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“. . . geiting through the University isn’t based on intelligence.”

JUXTAPOSITION

(continued from page 1)

To obtain good grades, one as to be proficient at answering mul-
tiple questions, Theobald condemns this “multiple question” system
as an Inhibiting agent which programs a student to do a task that a
computer can do more efficiently. Theobald has called for universities
to open their doors to the community, thus making education a com~
munity project,

He belleves that by abolishing hierarchy differences between stu-
dents, faculty and administrators, universities would be less likely
to be run by what he terms *janitors.” According to the economist,
the ideal educational institution would be run by computers, programmed -
by the community with the community’s information, and not by the
ruling elitist or the propagandists. Without the normal student-teacher
relationships, the courses would last for as long as the applicant
wanted to gain knowledge from the computer, He argues, ‘‘why make
all courses four months long?®

While Dr, Theobald’s suggestions for changing the University are
utopian, they are not impossible, Many students, faculty members
and organizations have expressed ideas that would change the Uni-
versity along the lines that Dr. Theobald has outlined, Other groups,
including' Educational Policy Studies 900 and the New University Com=-
mittee, have expressed the intention to change the University from
within, by restructuring course and programs, by presenting seminar
situations for undergraduates, and by grading courses pass-fail or
some by A-fail, without the consent ot the administration, This issue
of the Cardinal will deal with some ideas that have been developed by
University faculty members, their plans for implementing these ideas,
and their pessimism or optimism concerning the future of American
education,

* * *

The major problem with education today is that it is administered
by the same people who implement our foreign and national policies
which shape the destiny of our society, Administrators, regents,
legislators and taxpayers, those who do not have a firm understanding
of educational needs, all have their hands in the structuring of our
educational institutions. As Dr, Theobald deftly pointed out, this hier-
archy tends to put ‘‘janitors,”” the people who are least equipped to
handle the running of a University, in charge.

The University, which should be a center of knowledge, a hub of in-
tellectual endeavor, and an independent body of communication, thus
becomes the focal point for group demands, In this system, students
are subjected to the same demoralizing force that has ruined our so=-
clety, The horrors of Vietnam are reflected at the University by the
research it is forced to carry on (1.e. the mathematics research cen=
ter). The corruption in government is displayed by university admin-
istrators (i.e. Regent Renk’s conflict of interest as brought out in
Profit Motive 101),

The totalitarian leanings of our society is demonstrated by the grant=
Ing of credit for ROTC courses. According to David Siff, assistant
professor of English, the university is immersed in a corrupt soclety;
the artist, the scholar, the researcher, and the critic cannot shut this
out. He says, "It polsons the purity of research, the precision of
scholarship and the pleasure of aesthetic sensibilities.® Siff made
these comments in an article which appears in this issue analyzing
the recent police rioting on Mifflin street in relation to education in
this society,

The problem is not whether the university can exist in the climate
of this society, but how educational institutions can effectively shut
thelr doors to the power elite which runs this country, Once this is
effected many of the reforms and radicalizations that educators have
been opting for can be realized. Grading, the cause of some dissention
between educators, students and administrators, without the present
outside forces, would be changed or hopefully eliminated,

The whole process of education, from the lowestgrades to the grad-
nate schools, would be altered to meet the needs, the desires. the in-
tellectual wants of the students—not the red tape of the hierarchy,
Courses would be created to enrich a student’s 1ife, rather than burden
him with an abundance of worthless names, dates, equations and con-
tusion. Frank Battaglia, associate professor of English, states in an
article that appears in this issue, ‘*Any student who manages to work
out something vitally important to his own life in a classroom is a
Houdini,”

The fact is that the education most university students now receive
is boring. It is required bythe university and the family’s social status
in the community; it is open to little curiosity by the student, Rolf
Panny, German, has some insights into the problems of contemporary
American educatfon. In an articie in wnis issue he says, ““The grade
is the goal of the course while the acquisition of knowledge and under-
standing seems secondary.””

Higher education has literally closed its doors to learning. The
grade point, we are told, will direct much of our future life; either
we make the grade or we are doomed. The point is that the grading
system does not measure true education., The student who acquires
good grades Isn’t necessarily better off than the student who receives
poorer grades but continues his interest in the subject after the course
is completed. However, many students never realize this, Their
preoccupation is with grades because we are living in a highly com-
petitive soclety, Hence, the only way to change a student’s attitude
toward his education is to change the society which nurtures this
attitude. As Panny says, ‘‘Man is the most radical issue today, With-
out changing him first, there 1s no hope of changing his policy.”

Allen Swerdlowe
Associate Editor
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Disconnections

By DAVID SIFF
English
Editors note; David Siff, who received his degree
at NYU, conducts sophomore honors sections in lit-
erature survey, and also is a teaching assistant for
a course in 19th century novels. He is engaged in
writing several articles and books. :

The single most compelling fact in our lives is that
this country as it is is not worth saving. You can atomize
that statement in any way yet it still comes back at you.
It comes back at you if you are a cop breaking heads, a
student in the streets, a poor person in the ghetto, a
liberal administrator sinking ever more helplessly into
positions that have neither practical nor moral authority.

It is there, to be sure, in the classroom, in the minds
of students and teachers alike, It defines both the needs
and very real limitations of any approach to education,
whether radical or traditional. The question of “relevance®
seems to me to be one of the current coins of obfusca-
tion, a cliche that appeals to many while satisfying no
one. The fact of the matter is that an interesting teacher
is a relevant one, Yet it is fairly clear that to be interes-
ting or relevant does not necessarily involve changing
the world.

"' FRANK KARNAUSKAS

DAVID SIFF

“, . . reading Marx and Marcuse on the way to work

at IBM is an all too foreseeable possibility for many of
today’s college students.”

Sunday: 11 p.m., we left the courthouse,
where we had been picketing, Going to-
wards Bassett we saw cops in riot gear
sitting in unmarked cars parked along the
streets. At the corner of Mifflin you could
see people half way down the street trying
to pile up a barricade, Suddenly, cars pulled
up. The cops were out, firing gas bombs
at anything that moved, We ran into a house,
The room was full of people we didn’t know,

Changing the structure and even the curriculum of
courses has only limited value, I think. If you abolished
grades, if you ideally could knock down those huge
lectures to seminar-sized classes, if you substituted
Malcolm, Mao, and Che for Hemingway, Faulkner and
Dos Passos, you would still be no closer to changing
this country.

That doesn’ mean that one shouldn’t look for ways to
change the structure and content of the classroom. It
seems fairly obvious that grading, for example, is a
convenient tool (or weapon) for administrators and facul-
ty but is of dubious value in determining the intellectual
character and performance of students. In fact, the com-
petitive nature of grading probably does tend to set
students against one another, to actually keep them from
experiencing anything like community in their academic
lives.,

So, too, reducing class sizes, encouraging group rather
than individual projects, making curriculum changes and
so forth can be useful both in terms of making the class-
room a more lively place and a more intellectually en-
riching one. Ultimately, course content is more important
than anything else, but it still does not change anything,
The ghettos remain; big firms get rich, GI’s die. What
we learn is kept apart from the hard pain and longing of
our lives, at best a harmless shadow of our wasted
talents, at worst a tool for social control,

We watched the cops break into houses
across the street. We heard glass shatter-
ing. They stood on the corners looking to-
wards the house we were in, We talked very
little. No one would say it, but everyone knew
everyone else was scared shitless. The cops
looked like men from Mars in their gas
masks, padded coats, helmets and clubs.
God Almighty, stay there, don’t comeacross
the street! Passers-by walked under our
window. One of the Martians let go a gas
bomb. The people disappeared.

We’ve been working on the assumption that there should
be a connection between formal academic study and social
change, The professed traditions (at least those most
recent) of the academy, however, sharply challenge such
an assumption,

I say “professed” because academia, like many American
things, has a peculiar susceptibility to good looks and bad
breath. The applicability of learning to social change is,
in many University departments, perfectly clear, Sci-
entists, social scientists, historians, professors of law,
medicine, economics, engineering, agriculture have all
found ways to the top of not only academic but govern-
mental ladders as well through the applicability of their
particular disciplines to problems of social change.

The real question in this regard, however, is not social
change as such, but what kind of social change is involved.
I think it can fairly be said, for example, that whatever
changes for good have accrued from the massive sub-
sidies of science by the federal government have been far
outweighed by changes that have brought us ever closer
to militarism as a permanent way of life in this country.
The penetration of American universities by the ruling
elite of the nation is complete and profound, If we can
expect a cure for cancer to come from one of our uni-
versities, so too we can expect ABM or MIRV or the
latest in nerve gasses. Problems ofurbanization, poverty,
land reform, foreign relations, too, will be solved but in
accord with the specizal political needs and prerogatives
of American capitalism,

Here at the University, the Army Math Research Center,
the Land Tenure Center, and the Poverty Institute, are
just three of many programs in which serious and legi-
timate academic disciplines have been organizedto provide
the American government with the means for more effect-
ive social, political and military controls, Universities
today, as the president of Michigan State University said
in a recent speech, are as much a bastion of defense and
national security as intercontinental ballistic missiles.

At State and Gilman a crowd of several
thousand had gathered. Riot cops were lined
across the intersection and all down State
towards the campus. The mood of the crowd
was, curiously enough, both ugly and gay.
Ugly towards the pigs, but' gay nevertheless.
We were crows, vultures, waiting on curbs,
on ledges, on rooftops, waiting as the stench
of putrifaction grew. The cops began ad-
vancing towards the crowd near us. We
walked away. Then the bombs came, we
ran. But only till we were clear of the gas,
then we came back. A police ambulance
with its side and rear windows smashed
in passed by and stopped up near Renne-
bohm?s where a trash fire was smoldering.
The cops got out and loaded on one of
their fallen comrades, There was cheering,

But the university, we are assured, by many (among
them Herbert Marcuse) is not a wholly pernicious insti-
tution. The fruits of its intellectual life are, finally, too
varied to be defined exclusively in terms of political,
military, and social control. The life of the mind can
be its own reward and truth belongs to no faction or
party. In an increasingly totalitarian society, the uni-
versity, it is further asserted, is a last stronghold
of free enquiry, of rational discourse, of democracy it-
self, in short, a place of hope in an increasingly hopeless
world,

There is some truth in all of this, but it is of a kind
that needs testing rather than asserting., The taste of
such fruit is sweeter in the moment of eating than any-
time else and we should by now have learned to eat of the
fruit of the tree of knowledge with some caution.

“Pure” research does go on in the sciences; sc does
applied research that is directly beneficial to mankind;
not all history, sociology, anthropology is exploitative;
the study of literature, of music, of painting, yet harbors
real joys. Yet it is fair to say, I think, that none of these
positive virtues have substantial bearing on the over-
whelming question of whether or not we are going to
survive as a nation or as a people.

One objection indeed may be that there need be no
such bearing. The problem with such an objection, how=
ever is that it disregards the context in which learning
of any kind takes place., It is like summoning up the
mirage of a water-filled oasis in the middle of a killing
desert., The feelings roused are lovely but they are em-
anations of death, At peril to our conscience, our intel-
lect, finally to our feelings themselves, do we shut out
the horror show of daily life in America.

The fact of the matter is that any scholar, critic,
researcher, artist worth his salt cannot shut it out.
It poisons the purity of his research, the precision of
his scholarship, the pleasure of his aesthetic sensibili-
ties, Stendahl declared that politics was like a gunshot
in the middle of a concert. How, finally, can one avoid
the distraction? Study divorced from its social con-
text is like a madhouse fantasy, one more disconnection
from reality in a disconnected world.

This time they came with something like
a Dutch-elm spray machine, spreading clouds
of Mace through the entire area, We were
standing half way up the hill between State
and Langdon on Lake when we first heard
it. We heard it, for minutes it seemed, be-
fore we actually saw it. The sound it made
was weird, other-worldly, a Martian Hoo-
ver vacuum. People began to run. Some were
screaming., The pig chased them, busy with
bombs and clubs. I had never felt Mace
before. It burned on my face, in my mouth.
down my lungs, I felt myself getting sick
as I ran, Fortunately we got inside a build-
ing and there was an apartment open to us,
filled with people I had never met before,
1 washed with cold water and in a few min-
utes I was better.

