering of representatives from a
large number of the most important
institutions of learning of this con-
tinent and of. Europe and the
achievements of the University were
introduced as never before to the
knowledge of the learned world. The
medal struck for this occasion bore
the inscription, “The University of
Wisconsin commemorates 50 years
of service to the Commonwealth.”
These words have become in a very
special sense the keynote of the
University ever since. Not only to
pursue knowledge for its own sake
and to widen its boundaries has been
assumed to be the responsibility of
the university, but to make more
widely serviceable to humanity
that which is already known. That
is, the University has tended to
throw stress upon the application of
knowledge to affairs and to give as
much energy to the distribution of
knowledge beyond its own boun-
daries as is consistent with the main-
tenance of its efficacy as an institu-
tion of teaching and research. This
tendency was evident in all the state
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CHARLES R. VAN HISE
1903-1918

"I shall never rest content un-
til the beneficent influences of
the University are made avail-
able to every home in the state.
.« « I hold that the state univer-
sity, a wuniversity which is to
serve the state, must see to it
that scholarship and research of
all kinds, whether or not a pos-
gible practical value can be
pointed out, must be sustained.
A privately endowed institution
may select some part of knowl-
edge and confine itself to it, but
not so a state university. A uni-
verzity supported by the state
for all its people, for all its sons
and daughters, with their tastes
and aptitudes as varied as
mankind, can place no bounds
upon the lines of its endeavor,
else the state is the irreparable
loser.”

universities, but Wisconsin was
nevertheless both a pioneer and an
influential leader.

This Wisconsin Idea is typified
by the history of efforts to awaken
interest in the scientific practice of
agriculture. “The history of agri-
cultural schools in this country and
in Europe shows that they are the
most difficult to sustain,” President
Salamon of the Board of Regents
wrote in 1867. In 1881, 14 years
later, President Bascom recorded

that the agricultural department
was ‘“for the first time beginning to
strike root a little and promise some
growth.” Yet for nearly 20 years
longer the work of the department
was effective only in research and
in its dissemination of scientific
knowledge by means of bulletins,
farmers’ institutes, and short cour-
ses in agriculture and dairying. A
full technical course in the subject
was maintained; but almost no one
could be induced to take it. Finally,
about 1900, there set in a gradual
movement toward the long course.
Beginning in 1908, when the in-
crease in engineering came to a
standstill, the annual increase in
agriculture accelerated until in 1914
it exceeded that in any other depart-
ment of the University. The atten-
dance upon the College in 1914-15
exactly equalled that of the entire
University in the last year of Presi-
dent Chamberlin’s regime. Even
more significant was the number of
graduate students in the College,
which in 1914 exceeded the total
number of graduate students in the
entire University 20 years before.

The Idea is typified, too, by the
fact that much of the historic social
legislation enacted by the state in
the Progressive era was drafted in
University seminars. The activity of
John R. Commons, Richard T. Ely,
and at least a score of other profés-
sors in this movement attracted the
attention of both the educational
world and progressive thought all
over the nation to Wisconsin. The
Wisconsin Idea was widely publi-
cized, and, despite opposition both
with the University and arour_]d t:he
state, it gave the institution vitality
and distinction.

Another striking feature of the
progress of the University in the
Van Hise period was the develop-
ment of university extension. An ef-
fort in this direction began under
President Chamberlin and was con-
tinued under President Adams. The
older type of University extension
depended for instruetion almost en-
tirely upon lectures by the regular
staff of the University and, for
pecuniary support, entirely upon the
communities that undertook the
work. It did not prove feasible, and
was allowed to languish until special
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means could be provided, when it
was revived in a new form., This
began in a small way in 1906-07.
The new extension made profitable
use of the experience of preceding
years in the agricultural college and
in part adapted to other branches
of knowledge, the -methods which
had produced success in that depart-
ment. Since 1907-08, when the pres-
ent organization was begun, the
Extension Division has operated
upon funds appropriated expressly
for this purpose. It receives expert
assistance from the general staff of
the University, but its work is
mainlv carried on by a special staff.
In this movement Wisconsin was
again an influence on other institu-
tions, not only in the United States
but in other countries as well.

Another movement which gained
great strength during President Van
Hise’s administration was that in
the direction of increased specializa-
tion in the wvarious colleges, but
particularly within the central Col-
lege of Letters and Science. In this,
the Wisconsin pattern differed from
that of many other state universi-
ties, which gave greater autonomy
and emphasis to the new pre-profes-
sional courses. Originally both the
College of Agriculture and the Col-
lege of Engineering sprang from
single departments of the Univer-
sity, ‘manned by a single instructor,
Near the end of the administration
of President Adams there came, as
we have seen, the organization of
the School of Commerce within the
‘College of Letters and Science. This
was soon followed by other courses
organized within the College in a
somewhat analogous manner; that is,
by a combination of certain tech-
nical studies with a selection of
studies already given in the regular
curriculum, the whole leading to
some particular oceupation in prac-
tical life.

One of the most imvortant so far
as the central College was concerned
was the course for the training of
‘teachers, which was reorganized as
a School of Education in recogni-
tion of a pronounced movement to-
ward a more definite preparation
for the profession of teaching.
Another field in which a more sys-
tematic preparation came to be
.demanded than had been required in

EDWARD A. BIRGE
1918-1925

“The most obvious duty of the
state university is to meet the
needs of the community for tech-
nical and professional training.
.« . The second great task is the
providing of courses of liberal
education. . . . The third great
duty lies in research and in
training for research. If the state
university fully recognizes these
three duties and recognizes
them as growing equally out of
her obligations to the state, all
else is matter of arrangement
and of detail. If she is quick to
teel and to supply the needs of
the people for professional and
technical instruction, broad and
clear in her courses of liberal
education, faithful in guiding
the chosen minds of the state to
fruitful research and in drawing
thence the inspiration of her
teaching—if she accomplish
these duties, she is worthy of
the name of a state univerzity.”

the past was that of journalism.
These are only examples of the more
ample as well as the more specific
equipment that became requisite for
many callings,
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Through beginning to minister to
these requirements, the University
experienced, during the Van Hise
days, a dazzling swiftness of growth.
The rush toward engineering had no
sooner slackened, in 1908, than the
surge toward agriculture began.
Then a new drift toward commerce
began.

There is no room in an article of
this scope for a detailed account of
the material growth of the Univer-
sity during those years. A mere list
of the buildings erected and the
lands acquired would occupy pages.
The period of most rapid construec-
tional development was the five
years between 1908 and 1913. The
growth in attendance continued at an
accelerating pace until interrupted
by American entrance into World
War L. There is likewise no room in
this article for a delineation of the
sharp conflicts, both personal and in-
stitutional, which marked the Van
Hise administration.

World War I brought about a
relative slowing down of University
momentum. With the end of the war
came the end of a great chapter in
the history of the institution. The
rejoicings that followed the Armis-
tice were stilled by the announce-
ment of the unexpected death of
President Van Hise. Dr. Edward A.
Birge, since 1891 dean of the Col-
lege of Letters and Science and
often acting president of the Uni-
versity, was shortly installed in the
presidency.

Interregnum

Dr. Birge was to remain in the
chair until mid-1925, For the Uni-
versity it was a slack-water period.
President Birge, in the full knowl-
edge that his was only a temporary
appointment, was reluctant to com-
mit the school to long-range policies.
For the University it was also a
period of being caught in the back-
wash of post-war socio-economic
strains to which the only result could
be a lessening of publie support and
a decline in the distinctive leadership
Wisconsin had enjoyed among other
universities.

The close cooperation which had
marked the relationship between the
two ends of State Street during the
early days of the Van Hise-La Fol-

lette axis had begun to deteriorate
even before 1917, and it deteriorated
further when an internationalist-
minded faculty signed a round-robin
letter condemning the elder La Fol-
lette for his opposition to American
entry into the war. The scars of this
fracture were in abundant evidence
under the Capitol dome in the early
1920s. Despite a surge in enrollment
which carried registration past the
7,000 mark, two successive Legisla-
tures were disinclined either to in-
crease the University’s operating
budget or to provide for new build-
ings.