How then does one teach and what ‘‘philosophy’’ of edu-
cation does one hold? There are, I know, no really sen-
sible answers. Not now. One offers the commonplace of
joining action to thought (not the less valid for being a
commonplace) but what kind of action to what kind of
thought?

A year or so ago a group of professors and students
at MIT and Harvard took it upon themselves to offer
sanctuary to a draft resister. Setting up their sanc-
tuary, they held classes--not exactly as usual, but with
the sense that the classroom itself could exist in the
context of direct social action, The usual physical de-
partmentalization and compartmentalization of classes
was removed and in one large area, people could move
from class to class according to their various interests,
The mutual sense of providing sanctuary, far more than
anything else, gave the participants, probably for the
first time in their lives, the sense that they belonged to
an academic community. Primitive and insignificant
as it was, they themselves had, for a brief, brief time,
built a microcosmic academy out of the moral and intel-
lectual needs of their lives,

But this suggests no more, really, than that it is in
the mutual interest of professors and students alike
to, as much as possible, break down those artificial
barriers of caste and class which serve to perpetuate
elitist and authoritarian divisions in the classroom and
which render virtually hopeless any possibility of shar-
ing and together acting upon the day to day experiences
of the American nightmare. At best, however, anacademy
--no matter how enlightened--will never be able to take
decisive action against a social system which sponsors
its existence,

On the other hand the very limitations of university
life suggest that the real priority for students and
teachers alike should lie in matters of course content.
In the humanities, for example, welabor against enshrined
intellectual orthodoxies which tend to blunt rather than
sharpen our critical sense of the world.

In the study of literature, history, sociology, philoso-
phy, we are confronted in the classroom with particular
methodologies which render harmless the vast treasures
of our cultural heritage. Those methodologies systemati-
cally need to be challenged until we have had the kind of
cultural revolution which will enable us to once again
think of culture, in Matthew Arnold’s words,asa criticism
of life.

Quite specifically, we need to understand the historical
basis of culture, to apply to those works we study not
only knowledge of a particular age but a critical sense
of their knowledge as well.

Monday night--Bassett, Mifflin, State, Gil-
man, Langdon, Lake, looked like separate
battlefields. There were trash fires, broken
glass, bricks, stones, makeshift barricades
everywhere. People walked the streets hold-
ing vinegar soaked handkerchiefs to their
noses, Yet, somehow, there was a sense of
routine, of everyday. The old Yankee genius
for adaptation still alive. Cop cars, almost
all with their windows smashed, some with
their hoods and sides caved in, prowled
every street. Occasionally bombs came from
them as they passed, More frequently, how-
ever, projectiles, bottles, bricks, stones,
were hurled back at them. At the bridge
going over Park at State I saw someone drop
what looked like a pillow case full of rocks
through the front windshield of a passing
cop car. Couples passed to and fro, it was
spring. Occasionally a squad car of riot
cops would appear, throw bombs, then split;
then the couples, between rents of pepper-
gas fog, would continue on as though nothing
had happened. The sense of surrealism would
have appelaed to G.K, Chesterton.

There is the nagging sense that even major reforms in
the University will, in the end, change nothing. Radical
teachers in particular should bear in mind that they,
perhaps more than the Father Hesburghs of the world,
have a socially useful function to serve so long as they
provide students with an intellectually and emotionally
satisfying experience in school, so long are they provid=-
ing an outlet for emotions, ideas, ambitions that need to
be directed against the continuation of capitalist rule in
America. Reading Marx and Marcuse on the way in to
work at IBM is an all too forseeable possibility for many
of today’s college students.

What the police riot of last week demonstrated clearly
was that what is happening off campus has a direct relation-
ship to life on the campus. If webegin to see that militar-
ism, racism and repression are all reflected in the Uni-
versity, so, too, we should see that their principal
locii lie off the campus--in the communities, the cities,
the states that surround them.

If we seek to truly educate, to ourselvesbecome educa-
ted, we will not allow ourselves to make false connections
in the context of a university environment, to find
whole solutions where only partial ones exist. Much more
of the world lies beyond the gates ofa University than lies
within it, It is a shambles of disconnections waiting to be
put together.

Tuesday night--hundreds of people down on
Mifflin street, waiting for the cops to come,
They never did. One kid said to me, ‘“You
know why they didn’t come? Not because of
those guys in white armbands, But because
Sunday and Monday cost them too much,
Man, the pig took a beating, he really did.
You should have seen the parking lot at
Washington School last night, It looked like
a fucking automobile graveyard. There were
at least 50 cars we put out of commission,
We won, you dig, we won!”*
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SUMMER
JOBS

Male and Female
Students

We are hiring students
who are interested in full

time summer employment.

Those hired will also have .

the opportunity to contin-
ue employment on a part-
time basis next fall. All
jobs will give you tremen-
dous experience for your
next school semester re-

gardless of your field.

We Offer

1. Earnings in excess of
$125 per week (guaran-
teed salary)

2. Opportunity to work for
one of the largest com-
panies in its field.

3. Opportunity for ad-
vancement through the
summer months

A Summer
Contest Which
Includes

1. $15,000 in cash scholar-
ships

2.30,000 in merchandise
prizes

3. All-expense paid trips

around the world and
the BaHamas

4,1969 Sports Cars

5. Boat-Motor-Trailer
combinations.

Qualifications Are |

‘1. Neat appearance

2. Ability to converse in-
telligently

3. Willingness to work
hard

4. Ready for
employment

immediate

®
ALL POSITIONS ARE
MOST DESIRABLE,
UNIQUE AND VERY
INTERESTING
®

For personal interview—

eall in Milwaukee, §:30

am. to 2:00 p.m., 276-0216,
mszn

In Racine—634-2144
In Green Bay—435-0763
In Stevens Point—344-6020

GLINT EASTWOOD iS BAGK
AND BURNiNG AT BOTH ENDS

if you can take it!

nsmu. U .

°r

DOLLARS

These are the two original “Man With No Name” (Jnssms
=]

NOW SHOWING
ORPHEUM

AT
1:00-5:25-9:40

N

AT
3:30-7:45

s
hn-ulu-l'l:hlh MW!M S‘-ﬁﬂh
ORGAMZAT

“ENoRMous | B
AND SCaN- ||
DALOUS"

ABSOLUTELY NO ONE UNDER 18 YEARS OF #B
AGE WILL BE ADMITTED TO SEE ““ULYSSES

E WALTER READE, JR /JOSEPH STRICK PROD ON|

Ilvli ilut-l A st

836-4124

LYSISTRATA

LAST TWO NIGHTS
MAY 25, 26

Tickets Available
at

152 W. JOHNSON

on Northwest

STUDENT TRUNKS
VIA AIR FREIGHT

Airlines,

Rules:

1.

2
3.
4.

FOR PICKUP CALL. ...

Madison Air Freight 255-2929
Tell your friends about these rules!

North Central,

Ozark

No trunk or single piece over 100 lbs.

. Put name and address labels on each piece
shipped.
Adequately pack each piece carefully to amve
safely at destintion.
Be at home when the driver calls to pick up
shipment

NOW LEASING

Summer - Fall

ENJOY THE ULTIMATE
IN APARTMENT LIVING

® ALL ELECTRIC KITCHEN

® INDIVIDUAL AIR-CONDITIONER
® YEAR AROUND SWIMMING POOL
® SUN DECK

® RECREATION AREA

® PARKING AVAILABLE

® PRIVATE BALCONY

® IDEAL LOCATION

HENRY GILMAN APT.

AT HENRY & GILMAN STS.
251-1600 I.E. BOUGHTON, MGR.

play some. ..

Photo: Jay Tieger

ACTION BILLIARDS

323 W. GORHAM at BROOM ST. Above LUM’S

NO VIETNAMESE EVER CALLED ME NIGGER,

WINNER OF THE FIRST PRIZE AT THE MANNHEIM FILM FESTIVAL,
WILL BE SHOWN ON THIS CAMPUS THIS WEEKEND AT THE FOLLOWING TIMES:

FRIDAY, MAY 23 at 6:30 and 8:30 in B-10 COMMERCE
SATURDAY, MAY 24 at 6:30 and 8:15 and 10:00 UNIVERSITY YMCA—306 N. BROOKS
SUNDAY, MAY 25 at 6:30 and 8:15 and 10:00 UNIVERSITY YMCA—306 N. BROOKS

$1.00 DONATION

PROJECT—TEACH/UW YMCA

BOLD, SHOCKING, DARING-THE §|
MOST REVEALING. OUTSPOKEN |

MOTION PICTURE EVER MADE!
“WILD,

ROLLICK:NG,
EROTIC!™ ¢

l,.uw‘i
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By FRANK BATTAGLIA
English

Frank Battaglia received his degree at the Davis
Campus of the University of California. Besides
lecturing on contemporary literature here, he also
holds ‘classes on college literature at the Wisconsin
state Correctional Institute at Fox Lake.

The grading system is a horror. The best that can
be said for it is that it doesn’t measure what is most
important in education, The worst that can be said
is that it vitiates the learning process and causes psy-
chic disorder in the students who work under it.

The Best

Whatever good can be sald about the grading system,
one of the things that can’t be said is that it works. The
grading system is not designed to, not expected to,
measure the most important factor in education--self-
realization, the development of personal abilities.

In the humanities this is perhaps more easily seen
than in the sciences. Everyone grants that there is an
immense difference between being abletoarticulate oncue
appropriate statements of Plato or Luther or Goethe, and
knowing the work and importance of these men, Real
understanding, however, is still one step away. It en-
tails more than being able to explain the work of a
philosopher or historian or poet; it consists in knowing
what they mean, in having the truth of their work come
home, take root, in one's own life. Is it possible for a
teacher to frame an exam question in such a way that a
student he doesn’t know very well can convincingly de-
monstrate in a test answer how much his life has been
affected by coming to ‘‘understand® Plato or Luther or
Goethe? And even if the teacher could ask the question,
and the student answered it, could the results be at all
accurately represented by a letter or number grade?
No, Clearly no. The grading system is not designed to,
not expected to, measure true education.

This is so not just in the humanities but in the sci-
ences too. An exam can test how well a person recalls
data, can allow an individual to show his ability to analyze
and solve a problem. But what test can measure a stu-
dent’s full grasp of his discipline, his ability to conceive
on his own of applications for the methods he has learned,
his ability to ask new questions? In any discipline a
numerical or letter grading system can at best only
provide an approximate record of the acquiring of skills
and necessarily ignores the totality of a student’s re-
sponse to the material.

The Worst

So the grading system has been shown to be an im-
perfect instrument, But so are a lot of other things.
The most important objection to the grading system is not
that it isn’t good enough, but that its effect on the process
of education and on the lives of students is actually
pernicious,

In his first years, if not days, in school a student
begins to respond in a naturally defensive way to the
authority structure in which he finds himself. The most
salient feature of this structure is readily enoughgrasped:
the student does not have as much authority over his
own life as the instructor does. There is a body of
material to be covered and a teacher to cover it; what-
ever the response of the student to the subject, it will
be recorded for posterity as well as school officials
and eventual employers only by a grade. The grade
can be and is used as a goad “to learning,” Since
the instructor’s authority in grading is near absolute,
many of the possible responses by the student to the
instructor-subject matter combination are not only in-
apposite but dangerous.

Who hasn’t, on a given day, not felt up to it--but
what if the teacher requires strict attendance? Who has
not had boring teachers?--teachers who, however, might
well feel that some lack of appreciation of the subject
matter was entailed in someone’s saying he found the
class boring. And a lack of appreciation of the subject,
of course, should be reflected in the grade. Who has not
had arrogant or petty teachers, against whom an in-
dividual student can employ no corrective nor have
reliable defense because of the teacher’s near abso-
lute discretion over grades,

FRANK BATTAGLIA
« .. any student who manages to work out something
vitally important to his own life in a classroom is a Hou-
dind.”