President Birge fell heir to un-
timely ecriticism from diverse quar-
ters. The student Social Science Club
attacked him for his refusal to
grant the use of a University hall
for a public address by Scott Near-
ing, famous Socialist of his day. An
alumnus attacked him for his “un-
Christian” attitude on evolution. A
prominent assemblyman criticized
expensive wsocial functions on the
campus. A Milwaukee temperance
league charged that the student
body was engaging in excessive
drinking. And even the governor of
the state complained publicly that
the number of faculty members had
been increasing far more rapidly
than the number of students.

These controversies were but fore-
runners of the stresses which were
to mark University history during
the coming decade. They inclined to
place in the shadow the University’s
continued progress in the Wisconsin
Idea tradition, exemplified by the
opening of the State of Wisconsin
General Hospital.

By January, 1925, matters reached
a stage which Theodore Kronshage,
Jr., president of the Regents, could
only call “an emergency the like of
which has not confronted the Uni-
versity since the far-off days of the
Civil War.” Birge had asked for a
sizeable increase in the University
operating budget and a building
fund of $3,000,000, pointing out that
the state had exnended no money
for academic buildings since Ster-
ling Hall had been erected in 1913.
The State Board of Public Affairs
elected instead to cut the University
appropriation by $300,000 and
recommended a building fund of
only some $591,000.
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In the face of this critical situa-
tion, the University mustered popu-
lar support such as had not been
recruited since the turn of the cen-
tury. Faculty, students, Reg‘ents,
alumni, and friends pitched in. Pres-
ident George I. Haight of the Wis-
consin Alumni Association published
at his own expense a booklet which
carried broadside around the state
the message that “if financial meas-
ures now before the Legislature are
enacted into law, they will not only
prevent the development of the Uni-
versity, but they will cripple it
beyond all recognmition.”” A Janes-
ville superintendent of schools,
Frank O. Holt, who was later to
serve the University as registrar,
dean of the Extension Division, and
director of public service, presented
the University’s requests to the Leg-
islature. In the middle of the fight
the Board of Regents annonunced
that it had finally picked a new
University president, Glenn Frank,
the young editor of Century Maga-
zine. 1

Almost over night in the Spring
of 1925 the University grass turned
green. The Legislature approp_nated
a respectable, though still inade-
quate, operating budget and a $1,-
500,000 building fund. Dr. Frank
arrived. Prof. Harry Steenbock an-
nounced from a biochemistry labora-
tory that he had discovered a way
to irradiate foodstuffs artificially
with vitamin D, spelling the end of
rickets. The University granted, 1,-
870 diplomas to its largest grad-
uating class. Ground was broken for
two new men’s dormitories, Tripp
and Adams Halls, and for the Mem-
orial Union Building, after long
campaigns for each project. And
1,000 concrete seats were being
added at Camp Randall Stadium.
Little wonder that the editor of the
Wisconsin Alumni Magazine pro-
claimed with confidence that “Wis-
consin’s golden age is here!”

Frank and Depression

The first five years of Dr. Frank’s
regime were verily to seem a gilded
era. Indeed, the University could
hardly have escaped sharing in the
haleyon prosperity of the time.
Whatever he may have lacked as an
administrator, President Frank

GLENN FRANK
1925-1937

“The educator must be more
than a teacher of accumulated
knowledge. He must be keenly
alive to the character and de-
mands of his time; for today the
street cuts squarely across the
campus, the classroom opens
into the market place, and the
slum is next door to the sem-
inary. The university is an
anachronism that puts its grad-
uates into the modern world
with the information and outlook
of the medieval world.”

came to 157 Bascom bursting with
ideas. He was not long in trying
them out. By June of 1926 he was
attracting national attention with a
Baccalaureate address on “The Six
Lamps of Liberal Learning.” By
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October of 1926 he set up an “all-
university” extension system headed
by Chester D. Snell. By December
of 1926 he had rescued Alexander
Meiklejohn from Amherst and com-
missioned him to set up an experi-
mental college. By January of 1927
he had asked for a whopping budget
by declaring that “I am willing to
make a sporting proposition to the
people of Wisconsin”—and got it.
_By June of 1927 he was entertain-
ing Baron Ago von Maltzan, the
German ambassador, the first of
many distinguished Frank guests.
By September of 1927 he was wel-
coming a record registration of
nearly 9,000 students. By Oectober
of 1927 he was dedicating a size-
able addition to Bascom Hail, in-
cluding a theater and a reading
room. By January of 1928 he was
writing Thunder and Dawn. By
December of 1928 he had helped
the I’hi Gamma Delta boys house-
warm their new $90,000 mansion, one
of many fraternity and sorority
houses to go up along the Langdon
Street “gold coast.” By June of 1930
he had encouraged a liberalization of
the Letters and Science curriculum.
By October of 1930 he had trimmed
the powers of his deans of men and
women, following a series of inci-
dents in which Prof. William Ellery
Leonard had accused Scott H., Good-
night of “snooping tactics.” By No-
vember of 1930 he had called for a
revival of responsible student gov-
ernment.

But Glenn Frank was not to be
allowed to play out his University
career in an era of sweetness and
light. Three factors were to operate
tuv make his final six years in office
as strongly marked by controversy
as his opening five-year honeymoon
was with calm. They were the onset
of the depression, a relative decline
in the confidence which the Univer-
sity family was able to place in the
man personally, and political tur-
moil within the state.

University enrollment had in-
creased steadily since World War I,
but in September of 1930 came a fall-
ing off which the registrar attrib-
uted to ‘“the general business and
industrial depression.” This brought
a decrease in student fee income
which was not to be reversed until
the New Deal funnelled FERA and

NYA funds into the campus for
student part-time jobs and sent the
1935 enrollment back up to over
9,000 again.

Not only did the student body
grow smaller, it grew more critical.
It took a new interestin the econom-
ic system that had led 76 out of
91 fraternities into bankruptey. It
inveighed against the status quo.
And Dr. Frank was a part of that
status quo.

The depression brought a sharp
decline in University appropriations
from the state. A system of salary
waivers was instituted which re-
duced faculty pay checks from 3 to
138 per cent. President Frank was
reluctant to pare his own. The Uni-
versity Teachers Union ecriticized
the Frank “key man” policy by which
“a few eminent men are retained at
salaries the University cannot af-
ford,” resulting in a “a tendency to
starve the whole University to keep
a few stars.” ‘

A combination of the tenor of
the times and Dr. Frank’s own vacil-
lations in administration produced
during this period a series of
campus thunderstorms which fol-
lowed each other in breathless sue-
cession and which were finally to
be “trumped up,” as Dr. Frank put
it, into a “tempest of hysteria’ which
was to blow him out of office in
January of 1937.

Criticisms, charges, investigations,
threats, and muckraking came from
all sides. So early as 1928 the lib-
erals had jumped on Frank for his
barring the use of a University
auditorium to Dora Russell. They
cried again when-he sided with the
Regents who in 1930 revoked a
Board ruling prohibiting the ac-
ceptance by the University of sub-
sidies from incorporated educational
foundations.

The conservatives looked askance
at Frank’s authorization of Prof.
Max Otto’s “atheistic” philosophy
courses, his espousal of the National
Mooney—Billings Committee and the
Victor L. Berger Foundation, and
his failure to censor the Daily Canr-
dinal when it printed a communica-
tion which scoffed at the idea that
free sexual relations among stu-
dents were necessarily bad.