“Saturdav. May 24, 1969
Saturday, May 24, 1969
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Schizoid Conditioning
A Through F

or

How To Learn To Vote
Like a Faculty Assemblyman

No reliable defense, that is, except emotional with-
drawal. To the extent that a student does not feel as
entitled to his own response to the situation as the in-
structor does he will distance himself emotionally from
it. In a no-win position you allow as little as possible
to be at stake, To the extent that a situation is dis-
tasteful you do not engage yourself in it and try to keep
from exposing yourself to it.

The student’s reaction to the material is subject to
a normative judgment by a not necessarily amenable
teacher in the terms of an inherently short-sighted
grading system, So the student naturally responds to this
arbitrary and Procrustean situation by taking the material
less than serlously. The institutional structure is usually
constrictive, and often oppressive. The student is not free
to respond fully, to involve himself entirely, in the pro-
cess of education; and so he doesn’t, As a result any sub-
ject dealt with in the authority structure of the traditional
classroom--where grades are one of the principal in-
struments of control--will be understood ‘‘academically,”
A student who manages to work out something vitally
important to his own life in a classroom is a Houdini,

The normal situation is less than droll, A student
may have been getting A’s in arithmetic and math, but
when it comes to rearranging the furniture in his room,
the odds are that he doesn’t measure the available space
and the size of the pleces but instead just shoves the
things around until he finds another arrangement that
works. Arithmetic and math are, after all, school sub-
jects. Because of the circumstances in which they have
been ‘‘learned” they have little bearing on the out of
class life of the student, i.e., they are probably not
really learned at all,

The WORST OF THE WORST, the ultimate horror of the
grading system and the authority structure it supports
is that it trains people not to do anything about things
that bother them., Willie Whatsisname learns to be physi-
cally confined in his proper seat, learns not to have ex-

pressions on his face that the teacher won’t like, Ah! but

his mind is free. And so he slowly learns to experience
himself in terms of a bifurcation between his manifest

self and an inner (seemingly realer) self. He is trained
to be schizoid,

After Willie stops overtly resisting the processing and
begins to develop mechanisms that will enable him to live
with his divided self he will acquire a deep habit of not
initiating action, especially against institutions, about
things that bother him. He will get used to regarding
his discontents as ‘‘personal problems,’”” because his
schizoid training cuts him off from his fellows-=who
don’t look discontent (any more than he does)--and locks
him into his own individuality.

The consequences of this schizoid conditioning de-
serve to be the subject of a longer analysis. One such
consequence is especially noteworthy: the conditioning
trains a person to divorcethoughts and values from action.

A statement passed by the University Faculty Assembly
on February 26, 1969 illustrates rather perfectly the
tendency, produced by long exposure to formal educa-
tion, to dissoclate thought from action. The members of
the faculty assembly were reflecting their years of
processing--through grade school, high school, college,
and graduate or professional school--when they affirmed
that ‘‘the use of force as a way of achieving change is
wholly incompatible with rational inquiry.®

Were they condemning the American Revolution, or
just ignoring it because that was something they learned
about in school? Were they unable to conceive that
violence in self defense can be perfectly ‘‘rational”?
Or had their training developed in them so deep a habit
of not initiating action against things that bothered them
that they were reluctant to imagine that a decision to use
force could be the result of rational inquiry?

Considering their statement in the sense they were
thinking of rather than some of the senses they weren’t,
does it mean they will stop giving grades, setting course
and degree requirements, etc.?

Conclusion

Abolish the grading system,
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STUDENTS

SUMMER JOBS
COMPANY OFFERS

1. $115 weekly salary to all qualified applicants after
4 weeks at $92.50.

2. Opportunity to work for one of the largest companies
in its field.

3. Continue to work on a part-time basis after school
starts.

SUMMER CONTESTS-WHICH
INCLUDE

1. 15 $1000 scholarships
2. Merchandise prizes
3. Win a trip to London, England

QUALIFICATIONS

1. Neat appearance (please gentlemen no long hair)
2. Ability to converse intelligently
3. Willing to work hard

For personal interview only, call student director text

center 256-1892.

__Saturday, Wiy 34" 144"

Read The Cardinal-lt's Good For U

TONIGHT!

WHITE TRASH

At the New Cue
437 W. Gilman

TENT SALE
SAVE 9 () %10 § 0%

MADISON’S LARGEST SELECTION—
LOWEST PRICES

TENTS

® CAMEL—EUREKA—POP TENT

® 40 Different Styles in Steck

® Every Sizc, Shape or Quelity

® Priced from $7.50 to $169.95

@ Lay-a-way or Charge Plans

9'x9" Umbrella, our best seller,
ll'- ,ss saccsssen “' ‘:’-”
¥x12° Cabin, mony deluxe features,

Reg. $100 .00ce.. NOW $74.95
12’x12’ Dining Conepy, & must for camp-

Reg. 326 «.e..cr HOW $19.95
10'x10° Patis fully screemed, very practi-

cal, {

Reg. $53 cevces.. NOW $39.95
5'x7° Mountain Tent, sewn in floer,

Reg. 322 ceveescc NOW $16.95

9'x18" Double Side Reem, deluxe fea-

tures,
Reg. $130 ....... NOW $99.00°

CAMP STOVES

'2 Different Models
Coleman-Thermos-Turner
$7.95 te $29.93
WE HAVE THAT MANY, NOBODY ELSE DOES

CAMP LANTERNS

Q Different Models

Celoman-Thermes-Turner-Saferi
$4.95 to $29.95
WE NAVE THAT MANY, NOBODY ELSE DOES

JUGS & COOLERS

I3ﬂl shape and guelity
$ Q;iom.n
WE MAVE THAT MANY, NOBODY ELSE DOES

CAMP HEATERS

8 bitforent Models
Celomen-Thermes-Meat Pal
$17.95 te $41.95
WE HAVE THAT MANY, HOBOSY ELSE DOES
SLEEPING BAGSE
20 pittornt Models
A to satisty averyomes noeds
; 1095 1o 86993
WE NAVE THAT MANY, ROBODY ELSE DOES

Beckpucking squipment © Siagle und Deuble ats
Fishing Rods and Reels ® Your complote camping HDQS.
X Daily 300 to 5:30—Men., Thers., Fri. 1l 9

Graduates!
College Students!

Office Workers!
A Better Job

and More Pay!

A Fuller More Exciting Life!
You can step out a speedy, accurate writer of
shorthand, confident of your ability to make
good on the job.
Speedwriting is always dependable and practical
—its the a-b-c shorthand!

For Office Memos-Note taking-Correspondence

SUMMER SEMESTER begins June 9

MADISON BUSINESS COLLEGE

A PRESTIGE COLLEGE of BUSINESS Since 1856

215 West Washington

Madison, Wisconsin 53703
Free Brochure

Call 256-7794 on request

Renting for
Summer

& Fall

Enjoy the pleasures
of living on the lake.

THESE ARE NOT
DORM TYPE
APARTMENTS
UNITS SHOWING
AT 630 N. FRANCES
FROM
1:00 -5 P.M.
DAILY

256-3013 OR
251-0212

Each Apt. Hus 2
Air Conditioners
Private Balcony
With Large
Patio Doors
Very Large
Living-Dining
All-Electric Ritchens
With Island Barette
and Bucket Seats
2 Bedrooms 2 Baths

APARTMENTS

Tallest Privately Owned Apt. Bldg.

on Campus

THENEW

SUMMER
SESSION -
$100-S160 per person — o< - Sl
also $50 $100 .a month per person AND »

BEAUTIFUL SUN DECK

SR RE SIDE

COSTS LESS TO
630 N. FRANCES ST.

LIVE HERE
BEHIND LOWELL HALL
1% BLOCKS FROM
THE LIBRARY

FALL RATES-$720-800

ACADEMIC TERM PER PERSON |

Also Special Setup
For Graduate Students

Letter to the Editor

Dear Elliot:

Your analysis of Bergman’s
“Shame’’ is excellent, I am dis-
turbed to say that of the six or
so reviews of this movie that I
have read so far this is the only
one that gets to the point that
Bergman has so painfully tried to
make, Perhaps the critics (and
I regard critics as artists!) have
deliberately chosen not to get at
the heart of the issue.

Enough blame has been placed
on the shoulders of scientists
for all the shit that humanity finds
itself in today. Indeed scientists
have made crime out of reason
in their relentless struggle to
make ‘“The Machine’® which seems
to be pulverizing us underneath
it. Let us, therefore, thank Berg-
man for showing us the other side
of the coin. A whole new chapter,
the questioning of the artist’s
complacency, has been opened.
Let artists now finally come down
from their ethereal utopias and
admit their guilt, They have
greater opportunities in trying to
bridge the apparently huge gaps
that exist between mind, soul and
body. This is the  ultimate in
creation,

My dear Elliot, congratulations!

Sincerely,
Mohammed Ashraf Aziz
Graduate student, Zoology

READ
THE
DAILY
CARDINAL

HOW to Write a Job Winning
Resume. Instructions and ex-
amples. Send for free details!
Executive Resumes, Box 246
CP, Montclair, N. J. 07042,

Cold Fur
Storage
Furs, Woolens

Hershleder Furs

529 STATE ST.
255-2136

APARTMENTS AND

SINGLES

Men or Women
Now Renting For
Summer and Fall

PROPERTY
MANAGERS

505 STATE ST. 257-4283

TODAY -2 SHOWS
at 2:00 & 8:30 4
Tom'w at 2:00 & 8:00 P.M.

WINNER!

BEST ACTRESS!
.Barbra Streisand -

[© General Audiences
“RESERVED SEATS NOW
AT BOX OFFICE OR BY MAIL

®
¢

$

“

S "A More Thestro
® 9,

»

@

2

2

®

&

Rax Office Onen 12 Noon fo 9 P.M.
PHVESHOVGROBHIBDED
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Undergrad Eduecation:

What Can We Do?

By ELAINE REUBEN
English

Editors note: Elaine Reuben, an instructor of English
did her undergraduate work at Brandeis. She is now
finishing her PhD in English at Stanford. aAmong other
things, she teaches an honors course in sophomore
literature,

What can be done to improve undergraduate education
at the University? (Shall we laugh?) What can be done to
improve undergraduate education?! (Shall we cry?) What
can be done! (Shall we scream?)

My first year in Madison opened with the ‘‘Peter Pan’
Affair?’ satyr play for the tragedies to come. How long
ago and innocent that episode seems now, yet how pro-
phetic and damning.

It defined the University: a University which will not
protect its own students, but aids in their harassment
(so much for in loco parentis); a University which will not .
foster experiment, but grudges, or mocks, or ignores, or
expels those who would try anyway ( so much for Alma

“In times of crisis the powers that be in
this University do not call a convocation,
they call the police.”

Mater); a University which will not teach and lead its
community, but leaves its alumni, regents, and legisla=
tors secure in their banks and go-go clubs and then
wonders why no one appreciates what the University
is about (so much for the Wisconsin Idea).

This University lacks the will, not the means, to im-
prove undergraduate education, lacks the energy, the
courage, the imagination and the leadership,

Can you imagine a Wisconsin equivalent to the recent
Amherst convocation for self-examination? Can you im-
agine the University, like the University of Southern
California, really meaning what it says about experi-
menting with pass=-fail by making that the procedure for
the entire freshman year? At Stanford young faculty mem-
bers may be appointed “university fellows,”” relieved of
all normal departmental assignments and devote half
time to university service, advising and consulting on the
development and evaluation of new educational programs,
and half time to their own development as teachers and
scholars==can you imagine such a program here?

In times of crisis the powers that be in this Univer-
sity do not call a convocation, they call the police, Ex-
periments like Educational Policy 900 are not applauded,
encouraged or_ investigated, they are threatened. Faculty
concerned enough to act on their dissatisfactions with
the grading system are not sought out for advice or
consultation; they are warned to sin no more.

It is unreasonable to expect any institution to under-
mine or overthrow itself, and those of us who would wish
for a truly radical restructuring of the University realize

that nothing of the sort will happen without equal changes
in the larger society. But it is not unreasonable to expect
a university to be a vital, changing, responsive insti-
tution, This one is not.

In more stable times it wouldnot really matter so much.
But we do not live in stable times. Business as usual
will lead to bankruptcy. The issue, as one of my senior
colleagues pointed out, is not whether we will change,
but what the rate of change should be,

It should, as the fading rhetoric says, be possible for
changes to be proposed and tested in an orderly way, and
it would be=-=if the actuality of this University were any-
where near the ideal rational and humane community
which some claim to be protecting. What is really being
protected is an illusion, and protecting it is dangerous.
What we need from bodies like the Faculty Assembly
are not statements of rededication to our traditional
liberal goals; we need reexamination of what those goals
mean in the real lives of real students and faculty, in
America 1969,

Some are getting, and giving, an education here worthy
of the name--some always will, Some are turning shrill,
which is the sadly necessary price they pay for survival,
Sadder still, however, some are turning off, turning into
themselves, turning away from this institution asa source
of meaning in their lives. And many are simply leaving
or would if they could.

I doubt that there can be any meaningful improvement
in undergraduate education in this University until there
has been an honest, and not merely pro forma, public
and pronounced acknowledgement that improvement is
necessary, At present the acting assumption of the in-
stitution is that all is well, working smoothly (if only
those crazies would be quiet); at present those with
changes to propose are forced to assume the burden of
proof that change is necessary, and then to assert that
their proposals are certain of success. And nothing
happens anyway. Rigidity and distrust continue to create
a stasis of frustration, i

Once the acknowledgement had been made, the real
questions could be asked, explored and maybe even
answered, Questions about course content, classroom
structure, grades and degrees have been raised re-
peatedly, and must be raised again, but there are others
as well, radical only when no one asks any.

What quality of undergraduate education can we expect
in an institution where policy decisions are increasing=-
ly the business of ‘men whose business is not education?
(Surely the relationship with the regents and the legis-
lature needs to be named for what it is becoming, then
evaluated and acted upon. Who shall speak for this
University, and for the people it is supposed to serve?)
What quality of undergraduate education can be achieved
in an institution where no one is specifically charged
with the function of undergraduate teacher? (Many issues
to explore here: One would be whether the departmental
system, with its professional concerns, is the only way to
appoint- and retain faculty, let alone plan curriculum.)

What quality of undergraduate education is being pro-

vided when students are taking courses because it suits

—

ELAINE REUBEN
“, . . hose of us who would wish for a truly radical re-

structuring of the University realize that nothing of this
sort will happen without equal changes in the larger

society.”

the computer, and taking too many of them anyway?
(Are there other ways to deal with these felt problems
than the current system, and could we talk about the
question in educational terms before someone explains
why it can’t be done?) Where and how does the urder-
graduate’s education interseet the rest of his life? (Should
we be teaching in living units or in the streets, rather
than in the classroom? In projects rather than courses?
Shouldn’t we at least know where and how our students
are living?) If education is partially a matter of role
modeling, should we ask what kind of role models are,

“It is not unreasonable to expect a uni-
versity to be a vital, changing, responsive
institution. This one is not.

g
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being provided? (One such discussion might ask why
there are so very few women of tenure rank in this
university. Others might ask where the student can see
thought and action combined?)

One can speculate and ruminate, fantasize and free
associate. There are studies and reports, articles, pa-
pers, pamphlets and panels, At some point there must be
something more, Those who speak for the University
must speak about what really is and what might be, or
those whu wish to speak that language must find a way to
speak for the University.
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A Critical View

The Grading System

By ROLF PANNY
N German

Editors note: Rolf Panny was born in China and did
his graduate work at Berkeley in 1961, where he was
an assistant professor. He now teaches intermediate
German, His current interests are the relationships
between movement, imagery and rest patterns in lyr-
ical poetry.

American society has placed high priority on the ed-
ucation of scientists, technicians, and skilled social
functionaries to run its comfortable polity, It expresses
this priority by granting lavish finanecial support for sci-
entific research and training, This one-sided and prag-
matic concept of human learning has perverted the uni-
versity, It is no longer an educational institution but a
skill center, For example, the College of Letters and
Science says that it is in business “to teach you (the
students) to earn a living in a socially useful manner,”
(University Catalog, Part I, page 2!) g

To the degree that the sciences have assumed a super-
for role, the humanities have been reduced to an inferior
role in virtually all aspects of teaching and research.
Human values are basically noncommercial, To stay
competitive with the sciences, however, the men of let-
ters have adopted some of the techniques scientists have
developed in search of funds, The professor has become
an entrepreneur in the educational business, His re-
search is often purely promotional industry; to win the
respect of the sciences he has become tough in teaching
required courses to students who do not want them in
the first place, He relies on grades rather than creative
teaching to achieve so called standards, The effort is

to turn out a marketable and “socially useful” product,
In the making of skilled humans, the grading system
measures by its five letters the objective quality of the

¢ ROLF PANNY
. . students must have the right to choose their
hers and reject others who cannot teach.”

individual commodity, Testing devices have been in-
vented to ensure objectivity, And the students submit to
these devices, They never knew, and we— the faculty—
have forgotten that in times past the testing of knowledge
and the judgment of an individual’s work were educational
functions to aid and benefit the participants in the learn-
ing process, From the Blue Exam Book to the IBM test
batteries, students have mastered the art of taking exam-
ingtions with a minimum of effort. "We have taught
them that this is our concept of education.

The grading system has, subsequently, become abusive
jn numerous ways, To mention a few: the grade itself
is the goal of many courses while the acquisition of know-
ledge and understanding seems secondary; grades are often

—used to coerce physical attendance of students; grades

tend to create competitive attitudes which are not con-
ducive to actual learning; and in many cases, grades
erect barriers between teachers and students, since poor
teachers especially use the grading system to intimidate
students; cheating and dishonesty are encouraged because
they are considered a natural part of the grading system;
there is even a competition for the highest “gpa” among
living groups on this campus; and finally there is this
nightmare, the Selective Service System, using the grading
of students as a leverage on their future,

Given these and many more evil uses to which the test-
ing and grading systems have been put, increasing numbers
of faculty and students are looking for change, Some such
changes have been proposed, even tried, and proven im-
practicable in the existing framework of our institution,
Eliminating grades from certain parts of the curriculum
or in certain courses, or introducing a partial pass-fail
system seems more feasible than, say, giving mass
A’s or no grades of any kind,

The implications of these changes are numerous and be-
yond the scope of this critique, All these proposals aveid
the realistic appraisal of the need for educational struc-
tures upon which students can depend for direction and

| FRANK KARNAUSKAS

motivation once they are released from the pressures of
the grading system, Let’s face it: very few students could
handle a sudden and extreme measure of freedom, And
as long as state universities are still granting degrees
qualifying students for their future professions, by what
standards can such degrees be earned? How can our grad-
ing system serve this end without its present and ob-
noxious abuses?

The proposal to divide the university into a skill center
and an academy--here a training ground under a plastic
dome, there the pine groves of academe— does not answer
any of these questions, Such division will merely put
more miles between the scientist and the humanist than
separate the two already, One redeeming feature of this
division would be the termination of the breadth require-
ments for students who were to be exposed to the facts
of life or to the finer things of the mind and who find
themselves hounded by their anxieties over grades, What
a perversion of a good intention!

Clearly, the choice must be on the side of a quality
education of men and women as whole and moral indiv=-
iduals to whom it is given to change our society from an
aggregate of consumers to a community of unalienated
individuals, Man himself is the most radical issue today,
‘Withoui changing him first, there is no hope of changing
his polity. To be sure, genuine social change needs a
mass basis, However, society can change only to the
extent that individual members living in it will change,
Individuals will change becuase the desire and energy for
change in them is nourished by the very process of change
in society,

The governing law of change can therefore be stated
simply: the momentum of change increases as individuals
initiate personally the process of change, Or inversely:
the greater the social momentum of change, the more
individuals will join that process, It is two-way street,
a movement, but not a program, How many of our stu-
dents, and how few of our professors, are beginning to
sense the need for change,—individually?

Yet, changes of any historical significance are pain-
fully slow, That makes it hard for most young radicals
who do not understand the very slowness of the process,
“What do you want?” FREEDOM! “Whendo yo want it?”
NOW! - these are great and driving slogans putting the
patience of youth to an extreme test. All too often they
ask what they can do this day, this moment. A revolution
we must answer, was never the work of one season, no
radical change the work of one generation, The dream of
a new society in their minds, radicals canonly act around
small and limited issues, one at a time,

Take a look at the accomplishments of one year at
this University, They seem small, yet the effectiveness
of open resistance against establishment, habit, and tradi-
tion ascertained the right and duty of conscionable indiv-
iduals to act upon rightful principles,—ascertained also
the correctness of a radical political analysis viewing
the American university as a basically reactionary in-
stitution,

But more importantly, radicals have gained through
actual experience an awareness of their strength and the
know-how of translating their thoughts into meaningful
acts, despite the smallness of their number. That a few
windows were broken—regretful as it may be—only tells
us that this storm has passed, The issue this year is
the Black Studies Department and the organization of our
teaching assistants, Next year it may focus on the ROTC
or the grading system, Each issue raised will gradually
transform the institution,

The attacks upon the ailments of the present grading
system will no doubt be an assault on the authoritarian
nature of the university, The nature of this fight will
largely depend on the responsiveness of the institution,
Optimally, it will offer an enabling legislation to free
individual faculty and individual departments from the
present strictures of the grading system on human learn-
ing,

Experimentation with the grading system should be the
order of the day, Students must securethe right to choose
their teachers and, more importantly, to reject others
who cannot teach, They can vote with their feet, with

empty lecture halls, with boycotts, Students must also
regain a larger measure of self-determination for their
course of study and not cripple their broader interests
by keeping an eye constantly on the profession they will
enter, For it is these narrow-gauge professionals on
whom we can put the blame for the sickness of society,
To encourage learning as self-fulfillment, a simple cer-
tificate of attendance should be offered in all courses
not directly related to the student’s professional pre-
paration,

Eventually, a fundamental reform of the “multiversity”
aimed at decentralizing the educational processes must
be undertaken, It is my thesis that any reform of the
grading system can only be part of a radical remaking of
the academic community as a whole, I happen to believe
that the spresent lines of division running through this
community are designed to cut off personal and human
ties its members may wish to develop, Stowed away in
monstrous towers or in cracker boxes, we work apart and
live apart and turn our backs upon each other to take
refuge in the privacy of which we own precious litile,
We are at cross purposes with one another and do not
know how to repair the damage done.

The only way I can see out of our dilemma is by the
creation of tutorial colleges, whether such colleges be
established on out-lying farms available to the Univer-
sity, or whether they be placed at the heart of the in-
stitution #self right here in Madison. Here is not the
place to design a blue-print for such colleges, Itis
my intentlon, however, to offer workshops on such tu-
torial colleges in the fall in order to develop the idea
itself, and to commit individual members of our campus
community to the implementation of the idea, Only de-
termined and commitited minorities can effect change,
And change is badly needed lest we suffocate under the
antpile of academic, if blind, industriousness,




Education Now

By STANLEY KATZ
History
Editors note: Stanley Katz, associate professor of
history, teaches a History 291 seminar in American
history. He will spend next year as a professor at
Harvard.

Undergraduate education as it presently exists at the
University is a sham. If the issue were intelligently pre-
sented to the public it would appear that a taxpayers’
revolt was indeed justified, but the rebellion would be
against the university’s educational program rather than
against its budget.

If students are concerned with working immediate
changes within the university, they should take their case
to the people, for it is the in-state undergraduate who is
the victim of the existing institutional structure and ed-
ucational conceptions.

As things stand, undergraduate education is largely
determined by what remains of faculty time and interest
after the graduate program is staffed. Educational de-
cisions are mainly in the hands of the departments, and
the primary function of the departments is to train pro-
fessionals at the graduate level.