There was the John B. Chapple
charge that Dr. Frank was a “Red.”
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There was the Capital Times com-
plaint that “education is being cor-
rupted by the eternal quest of Uni-
versity presidents and regents for
big endowments and bequests from
those who have the money.” Free
love, football, liquor, fraternity haz-
ing, administration, the Memorial
Union, the dormitories, and a dozen
other phases of college life came in
for goings-over. There were minor
tempests like Prof. F. H. Elwell’s
disagreement with Rev. Alfred W.
Swan over the campus minister’s
liberalism. And there were major
ones like the firing of Football Coach
Clarence Spears and Athletic Di-
rector Walter Meanwell (who dis-
agreed about who should run the
show), and Trainer William Fallon
(who reportedly gave the team
blackberry brandy between halves).

Frank labeled the whole series of
controversies “nagging criticism by
a band of connivers and a few news-
papers.” But it was more than that.
It was an almost complete break-
down of public confidence in the in-
tegrity of the institution which had
been so painstakingly built up 20

and 30 years before. As the Wiscon-

gin Jowrnal of Education put it:
“During these years when the Uni-
versity is kicked and pummelled
there is nothing with the remotest
resemblance to organized protection
or expression of faith.”

Philip F. La Follette, in his inau-
gural address as governor in 1931,
had made official the schism when he
declared that “we cannot afford in-
creasingly large expenditures with
increasingly diminishing returns.”

Six years later' Frank was sum-
marily called before a meeting of
the Regents, charged with misman-
agement of finances, weak execution
of administrative affairs, failure to
devote sufficient time to the Univer-
sity, and lack of backing from those
with whom he had to deal. He was
dismissed by a vote of 8 to 7. By
May his successor was on the
campus—Clarence A. Dykstra, city
manager of Cincinnati.

World War II

Dykstra set about mending the
University fences which alumnus
Richard Lloyd Jones said were ‘“as
full of holes as a Swiss cheese.” He

CLARENCE A. DYKSTRA
1937-1945

"We must safeguard and de-
fend the inescapable implica-
tions of the democratic way. We
must realize that our choice is
not between liberty and safety:
that the time does not come
when freedom becomes an out-
worn shibboleth to be cast aside
as a luxury with which we can
dispense; that liberty is rather
a weapon to be used than just
a theory to be defended; that
we defend freedom by using it,
and that it is as important to
have democracy fight for the
country as to have the country
fight for democracy.”

had several sound posts with which
to work. All the fury of Dr. Frank’s
latter days had somewhat obscured
the fact that the University had con-
tinued to make progress, at least so
far as progress can be measured by
national boards and rating sheets.
H. G. Wells had recently labeled
Wisconsin “one of the great institu-
tions of learning in the United
States.” The Atlantic Monthly had
just rated Wisconsin 10th nationally
among colleges and universities, al-
though admitting that “it has lost
some of the distinetion it held dur-
ing the great days of Van Hise.”
And an educational board had given
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approval to 31 Wisconsin depart-
ments, a record exceeded by no
other American university.

Dykstra also set about to do some
building. He manased to get federal
money for more dormitories and for
a Wisconsin Union Theater, but
Wisconsin was still far, far down
the roster of American colleges in
its number of PWA-financed build-
ings.

Dykstra, already experienced at
politics, patched University rela-
tions under the capitol dome. When
Republican Governor Julius Heil
had unseated Philip La Follette in
1938 he declared, in reference to the
University, that “something is
smouldering somewhere and I'm go-
ing to clean it up. I'm going to cut
out this cancerous growth or kill the
patient.” But after he had wiped
out the old Board of Regents and
replaced it with nine men of his
own choice, Governor Heil said no
more about budget cuts and campus
Communists.

Dykstra also cultivated his stu-
dents and “big Dyke” and his wife
became familiar and popular figures
at undergraduate affairs.

But President Dykstra, like his
predecessor, was not to be accorded
a tranquil tenure. Almost from the
moment he took office, even though
the sun was shining in Madison
again, there could be seen on the
horizon, as he put it, “the violent
lightning flashes of approaching
storm.” So early as 1938, Wiscon-
sin physicists were fussing around
in the basement of the Chemistry
Building with something called an
electrostatic generator, a machine
which was later to be shipped to Los
Alamos, New Mexico, and play a
role in the development of the
atomic bomb. By the fall of 1940
the national defense program was
making big inroads in the hospital,
physics, chemistry, and engineering
gtaffs. President Dykstra himself
was borrowed by Washington to
serve as civilian chairman of the
draft and then as a member of the
national defense mediation board.
He returned to the campus in No-
vember of 1941 to find his faculty
riddled by the loss of over 100 scien-
tists and technicians. The student
body, likewise, was evaporating.

Pl

As it did on all campuses, war
came to the University with breath-
taking suddenness on the afternoon
of Dec. 7, 1941. Probably no single
event in the history of the institu-
tion had such an immediate and
such a far-reaching effect.

Instead of hibernating, the Uni-
versity accelerated its tempo. The
normal enrollment went down, but
the total registration went up, due
to 1,200 sailors and 480 WAVES in
a Navy radio school. Some 200 AAF
mechanics were also in training.
The Army set up its correspondence
institute in Madison. The University
went into a year-round calendar,
created an Emergency Inventions
Development Council. The ROTC,
which had become compulsory in
1941 after being voluntary since
1923, had an enrollment of 2,500
cadets, Enlistment programs, civil-
ian pilot training, special research,
a cooks and bakers school, war bond
drives, civilian defense organiza-
tions, home nursing, a student War
Council, scrap drives, blood dona-
tions, free publications to men in
the Armed Forces, and other
projects marked the war years. They
all helped to build the prestige of
the University to the point where
the 1945 Legislature not only
granted a thumping operating bud-
get but also an $8,000,000 building
fund. And they also helped to give
purpose to a student body which five
vears before had been at odds and
ends.

The close of World War 11, as did
the end of World War I, corres-
ponded with a change in University
command. Dr. Dykstra resigned to
become provost of the University of
California at Los Angeles, and his
title passed to Edwin Broun Fred,
who had been on the campus since
1613 as bacteriology professor, dean
of the Graduate School and dean of
the College of Agriculture.

Fred and the Future

Dr. Fred’s first three years have
seen the University cope with the
staggering problem of an enroll-
ment bulge of 23,500 students. They
were housed in trailer camps, army
barracks, an ordnance plant village
35 miles away, and a new men’s
dormitory, They were taught in
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Quonset huts and more barracks.
They were handled by an inereased
faculty. They were financed by a
biennial state appropriation of $18,-
236,100. They were accommodated
not only at Madison but at over 20
extension centers around the state.

By September of 1948 the bulge
in enrollment had tapered down but
the sense of educational urgency in
an atomic world had not.

University of Wisconsin life today
is typical of the three great 20th
century trends which have come to
mark the institution.

The first is the teaching of an
ever-increasing number of students
on a budget which the University
maintains is not sufficient for maxi-
mum effectiveness and in a physical
plant which is grossly over-crowded
and out-moded.

The total University enrollment
passed 5,000, as we have seen,
before the United States entered
World War I. It dropped about a
thousand during the war but imme-
diately afterwards reached 7,000.
Within a decade enrollment exceeded
10,000 and although that number
was reduced during the early days
of the Depression it rose again in
the late 1930s. By the time the
United States entered the second
World War, over 12,000 students
were registered at the University.
After World War II enrollment
again rose rapidly, stimulated by
some 12,000 veterans returning
under federal subsidies. The Univer-
sity was called upon in 1947 to pro-
vide instruction for a student body
almost twice as large as it had ever
had before, Indeed, in 1948 the num-
ber of degrees granted by the Uni-
versity exceeded the total enrollment
in the institution only 40 years ear-
lier.