This creates three kinds of problems: 1.) professors
are hired and promoted in accordance with their ability
to do research and to publish the results of their re-
search, 2,) priority ih using teaching time is given to
seminars and other types of graduate instruction, and
3.) fields of knowledge are divided into courses accord-
ing to the supposed needs of graduate students. This
may or may not lead to the best possible training at the
graduate level, but its consequences are unfortunate for
younger students,

The ability of professors to be effective undergraduate
teachers is left entirely to chance, although Letters and
Science has made efforts to force the departments to
consider it. The University has large numbers of superb
teachers, but they are retained for their scholarly ability
rather than for their aptitude as pedagogues. It is surely
a matter of common knowledge that the assistant pro-
fessor who devotes too much of histime to undergraduates
and too little to his typewriter or test tube is not long
for this university. The Economics department, among
others, has provided proof of the fact this year. This is
not to argue that good teaching is distinct from good
research--it is surely related--but that copious publi-
cation is not the only outlet for research and contempla-
tion.

Furthermore, too little faculty time is available for
undergraduate teaching, The teaching load in many de-
partments of the University is much heavier than that
in comparable institutions, but the benefits accrue to
graduate students, although undergraduates constitute
nearly three=fifths of the student body. Surely this is un-
fair to undergraduates.

More important, the courses offered to B.A, and B.S,
candidates are determined by the character of the grad-
uate program in each department. We prepare courses
so that graduate students can pass preliminary examina-
tions for the doctorate, and then we tell undergraduates
that they can choose among a variety of course offer-
ings. The result is that the undergraduates receive, for
the most part, the left-overs of a graduate education,

Fundamentally, the problem is that we have no alter-
native model of what an undergraduate education should
be. It is instructive of the purposes of this university that
the term ‘‘college’ should be used to describe the larg-
est categories into which the university divides knowl-
edge: the College of Letters and Science, the College of
Engineering, and so forth, Is it surprisingthat the ideal
of “collegiate” educational endeavor escapes us? Think-
ing now of Letters and Science, what do we propose that
students learn? How do we propose that they learn it?
The only answer suggested by current practice is that
undergraduates should be ‘‘mini-professionals?. One does
not have to be an historian to recognize how far removed
this conception is from the historic idea of the univer-
sity, We have departed from the liberal arts model and
have subconsciously substituted an illconsidered, narrowly
professional ideal.

The University has of course made some effort to
cope with what are thought of as special problems of

undergraduate education, The Faculty Advising Ser-

vice, the Honors Program and Integrated Liberal Stu-
dies are attempts to liberalize the chaotic environ-

e e R R S T s St
“Fundamentally, the problem is that

we have no alternative model of what an

undergraduate education should be.”
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ment of the College of Letters and Science, At the risk
of offending friends and colleagues, I think I must say

- that.I find it hard to decide which of these institutions

is the least effective. .
The Advisory Service is understandably treated with
indifference by most students, the Honors Program is
not a program inany meaningful sense ofthe word, and ILS
is an out-of=date imitation of general education programs
which have long since been altered or abandoned by the
institutions which pioneered in their development.

In spite of a number of sincere but uncoordinated ef-
forts to improve the situation, the undergraduate at the
University  of Wisconsin is still confronted with what
amounts to a supermarket education. The student can
pick and choose from among the goods, and one of the
managers (if he can be tracked down) will help him se-
lect a brand, There is even a gourmet section for those
who know better than to be satisfled with the standard
fare, But the canned goods buyer isn®t talking to the meat
man, the general manager Is in Milwaukee, and the be-
wildering number of choices confronting the customer
are not easily combined to form a balanced diet.

The irony is, of .course, that such a system favors
the out-of-state student, accustomed to coping with the

- or Oberlin, even if he were admitted.

aturday,
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cannibalistic conditions of education in a big city. Most
often it is the student from Minoqua or Black Earth who
subsides into confusion and inactivity, and he is the one
about whom I am rhost concerned,
* %* % * % * * * *
What can be done to improve the quality of under-
graduate education in Madison? I am tempted to say that
the dielmma is insoluble, and that committed teachers
and students had better find places in smaller private
colleges explicitly devoted to a liberal arts education.
Despite the problems of provinciality, homogeneity,
and limited resources in such institutions, they are stll
in good measure educational communities with sharedgoals
and values. What theylosein diversitytheygain in common
purpose. Many of us who feel that the current atmosphere
within this university is hostile to those who wish to make
serious changes in the educational structure would doubt=
less find life more pleasant elsewhere, Harrassment by
deans, chairmen, and colleagues is conducive neither to
one’s teaching nor his research, The advantages of ex-
patriation, for undergraduates are even more obvious.
I hope, however, that an exodus will not take place--
at least not until we have made a serious effort to cor-
rect what is wrong at the University. The compelling
fact is that the future of American higher education lies
is the state universities rather than the private colleges
or universities, The boy from Minocqua deserves to be
educated, and he probably camnot afford to go to Yale
If an ever=in-

creasing proportion of college-age men and women are to

B
STANLEY KATZ
le-ftover of graduate education.”

o
be given further education, it is only the publ'l:mﬁutu-
tions which can do the job. The question whieh confronts
us is, quite simply, what sort of education should it be?

I have suggested what I think is wrong with our cur-
rent undergraduate education--chaos, professional orien-
tation, lack of considered goals--but of eourse it is much
more difficult to know what ought to be: done Generally,
however, I am concerned with preserving at least a cor-
ner of public higher education for what I shall calla
timely liberal arts course, Call it relevant

if you prefer. There is room in a huge ,-gw;@r;,. £

innumerable alternative undergraduate courses,. ranging
alphabetically from agriculture to veterinary sigzience,
but let us not forget that the largest single group aiis
the undergraduates is enrolled in the College of Art
and Sciences, and it is there that the battle for humane
education must be fought,

My principal suggestion will be greeted with hoots
ant jeers by my radical friends: the faculty of the Col-
lege of Letters and Science ought to undertake an im-

.g}ﬁwe up some of their power over undergraduate educa-

“ the undergraduate receives, for most pa"%ﬁ%;'

.o o.an. lncreased proportion “of its existing rescurces to the |

- i

- ‘,px q%dns!ms to do ““service to the state, this is the time

mediate and intensive study of undergradi
at the University of Wisconsin, with a vi
mending changes in its curriculum and
structure, I know this will sound timid}
I know we have never stopped to examine what we™s
doing or to ask what we might be doing. The liberal
university is sick, perhaps dying, but a faint pulse is still
to be detected, and we ought to see whether the patient
cannot be helped Reborn, if you like, In order to
change the university, however, we must decide what
our goals are, for the determination of goals ought
properly to precede a determination of methods.

The self-study ought to be conducted by representatives
of a wide spectrum of the faculty and student body-=

R e e
“The Faculty Advising Service, the

Honors Program, and Integrated Liberal
Studies are attempts to liberalize the cha-
otic environment of the College of Letters
and Sciences.”’

S R . PSR T P S TV, TR

not by deans, departments, or Vilas professors. One of
our difficulties has been that the faculty has surrendered
too much responsibility, President Harrington’s pro-
testations of “faculty power® to the contrary. In a o
liberal university the slogan should properly be aill ;
power to the students and faculty.’” Certainly this is not |
too much to ask where matters of curriculum and educa- |
tional policy are at stake. (And if it is, then the situation

is hopeless, and we had best decamp with haste.) ]

I have in mind’ something analagous to the current I
Study of Education at Stanford, although for all I know 3
there are other and better models.

My hope is that faculty and students would agree on
common goals for the college. If we came to such agree=
ment, I believe it would then be much easier to discuss 4
more practical problems; the structure of the college
(including the function of the departments); the shape of
the curriculum (or curricula); the role of students in in- ~—
stitutional planning and government, learning, and teach=
ing, There are surely a number of possible institutional
arrangements which would permit us to achieve the goal
of a timely liberal arts education, and I think it would be
a mistake to impede discussion by dogmatic insistence
upon any particuiar-program,

What I do insist upon is that weneed a thoroug 5
change if we are to create an undergraduate prof =
Piecemeal reforms, such as we are generally offex
(and such as are generally produced in departmental
student-faculty committees) are ineffective because they
do not reach the basic structural defects. Departmental
reforms, in particular, are insufficient because they
are unlikely to decrease the arbiirary divisions of sub- _. —
ject and emphasis to which professionals grouped in de-
partments are committed.

In terms of curriculum I would hope that we could
achieve a ficher and more flexible undergraduate pro-
gram, Idzally, we would do away with courses aitogether,
but evew on the traditional course-basis the curriculurn™
shoul? be constructed according to what teachers and
stud.ats feel constitutes a humane education in this age.
The" program should proceed from what we perceive as
the<needs of students--not from what our own research
specialties happen to be. Interdepartmental and inter-
diecipllnary courses ought to be the rule rather than

-‘Eb&e-exception The concept of the ‘“major’ is surely in
_weed of rejection or revision.
& Structurally, I would hope that the departments would

tion to a college-wide coordinating organization of some
type. At the veryleast, the college shoulduse its resources
- to negotiate with the departments for faculty time to be
used in the program. And why should there not be summer
leave time and/or reduced course loads for teachers
who are willing to develop new types of undergraduate
educational experiences? o
The danger is that my stance will seem too lberai to
many students and too radical to most of my colleagues,
What I am trying to argue is that we have the wherewithal
(in spite of our budgetary position) to develop a meaning-
ful undergraduate education at Wisconsin--so long as we
are willing to establish new priorities. We must insist
that one of the primary functions of a state institution
of higher learning is to educate the young people of the
W&?Tm the‘[#niverslty must be willing to devote

,we are to take seriously the University’s historic

fo demand. fitst the University confront the problem of

adapting liberal educution to the needs of today’s youth.
To do less would be to to%'e\gur national, as well as our
state, responsibilities. He il AR .
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TONIGHT!

WHITE TRASH

At the New Cue
437 W. Gilman

: @_C?(EY PFLEGER
APARTMENTS AND

SINGLES

Men or Women
Now Renting For
Summer and Fall

PROPERTY
MANAGERS

505 STATE ST.  257-4283

starring LIV ULLMANN
MAX VON SYDOW : =
GUNNAR BJORNSTRAND

Produced by A.B. Svensk Filmindustri
Distributed by
LOPERT PICTURES CORPORATION

HELD OVER — LAST 4 DAYS

MAJESTIC

OPEN AT 1:00 P.M.
PARK BEHIND THEATRE

FINEST IN ART, CLASSIC, AND FOREIGN FILMS!

évery father’s daughter is a virgin

Religion

On Campus

Lutheran Worship at the
University.

BETHEL CHURCH (ALC)
312 Wisconsin Avenue 257-3577
Sunday, May 25
8:00-9:30-11:00 a.m.
“Pentecost and Personhood!"”

Pastor Duane Hanson
Communion following 11:00 a.m.
service.
8:00 p.m. Bethel Choir Spring
Concert directed by Lawrence
G. Kelliher

LUTHER MEMORIAL

CHURCH (LCA)

1021 University Avenue (across
from Lathrop) 257.3681
Sunday Services: 9:30 and 11:00
Sunday Church School: 9:30 a.m,
Holy Communion at 10:30 a. m.

Sérmon; ‘“The Power of a

Minority’’

by Pastor Frank K. Efird
Nursery care for children thru
age two-9:30-12 noon.
Ascension Day Communion Ser-
vice—May 15, 7:30 p.m.
WIS. LUTHERAN CHAPEL

and STUDENT CENTER _
(Wisconsin Evangelical Lutherln p

Synod)

220 W. Gilman. (% bikeoff state)

257-1969 or 244-4316
Richard D. Balge, pastor
Sunday, Worship at 9:30 & 11:00
a.m. Cost—supper at 5:30 p.m.
Wednesday—Choir rehearsal at

7:30 p. m., Study Group a ),

W Class at

' (LC MS)

m State Street (across from
library) 255-7214
SUNDAY: 9:30 and 11:00

10:30 Bible Dialogue

Tuesday: 7:00 a.m., Matins
Wednesday: 7:30 p.m. New Test-
ament Bethel Series class
Ehursday: 7:30 pom. Old Test
ment Bethel Series Class
:30 p.m., Vespers

FIRST UNITARIAN

SOCIETY
900 Universty Bay Drive
233-9774

Services 9:15 a.m. & 11:00 a.m.
Rev. Max Gaebler preaching
Channing Murray sensitivity
group 8 P. M.
315 N. Lake St.

MADISON
BIB1L E FELLOWSHIP
LF.C.A.
Robert= & Stockton Cts.
Just off Monioe near Fieldhouse
Sun., 9:30 a.a.—Christian Ed.
10:30 a.m.—Woiship Service
7:00 p.m.—Evenijng Service
Thurs. 8:00 p.m.. —Choir Practice

UNIVEKSITY
CATHOLIC CENTER
723 State St 256-2696
SUNDAY MASSES
7:30, 9:00, 10:30, 12:00° 1:
3:00, 4_30, 7:30.
"DAILY MASSES @
University Catholic CentSr

723 State St. o

7:00, 7:30, 8:00 a.m., 12:05,
4:30; 5:15 p. . m.
CONFESSIONS:
Mon., Tues., Wed.
Fri. & Sat. at 7:15 p.m.
At Catholic Center

FIRST METHODIST

CHURCH
2 '3 Wisconsin Ave. 256 9061 °
- Rev. J. Elisworth Kalaz

=mﬁs€mﬁ t‘W 18) sermg?
: e

at- 9:00, 10:10
“The Action Bepple’” Be.
worth Kalas, . k : ;’

_RACE "EPISCOPAL
The Historic Church
On Capitol Square
Invites You to Worship With Us
Every Sunday at 7:30, 9:30,
11:30 a. m.

Fr Paul Hoornstra, Rector
METHODIST
UNIVERSITY CENTER
1127 University Ave. 255.7267
Sunday, May 25
9:30 SERVICE OF
CELEBRATION
11:00 CONTEMPORARY SERV-
ICE OF CELEBRATION
“The Sermons You Preach”
Robert J. Trobaugh preaching

CHRISTIAN SCIENCE

ORGANIZATION
315 N. MILLS ST. 255-4066
Reading Rooms’ are open 8:30
a.m. to 4:3) p.m. Mon.-Fri.
'yesday Evening Testimony
Meetings are at 7:00. All are
welcome,

CHRISTIAN SCIENCE
CHURCHES

First Church of Christ, Scientist
315 Wisconsin Avenue
Second Church of Christ, Scien.

tist. 2 2 S, Midvale Blvd.
Reading Room 234 State Street
& Westgate Shopping Center.

Sunday Morning Services: 10:30
a.m. |
Title this Sunday:

“‘Soul and Body”'
Sunday Schools—to age 20— -
10:30 a.m.
Wednesday Eve. Testimony
Meetings: 8:00 p.m.
Christian Science Radio Series:
“THE BIBLE SPEAKS TO

“¥YOU’”’ Sunday 8:00 a.m. WKOW
| Title this Sunday:
" “What Does The Bible Offer

People Today?"’

* ST. FRANCIS

The ivaersity Episcopal Center
1 l ‘Pniversity Ave. 256-2940
sRev. Arthur 8. Lloyd

Suf&.! 10 a.m. & 5 p.m. Holy
rist & Sermon

ies., 12:05 p.m. Holy Eucharist

Thurs., 5:00 p.m. Holy Euch-

arist

FIRST BAPTIST CHURCH

518 N. Franklin Ave.
(Just south of 2800 Univ. Ave.)

Andrew C. Davison
James L. Pike
Ministers

Class for Students 9:30 a. m.
Morning Worship 10:45 a.m.
Free bus service at 10:05 from
the corner of Johnson and Mills
at 10:20 from Liz Waters Hall
For bus schedule and map,
phone 233-1880

GENEVA CHAPEL
1711 University Ave.

Serving the Reformed Com-
munity
sunday Services: 10:30 a.m.

Curt Roelofs, Pastor

ASSEMBLY OF GOD

Corner of Ingersoll & Jennifer
10:45 a.m.—Hour of Worship
7:00 p.m.—Gospel Hour

Transportation: Fair Oaks or
North Street buses.

ASTANLEYR JAFFE PRODUCTION

RICHARD BENJAMIN JACKKLUGMAN ﬁﬁﬁ;ﬁmnn‘

AU MEICGHAW ﬁh‘"ﬁ'ﬁuw PLP ROTH STANEYR ATE LA e |

i S‘WSU’—
| ASSIATION apr.wmmcm

¢ A 3
\ PARAMOUNT PCTURESPRESINTS

| GOODEYE,

BASED ON THE NOVELLA BY PHILIP ROTH.. i
AUTHOR OF “PORTMOY'S COMPLAINT

.| ENDING S0ON
lsmlsn—nrt;::«m:;mw l f\\ | LAST WEEKS

FEATURE TIMES

NOWI 100315530745100(}

THIS STUDENT STANDS OUT
FROM ALL THE REST

She's one of many who have turned their
backs on ‘ponies,’ canned opinions, and
gimmicky review notes. For exams and
term papers she uses TCls—collections
of the world’s most outstanding literary
criticism by the world's most outstand-
ing authorities. And then she forms her
own opinions. You too can be an out-
standing literature student with TCls.
Each: $1.25

TWENTIETH
CENTURY
INTERPRETATIONS

Look for the TCls you need. Among the many ﬁ
books in the series: Twentieth Century
Interpretations of

Adventures of Huckleberry Finn @ Gulliver's
Travels @ Hamlet @ Keats’s Odes @ The Scar-
let Letter @ The Sound and the Fury @ Walden

Available at your bookstore

SPECTRUM /2 BOOKS

Write for your complete listing of TCls:
Dept. CAC-N, PRENTICE-HALL, Inc., Engiewood Cliffs, N. J. 07632

Y
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By MICHAEL FAIA
Sociology

Editors note: Michael Faila, assistant professor of
soclology, did his graduate work at the University of
Southern California and the University of Chicago. He
was not granted tenure at this University this year;
consequently, his term of appointment expires June,
1970,

Several weeks ago The Daily
Cardinal produced a slight twitter
among several notable faculty
members by calling to their at=
tention a recent booklet--‘‘The
Teaching-Learning Paradox’ by
Dubin and Taveggia--that pur-
ported toshow that different teach-
ing methods do not make any sig-
nificant difference in how much
students learn,

To those who have read Cole-
man, Henry, Friedenberg, Astin,
however, it comes as no sur=-
prise to learn that what takes
place in the contemporary Ameri-
can classroom often fails to pro-
duce the intended results. The evi-
dence on pedagogical technique,
gathered over a period of several
decades, is not highly compelling,
and after reviewing the original
data (as opposed to the conclu-
slons, which are alleged to be un-
reliable) presented by nolessthan
74 independent comparative stu-
dies of teaching methods, Dubin

and Taveggia conclude that ‘‘the
results of this research are un-
equivocal--no particular method
of teaching is measurably to be
preferred over another when ev-
aluated by student examination
performances.”

This conclusion is not entirely
unassailable, as the authorsthem-
selves concede. For example, it
appears that the vast majority of
comparative analyses of teaching
techniques have used the final
examination as the sole indica-
tor (as opposed, perhaps, to the
soul indicators) of student ach-
ievement, andone might well ques=
tion, on that basis, whether the
right outcomes have in fact been
assessed, Proficiency in taking
final examinations requires a very
special kind of art; in addition
to the immediate cognitive ef-
fects of a course, oné could raise
a number of serious questions
about the broader, long-term ef=-
fects, if any. For instance:

* Do students have any fun in
the course? Do professors?

Would they bother with the course
if they didn’t “have to®?

* Are the participants working
hard, in a steady, disciplined way?
(This is not merely a sop for
puritans.)

* To what extent are students
doing outside reading, tangential
to the course itself?

* How many students continue
taking coursework, or doing other
kinds of work, in this particular
field? Do they develop an abiding
interest in the subject? (Studies
of Vassar alumni and doctoral
foreign language examinations
provide disappointing results on
this criterion,)

* How much of the content of
this specific course will students
retain, say, ten years from now?
(Cf. Ph.D, language exams.)

* What are the effects of var-
ious experimental conditions on
the rate at which students dis-
cuss their special problems with
faculty, TA’s, other students, etc?

“Technique . . . is just
a means of achieving
what is possible, and
and what is possible is
what is truly significant.”

SR A A AL LS Ll
On the rate at which students
form spontaneous study groups
among themselves?

Where ‘‘values® and ‘‘enrotional
learning’ are deemed admissible,
the range of possible outcomes
is wider still,

The point is made far more
convincingly by anology. Consi-
der sexual intercourse, as op-
posed (?) to intellectual inter-
course: no matter what tech-
niques are resorted to among an
ever growing catalogue, sexual
intercourse tends to lead to cer-
tain immediate, predictable, in-
variable results:

i s Ry S 8 A RNST & ; 7|"\‘ XY v?.""!' _‘:,*
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* friendship

* orgasm

* exhaustion

* sleep

* all of the above

Virtually everybody--at least
everybody over thirty--is willing
to concede that, in this instance,
technique is not the most impor-
tant consideration. Technique, in
fact, is just a means of achiev-
ing what is possible, and what
is possible-=-the total range of
possibilities-~is what is truly sig-
nificant. As for the long-term
consequences (or correlates, for
we cannot always distinguish) of
sex--well, some are amorphous,
unpredictable, and always delight-
ful, like love: some are quite sub-
stantial, relatively predictable,
and occasionally delightful, like
babies; in other cases, of course,
it is, as Dubin and Taveggia might
say, all sound and fury, signify-
ing nothing.

In other words, people who study
teaching techniques have been the
Masters and Johnsons of pedagogy.

And that is not the only prob-
lem, for the existing research
literature on classroom technique
confronts us with tremendous am=-
biguities and consequent difficul-
ties of interpretation. When Dubin
and Taveggia say that *‘there isno
difference between lecture and
discussion in face-to-face teach-
ing,” what they really mean is
that among the approximately 56
independent comparisons report-
ed in the literature over the past
40 years or so, about half fay-
ored the lecture method and half
favored the discussion method,
Far more intriguing questions,
then, could be raised about the
specific conditions under which
one method is superior to ano-
ther, on any given criterion.
“Background®’ conditions worthy of
being systematically manipulated
would seem toinclude subject mat-
ter, characteristics of students
(e.g., motivation, aptitudes, in-
terests, past experiences), quali-
ties and characteristics of teach-
ers, the types of learning being
sought, evaluation procedures, the
general classroom environment,
and so forth. At the end of it
all, we would undoubtedly con-
clude, as I now hypothesize, that
individual differences among stu-
dents, teachers, classes, schools,
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or other units of analysis are
paramount and that the opportuni=
ty for experimentation per se is
the really big variable (l.e., to
paraphrase Percy Bridgman,
learning is the process of doing
one’s damndest with one’s mind,
no holds barred). We would then
face the horrifying responsibility
of having 4o spell out the policy
implications of our findings.