When President Van Hise as-
sumed office in 1903 the University
had outgrown its physical plant. In
the years that followed, Van Hise
worked successfully to win from the
state funds sufficient to build needed
classrooms, laboratories, and other
University facilities. But the period
of rapid expansion of the University
plant came to a close in 1914. The
state has been slow to take up again
the responsibility for providing suffi-
cient permanent classrooms, labora-
tories, and other facilities for re-
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EDWIN BROUN FRED
1945~

“We stand at the threshold
of a new era in American edu-
cation. We are beginning what
some observers call ‘America’s
cultural renaissance.” More and
more people are using the serv-
ices of the University. What then
are the responsibilities of the
Universtiy? I think that the re-
sponsibilities are mainly two.
The first responsibility is to
teach. The second responsibility
is to learn. To teach means to
participate in the building of
excellent citizens—citizens who
are competent to do their share
of the world’s work: who are
understanding and tolerant of
people who may differ from
themselves; who appreciate the
beauty of the universe: who
have respect for the dignity of
man and some vision of his
possibilities. And if the Univer-
gity is to teach effectively, it
must continue to learn, It must
keep on learning how to unlock
the mysteries of disease; it must
delve for the answers to prob-
lems oi superstition and preju-
dice; it must search for the keys
to understandings between eco-
nomic and political groups.”

search and instruction. Major con-
struction activities since 1919 have
included the Wisconsin General Hos-
pital, the Mechanical Engineering
Building, the Biochemistry Building,
the student dormitories, the Memo-
rial Union, the Field House, and a
new faculty apartment project. Of
these, only the ME and biochem
buildines, 1929 projects, were state
financed. Practically no extra addi-
tional space has been provided for
the College of Letters and Science.
The University Library has become
perhaps the most overcrowded of
any part of the University. It shares
with the State Historical Society
a building which was completed in
1900. In 1908 Van Hise had de-
clared that the building was already
inadequate. In the enrichment of its
holdings it failed to keep pace with
neighboring institutions. In 1948,
professional librarians voted it 24th
among American college libraries.

Today the University has a build-
ing kitty of some $8,000,000, but in-
flated costs have rendered this
usable for only a relatively small
number of structures. Only an $80,-
000,000 budget will bring the Wis-
consin vhysical plant up to par with
the needs of the state and the pace
of other universities.

The second great University trend
is the emphasis on research. So early
as 1890, when Dr. Stephen M. Bab-
cock announced his butter-fat test,
the University had begun to think
of its laboratories as places of pro-
duction rather than of mere teach-
ing. Today thousands of research
projects are carried on annually,
and within the past five years the

Wisconsin contributions include im-

mensely valuable new strains of
oats, wheat, and tomatoes, a cheaper
means of producing penicillin, a
bullet detector, biological warfare
techniques, basic atomic research,
nitrogen fixation developments,
synthetic rubber production methods,
and many others. In 1940 the Uni-
versity granted 150 doctorates, third
largest number of any American
university that year.

Since 1883 the state has sub-
sidized research in the College of
Agriculture and since 1917 in the
College of Letters and Science, but
the real reason for Wisconsin’s
worldwide leadership in many fields

of bio-scientific inquiry has been the
funds supplied by the Wisconsin
Alumni Research Foundation.

The Foundation was set up in
1925 to handle patents on the Steen-
bock process of vitamin D irradia-
tion. Since 1928 it has turned over
to a faculty research committee a
total of $3,889,919 and is now pre-
pared to endow University research
in the natural sciences to the extent
of at least $400,000 a year. During
the depression years, particularly,
it was emergency WARF grants
which held the Wisconsin research
program together. Besides grants-
in-aid, the WA RF provides for
scholars and fellows, full-time pro-
fessorial summer research, lecture-
ships and symposia, a department of
wildlife management, a University
press, a new enzyme institute, a
Slichter professorship, and a 150-
family faculty apartment project.

The third great trend influencing
University life in the 20th century
has been the concept of public serv-
ice, the Wisconsin Idea that knowl-
edge of all kinds is to be extended
to the very boundaries of the state.

A radio education program, for
instance, has grown directly out of
the experiments conducted by Prof.
Earle M. Terry of the physics de-
partment in wireless telephonic
transmission. In 1919 the first clear
voice transmission was made and
the next year the broadeasting of
weather bureau reports was begun.
Station WHA and its School of the
Air are products of these early ex-
periments and have maintained high
standards in radio education.