On the matter of policy im-
plications, Dubin and Taveggia
recognize that, to the McNamor-
tized mentality of the average
legislator, trustee, regent, or ad-
ministrator, the following sort of
logic will appear to have the ma-
jestic quality of cold common
sense: Increasing attention will

“. .. it appears that the
vast majority of compara-
tive analyses of teaching
techniques have used the
final examination as the
sole indicator of student

achievement . . .”’
TIPS O L TA A LT O

be demanded of college and uni-
versity administrators to the cost-
benefit analysis of various teach-
ing methods, The usual prejudices
regarding preferred college
teaching methods are no longer
acceptable as bases for alleging
the benefits of particular teach-
ing technologies (for) their re-
spective benefits are equal, (Ergo)
in making the costing decisions
the obvious strategy would seem
to be to pay out as little as pos-
sible for instructional costs, The
more visible means for lowering
per student instructional costs
has been to increase the size of
individual classes,” Recognizing
however, that the one character-
istie that most common sense no-
tions have in common is the fact
that they are not very common,
the authors develop an equally
convincing rationale for adelight-
ful set of =radical innovations”
that we might well ponder, and
perhaps even adopt, If, for ex-
ample, self-study and educational

TV are as good, on the whole,
as face-to-face contact in pro-

moting learning, ® then the need for
students to confront their instruc-

Technique Unimportant In Teaching ]

tors physically is materisa 248

duced and radical inno { g
might involve dispensing v =+~ - *
campus entirely or modif. >
in major dimensions,” 1

-

the *Wisconsin plan” taker _.er- |

ally; furthermore, nobody ¢~ - shut
down a university that is lucated,
at once, everywhere and nowhere,

More realistically, if different

instructional techniques do make

a difference under specifiable cir-
cumstances, then it would appear
that the wisest and most pro-

[

i

ductive pedagogical strategy would

be that of maximizing options for
all participants, Uniformity of
technique cannot be justified when

no particular technique is con-

sistently more effective than any

other,
A far more cogent argument for
uniformity, in fact, could be made

if a single technique hagd consis- |

tently proven superior t all nth
ers, If the social structu , de-
mography, and classroom ecology
of a college or university are
such as to preclude, or render
extremely difficult, the free se-
lection of pedagogical techniques
by students and professors ac-
cording to their own needs, pre-
dilections, biases, backgrounds,
abilities, interests, and perhaps
even whims, then that college or
university is interfering with the
process of free ®sifting and win-
nowing,” and it is incumbent on
students and faculty members to
seek ways of circumventing, if not
subverting, the letter and/or spimit
of official regulations, and to ig-

3

.
fi

nore, to whatever degree may be

possible, the equally oppressiva

unofficial norms, Student-initiated '

courses are an effective means
of circumvention, barely tolerat-
ed; “student-centered” courses,
to which professors (outside agi-
tators? apostates?) are assigned
often tend to become sukyversi”
and are commensurately
likely to be tolerated,

A wider diffusion of po? |
that have tended toward olige=~ "IC
concentration is only a o.agle
dimension of “decentralization,”
What I am now arguing for is
decentralization in the sense of
abandonment of a rancorou~ stul-
tifying uniformity, At p %
there is simply not a hell ot
of variation from one classrvom
to the next,

Whole Educational System

Needs To Be Revamped

MICHAEL FAIA
“, . . what takes place in the
contemporary American class-
reom fails to produce the intended
results.”

By LEONARD GLICK
Anthropology

. Editors note: Len Glick is presently teaching An-
thropological Theory and Introduction to Anthropologi-
cal Research, Social anthropology and religion have
been his main interests since he received his graduate
degree at the University of Pennsylvania.

My comments are directed to Letters and Science
and are based on the (perhaps naive) presupposition
that the principal function of this college is liberal edu-
cation, It should be said at once that more autonomy
for L & S may be an indispensable first step in educa-
tional reform, This is no minor consideration; but since
it would carry the discussion too far afield, I'll come
more directly to the point,

As I see it, our basic problems haveto do with time and

space: we're trying to do too much in too little time, and
we’re getting jammed in the rush, With this in mind,
here are some practical proposals:

* Two courses each semester; perhaps three for
students who really like being pushed, but no more,
Some students may want to explore two related topics,
some may not; the choice should be theirs, But no one
should be forced to take four or five courses each
semester,

Of the two courses, at least one should be individually
guided reading or research, The corollary to this is that
one of the two courses taught by the professor should be
such guidance for 15 or 20 students who want to ex-
plore his field of special competence,

Since a great deal hinges on this proposal, let me
briefly elaborate the rationale, Crowding in classrooms
is not simply a function of the number of students on
campus; what counts is the number of student-courses
(defined as one student taking one course) per semester,
Reduction of “course load” (compare: “teaching load”,
“truckload”) would relieve not only the time squeeze but
the space squeeze as well, It would reduce the popula-
tion of our crowded classrooms and would relieve class-
room scheduling problems, From the student’s point of
view, it would help eliminate the rat-rac$ environment
and would free ai least some people for exploratory
learning,

* No required courses, It is time to abandon the myth

of the well-rounded education and to dispense with cal-
culating how many more credits in this or that are re-
quired for graduation, Let students meet their own re-
quirements rather than the university’s and they may
indeed come out more nearly well-rounded than many
of their teachers,

* Undergraduate major programs only for those who
want them, and not so rigidly structured as to force’
people into channels from which little deviance is tolera-
ble, Two or three basic courses (basic, mot survey),
guided reading, and an independently researched paper
in the senior year, should be enough to certify anyone
as a serious candidate for graduate studies, Graduate
school is time enough for getting “on track® {a popular
term nowadays, thanks to the Ford Foundation),

* Students who want more tightly controlled programs
should have them, but they should be encouraged toward
learning to learn in an atmosphere of freedom and flexi-
bility, In any event, all students, bold and timid alike,
should have continuous guidance in the form aof inter-
change with qualified, interested professors and graduate
students, (This, by the way, is a highly necessary func-
tion that teaching assistants might perform, and be pro-
perly paid for, as one of their principal responsibilities,)
I might add that interchange is not to be confused with the
functions of an advisory service; rather, practical ad-
vice should come from persons with whom there has al-
ready been interchange,

* Unless students explicitly request most
classroom examinations, and especially the final ex-
amination grind, should be eliminated, Studemts at all
levels, including freshmen just out of high school re-
spond well to opportunities for self-directed educational
projects, in the form of loosely bounded “take-home”
examinations, research problems lying within their scope
and resources, and so on, Mass examinations graded by
machines- are the ultimate product of overloading, over-
crowding, and regimentation,

In summary, reducing course requirements and pro-
gram restrictions might enable us to escape from the Hime
and space bind that is stifling education at the University,
My proposals are not unworkable, they are not utapian,
and they are not radical; indeed, I would maintain, they
are more in line with the traditional idea of a mmiversi
than are many of our present policies,

— —_—
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Exam System Challenged

By JOSEPH HOFFMAN

ey Art History
wiitors note: Joseph Hoffman has been doing his
- . gra.nate work here since he received a BA at Dick-
¥ ensen College. His research is concerned with 16th
century Italian painting, He currently teaches History
102 and will soon leave for Florence, Italy to finish

" his degree.

Knowledge--names, dates, concepts--is in itself ir-
relevant, Its irrelevancy lies in the students’ wish to
L understand the material--in short, to have a learning
experience, Yet all too often this learning experience
is hindered by the pressures of the grading system..Stu-
dents have been conditioned to study only that which will
be covered on the exam. The earsplitting drop of pens
accompanying the professor’s phrase, ‘‘You’ll not be
held responsible for so and so,’” is enough to drive any
sincere instructor’s ego into a ten foot hole. The system
+ as it now stands results only in the professor ‘‘giving®’

grades. Rarely do students ‘‘earn® them, If not elimina-

" ted entirely, the grading system must be radically

overhauled to the point where accumulation and con-

~-solidation of knowledge is each student’s foremost con-
cern,

: I have discovered two such methods. The first is to
give each student his choice of exam. He may take the
written in-class variety, a take-home, or an oral. Each
student hopefully will opt for that medium in which he
feels he excells, Those who perennially “panic” at exam
time are urged to choose the take-home while those who
talk better than they write are welcome to take the oral.

The second method permits each student to take a

”~ re-test, or a series of re-tésts, until he is satisfied
with his grade, These re-tests are not comprehensive
but cover only the material that the student did not
seem to grasp well during the original exam,

These methods have obvious advantages. First, the

professor need not worry whether or not his exam is

100 per cent ‘‘fair,” He can give an exam that demands

N X in-depth understanding, knowing that eventually the stu-
o dent, if he wishes, can achieve excellence through per-
| \ severance, Secondly, the students are under no pressure

to perform well only at one specified time. Thirdly, the
students are not competing against one another. Ideally
everyone should earn an A,

The drawbacks are just as obvious. Often the student
chooses the wrong type of exam. With this method, how
you * say it is as important as what you say. Yet this
disadvantage is easily remedied if the student’s choice
is motivated by “know thyself and thine limitations”

rather than by taking the exam he feels will demand the

least of him, ;

The second jdrawback can likewise be blamed on
certain students, especially those who, one day before the
take-home falls due, admit that they will hand in an ob-

viously deficient exam so that later they can take the
re-test, Things always seem easier if they are post-
poned. This kind of insult was not what I had in mind
when I devised the idea, However with a little condition-
ing the students would learn to take the exams in the
spirit that they are given.

The third and final drawback is the University’s poli=
¢y of demanding final grades only 72 hours after the final
exam is given, Re-tests therefore can be given only for
the midterm,

I am not naive enough to believe that this is the final
solution, Nevertheless, I have found this system manage-
able even in a class of 200 students and shall continue
to use it until someone comes up with something better.

FRANK KARNAUSKAS

JOSEPH HOFFMAN

GARGANO’S
PIZZERIA

R TONIGHT!

| WHITE TRASH

Tk 5 At the New Cue
//\ 437 W. Gilman

SPAGHETTI,
LASAGNA,
RAVIOLI, FISH

437 State St.

OPEN 4 p.m. to 3 a.m.

DELIVERY
255-3200 or 2574070

Best Location on Campus

UNIVERSITY YMCA

306 NORTH BROOKS

Rooms for Men for

Summer and Fall Session

Grad and Undergrad

VERY REASONABLE
257-2534

~“1" GREENBUSH APARTMENTS

1 /'  SHORT TERM SUMMER RENTALS

7 | 1 and 2 BEDROOM
| Air-Conditioned — Pool — Parking
104 S. BROOKS 256-5

010

SINGLE OR APARTMENT.

B LOUNGE
SWIMMING POOL,

SUN DECK

REDUCED SUMMER

RATES

THE SAXONY

r e 305 N. FRANCIS
255-9542

BN ENJOY THE LONG HOT SUMMER
IN YOUR OWN AIR CONDITIONED

The Daily Cardinal

VOLUME

SUMMER EDITION

5 CENTS

Take

) PROFIT MOTIVE 101 is a short course
g in how the University is run by Wisconsin’s AND COME BACK INFORMED
~ corporate elite for their own benefit. The - I
ok - WO Issues
: tuition fee for this course is only 35c, and Enclosed is my check for $1.50.
: i : ; Please mail my Summer issue to: Per Week
J the text is honest, short and filled with pic- P QU e S b
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Lives of Gish and Tracy

THE MOVIES, MR, GRIFFITH AND ME, By Lillian
Gish, with Ann Pinchot. Prentice-Hall, 1969, 372
pages. $7.95.

By JOSEPH McBRIDE
Fine Arts Staff

Lillian Gish’s long-awaited autobiographyisascharm-
ing and forthright as her acting. And if at first we feel
disappointed because what she is giving us must be
something less than the whole truth, by the time we are
well into the book we respect, understand and admire
the lady’s insistence that we will get no more or less
than she cares to give us. Her toughness will come as a
surprise to many who are only dimly aware of her great
ability as an actress. She is too often caricatured as
a bouncy, frilly, twittering creature; even the advertise-
ment for this book panders to the idea by displaying
a rather cloying picture at odds with most of her other
portraits and an inadequate representation of her time-
less beauty.