University extension work has
continued to flourish through the
efforts of many of the staff to main-
tain and improve the standards of
correspondence work, continued ef-
fectiveness of agricultural extension
work, the success of the Milwaukee
Extension Center, and of the circuit
clagsrooms in other cities. Two in-
novations of the Wisconsin exten-
sion program, each relating to cit-
izenship training, cut new paths. In
1932 Dean Chris L. Christensen, im-
pressed by the comprehensive scope
and success of the Danish Folk
School in training rural leaders and
in enriching rural life, reorganized
the Short Course at the College of
Agriculture. The young farmers
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were now housed together, rather
than being left largely to shift for
themselves. Community living was
considered a new type of training
in citizenshin. This emphasis also
found expression in 1938 in the
launching in Manitowoc County of a
roundtable group for the study of
public administration. The Legisla-
ture has since made an annual cit-
izenshin program mandatory for
each of the 71 counties.

In one extension innovation Wis-
consin was indeed unique among
American state universities. In 1925
new ground was broken when a
summer school for workers was
launched to provide needed educa-
tion for the wage earners of the
state. In addition to the summen
courses the school conducted an ex:
tension program in industrial cen-
ters through the year. In time Mich-
igan, Illinois, Cornell, and Harvard
followed the Wisconsin example in
devising programs for industrial
workers which offered both training
in union techniques and leadership
and education for a deeper under-
standing of economic issues.

Important, too, has been the way
in which the University has lifted
to new levels the traditional concept
of service to the state in the esthetic
sphere, long neglected for what
many deemed an over-emphasis on
practical affairs. In 1936, thanks to
the generosity of the Thomas E.
Brittingham estate, John Steuart
Curry, a leading regionalist, was
made artist-in-residence. This was
the first appointment of its kind in
an American university. In addi-
tion to painting murals for the new
Law School Library and the Bio-
chemistry Building, Curry stimu-
lated many amateur painters all
over the state to find increased pride
and pleasure in their work. Also
striking was the coming of the Pro
Arte Quartet, again made possible
by outside support.

Through the years the University
of Wisconsin has been the recipient
of many tributes from observers of
national and international repute.

President Eliot of Harvard was
among the first to recognize Wis-
congin’s educational leadership. In
1908, in conferring an honorary
degree upon President Van  Hise,
he gave the University the title of

“the leading state university of the
nation.”

From Abraham Flexner of the
Carnegie Foundation: “Wisconsin is
fortunate beyond almost all other
states in the concentration of its
higher institutions of learning.”

From Lincoln Steffens: “The Uni-
versity of Wisconsin is a highly
conscious lobe of the common com-
munity mind of the state and of
the people of Wisconsin.”

In recent years the Saturday
Evening Post has lauded Wisconsin
as a University whose function it
s “not only to disseminate knowl-
edge but through research to ac-
quire new knowledge and to see that
it finds a place in the lives of the
people.”

And just this Fall, an article in
Look Magazine, headlined “Univer-
sity of Wisconsin an influential
state university . . . famous for
academic freedom and its beautiful
campus,” declared that “the ratio of
work to marble is higher at Wiscon-
sin than at any other university.”

What is the measure of the Uni-
versity of Wisconsin on the occasion
of its 100th birthday?

It is clear that in its Centennial
year the institution faces tasks com-
parable in difficulty with those that
confronted the pioneers.

There is the physical task of edu-
cating 20,000 students in a plant
designed to accommodate half that
many and under a budget -inade-
quate to finance a superior job.

There is the moral task of bring-
ing to all the citizens of Wisconsin
education for a fuller realization of
democracy in every phase of living,
education directly for international
understanding, and education for
the application of creative imagina-
tion and trained intelligence to the
solution of social problems and to
the administration of public affairs.

Meantime there are the assets of
a hundred years of experience and
tradition and spirit.

There is abundant campus expe-
rience in making ends meet in
cramped quarters. There is a vi-
brant tradition of profound econom-
ic, social, and scientific thought.
And there is an unquenchable spirit
of untrammeled inquiry and un-
selfish devotion to the public' weal.
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