Her movie career began in 1912 and continues to the
present. She gave a delightful performance inthis year’s
television production of ‘‘Arsenic and Old Lace.® Her
role in ‘“The Birth of a Nation,”’ the most widely shown
of Griffith’s films, does not do full justice to her talents.
Pitifully few people today get the chanceto see her great
performances in, for example, Griffith’s ‘‘Broken Blos-
soms* and ‘‘True Heart Susie” and Victor Sjostrom’s
“The Scarlet Letter’” and ““The Wind.® In the delicate
pastoral ‘‘True Heart Susie,”” made in 1919, she gives
perhaps the finest performance by an actress in an
American film. Her range is phenomenal; she reaches
summits of tragedy, then breaks the mood with a bit of
girlish comedy, then pulls the audience back with her
again. As Andrew Sarris observes, “Only in film his-
tory is half a century treated as a millennium....When
Richard Barthelmess first confronts Lillian Gish in
‘Broken Blossoms,’” the subtle exchange of emotions
between the two players would defy the art of the greatest
novelist, but the scene is almost invariably measured
by the dime-magazine title that ‘explains® it,*

Her book begins with glimpses of her childhood, spent
mostly in touring stock companies with her mother and
her sister Dorothy. She faced conditions which were often
appalling but came out of them with a good-humored
resiliency that provides a welcome contrast to the
self-pity Charlie Chaplin displays when discussing his
quite similar childhood in ““My Autobiography.’’ Chaplin
and his brother Sidney eked out a living in company
with their mother, and arguably he did have a worse
time of it. Still, Miss Gish delights in recalling in-
stances in which actors and stagehands flattered her
with attention, gifts and impromptu parties. Perhaps a
charming little girl would naturally have it easier than
a rough little boy, but the point is that Chaplin has
continually used his childhood as an excuse for revenge
and bitterness, while Miss Gish asserts intelligently
that insecurity taught her self-reliance.She explainsthat
‘‘as a little girl, I wasn’t much good at playing and I find
that, try as I will, I don’t play very convincingly today...
I am not unhappy. I simply am not gay.®

Without sentimentalizing, she presents striking support
for her barely wistful contention that she may have
matured too early. She recalls that during one of her
walks through a strange town she came across a long
line of people standing outside a church; she followed it
inside and found a corpse at the end of the line, She ran
out screaming—this was her first experience of death.
However, she drove the thought from her mind when
the curtain went up that night, Several times she notes
that from her earliest days on stage she had been
trained to ‘‘conceal my private feelings in public’ and
to always concentrate on the job at hand ‘“and shut out
everything else from my consciousness.”’

Her pride in her professionalism and her desire for
personal privacy is strongly evident throughout. She
does not mention any romantic feelings until page 337,
when she states that “from the age of nine I was always
falling in and out of love...I have always been much too
busy to make a good wife ... Besides, my mother had not
been able to succeed in marriage, and I doubted that I
could succeed where she, who was wise and perfect,
had failed.”” This Victorian pronouncement is offered
with no explanation or apology, no appeal for sympathy.
If we are inclined to regret that she refused George
Jean Nathan’s proposal of marriage, she certainly does
not encourage us to do so.

However, if we want to find psychological explanations
for her actions, there are several hints offered, When
her mother was rendered helpless by a stroke in
1926, Miss Gish had just undergone a highly traumatic
lawsuit by a man who had almost persuaded her to
marry him in order, it turned out, to bilk her of her
money, After she had taken her mother to live in Cal-
ifornia, the man attempted to harass Mrs. Gish. The
attempt failed, and soon later a male friend asked
Lillian to a movie. She refused bitterly, and said to a
friend, ‘I wish I never had to see another man.’” She
gently rebuffed Nathan’s proposal ten years later, and
seems not to have suffered for it. Instead she devoted
herself to her work, caring for her mother and helping
indulge her sister, who ‘‘had never grown up’? and finally
lapsed into mental instability. It seems that during a
period of extreme emotional distress, Miss Gish was
able to resolve her maternal instincts by treating her
mother and sister effectively as her children, The
main reason that she refused to marry Nathan,she told
him, was that he seemedto resent herlove for her mother
and Dorothy.

A striking parallel is given in the life of Emily Dick-
inson, who also was able to submerge her wounded
emotions in caring for her invalid mother. However,
Emily Dickinson was a recluse and Miss Gish continues
to thrive on contact with the public. Again, this can be
seen as a lesson learned in her childhood, when her
mother prepared the girls for the many necessary
separations by encouraging them—sometimes to Lillian’s
chagrin—to make their own decisions and conduct them-
selves responsibly on stage no matter what their physical
or emotional state, Miss Gish makes few references
to childhood experiences of horror or disgust; what-
ever she must have run across in the rough milieu she

was often in, she has come through it with a sense of
humor which is prim but not prudish, lady-like but not
overly genteel, cultured without being effete.

We learn nothing to substantiate the stories of a love
affair with D, W, Griffith, though 'we do learn much
about his directorial methods. At times the facts
are tenuous or simply inaccurate, but the feeling seems
correct at all points, Of D, W. Miss Gish states rather
baldly that ‘“he was in love with all his girls—or with
the images of his heroines on the screen.’”” We do find
him addressing Miss Gish and other actors as‘‘children®
and note that she called him ‘‘Mr. Griffith’* until the
last years of his life, when he asked her to call him
“David.”” He called her ‘‘Miss Lillian*® or “Miss Gish.”
Whatever the actualtruth of their relationship, the profes-
sional side comes across with touching candor. At one
point, amusingly, Miss Gish berates Griffith for making
her hop around so much, “‘as if T had St. Vitus Dance.”
“How else can I get the contrast between you and older
people, if you don’t jump around likesa frisky puppy?*’
he asks and then hops about, ‘‘shaking his balding head
as if he had a wig of curls. A stranger would have
thought him mad.”

Altogether a delightful book and one which adds to our
rapport with an actress who combines an indomitable
will with an almost supernaturally self-effacing fem-
ininity, When she is moved to exclaim, while remem-
bering her childhood, ‘‘Oh, beautiful world, and how kind
its people!” we are united with her in an innocence
which is all the more precious for being so simple.

LILLIAN GISH in Griffith’s “True Heart Susie.”

SPENCER TRACY., By Larry Swindell, World Pub-
lishing Company, 1969. 305 pages. $6.95.A SPECIAL
KIND OF MAGIC. By Roy Newquist. Rand McNally,
1967. 156 pages. $4.95. 0

By JOSEPH McBRIDE

Cary Grant once remarked that the reason he and
everyone else in Hollywood considered Spencer Tracy
the perfect film actor was that all of Tracy’s actions
seemed spontaneous., If the script called for him to
take a drink of water or smoke a cigaret, he would do so
at exactly the right moment, not obscuring the line,
not making the action seem mechanical, just doing it.
Grant emphasized that Tracy’s naturalness was the
product of great control,

Larry Swindell’s new biography helps us a little in
seeing just what ‘“style’ means in Tracy's acting. His
off-screen life was not especially spectacular but for
some drunken brawling in the thirties, an affair with
Loretta Young, tiffs with the press, and his long relat-
ionship with Katharine Hepburn, His simple no-nonsense
attitude helped him in his desire to act and otherwise be
ignored. One of the moving aspects of his life was the
fact that very few people did want to bother him and Miss
Hepburn. Swindell’s book establishes well enough that
Mrs. Tracy at least did not try to hinder Tracy after
their separation, (He does not include the rumor that
the reason Miss Hepburn was given the ‘“‘Guess Who’s
Coming to Dinner’” Oscar instead of Tracy was that
Mrs. Tracy was planning to accept for her husband, a
touchy situation for all concerned.)

Where the book fails is in not going beyond superficial
reporting. It is a fairly good piece of journalism, but
lacks the accumulated, forceful, reinforced veracity of
Carlos Baker’s “Ernest Hemingway.'' It hedges around
central issues—Mrs. Tracy, Miss Hepburn, Tracy’s
childhood, the nature of Tracy’s self-control—with
inexcusably vague comments which show little evidence
of first-hand research and devotion to the whole com-
plicated truth,

For example, there is a revelatory quote from an
actress Tracy worked with in his youth to the effect
that the stage was the only place where he was com=
pletely natural. This strikes to the heart of the issue—
the man’s relation to his work—but Swindell fails to ex-
plore the suggestion except through cursory references
to his irascibility on the set, his dictatorial attitude
toward some of the other actors, his great chagrin
over his son’s deafness, his feeling of intellectual
inferiority and his reluctance to discuss acting.

Certainly much more could be made of his oddly
comic attitude toward acting as a career: at first he
somewhat shamefully fought his father’s objections, later
felt guilty when he left the stage for movies, and in
his last years, according to Miss Helburn, considered
acting “‘a rather silly way for a man to make a living,?
However, nothing much is given us to tie the whole
together; indeed, things are so vague that we must
be reluctant to do so. Certain sections betray the author
in their completeness, exposing the inadequacy of the
rest: the comments by John Ford about his discovery
of Tracy on Broadway (they didn’t talk about movies
the night they met—*‘Hell, no, we were having too good
a time®), which we find in the Author’s Note are indeed
from a personal interview.

This kina or coverage is carried to a rather be-
wildering degree of inclusiveness in a curious book
called “A Special Kind of Magic,” an unctuous affiar
in which the director and actors of ‘““Guess Who's
Coming to Dinner,”” Tracy's last film, are interviewed
by someone named Roy Newquist, who spends most
of his time encouraging them to pat each other on the
back for being great artists and engaging sucha ‘‘daring’
subject. Anyone who has seen the movie knows that it
is the usual Stanley Kramer brew, and as Andrew Sarris
points out, it’s not really fair anymore to keep flogging
Kramer for his self-righteousness: the point is that
he has never learned how to make a movie., But the
movie is worth seeing for Tracy and Hepburn, how-
ever handicapped they are by it. (The book contains
a beautiful picture of Miss Hepburn brushing Tracy's
hair before the shooting of a scene,)

Tracy seems a little more befuddled over the sit-
uation than the script calls for him to be. It is as if
his great instincts are trying to tell him something
that his more conventional brain is not aware of.
Tracy always had a weakness for the “liberal® sub-
ject, the big theme: he was excited by ‘‘Fury,’’ dir-
ected by the master Fritz Lang, but also by “Bad
Day at Black Rock,”” directed by the mediocre John
Sturges, because both had themes of social injustice.
Even in his late years, when he could pick his direc=-
tors, he worked with Mervyn LeRoy, Edward Dmytryk
(twice), Sturges (three times), and the lamented Kramer
(four times). We find Tracy stating that Kramer is
“as good as any director I’ve ever worked with.”’
It is as if he had no idea how forceful both he and his
movie could be when he worked with a director of=
genius such as Ford, with whom he made ‘‘The Last
Hurrah,’”® one of his finest films and a performance
that summarizes everything there is to learn about
screen acting,

It is a shame that Tracy could not have appeared
in two other films he and Ford were going to do to-
gether, “The Plough and the Stars” and “Cheyenne
Autumn,” for their methods are strikingly similar,
The effects they achieve on the audience are metic-
ulously precise and economical, perfectly orchestrated
and articulated, but done with no pretension, with a
seeming spontaneity, Perhaps we should go outside
theater and movies for a comparison, Ted Williams
was a hitter of utter poise and consummate grace;
off the field (and once in a while on it) he was vio-
lently bad-tempered, It was well known that his
psychological concentration and physical discipline were
prodigious, but it seemed from the earliest days that
he had never been anything but a great hitter, Ford
says that Tracy in his first feature, “Up the River,”
acted *as if he didn’'t know a camera was there, or as
if there had always been a camera when he acted be-
fore,” What the audience didn’t see was the integrity
that had made Tracy attempt to engage the audience
in the rankest of potboilers he had donein stock theater,
and the instinet that made him act honestly even when
the script and director he had picked were phony,

Tracy’s final speech in “Guess Who’s Coming to
Dinner,” in which he summarizes his feelings for Ka-
tharine Hepburn, is one of the great moments in screen
history, Like William S, Hart in the introduction to
“Tumbleweeds,” he bares himself, drops even the pre-
tense behind his lack of pretense, Newquist’'s book is
unremarkable but for the interviews with Miss Hepburn
and Tracy, the most complete of the few they have ever
granted, Tracy's approach is gruff, simple, unaffected:
“They talk about Method, overacting, underacting, style,
all that, It’s all a lot of crap, What any good actor
does is crawl into the part he's playing and play it
as completely as he can, He catches the character
and is that character completely,” A little aside in
Swindell's book illustrates the point well, Speaking
of another actor whom Tracy had claimed was without
mannerisms, George M, Cohan more or less describes
the mature Traey: “He doesn’t do anything, he only
suggests, He doesn't pick his nose, doesn’t even scratch
it, for you'd notice that, He just gives it a quick rub
you can hardly spot, and all those little touches add up
to total characterization, and you are aware of that,”

The question-and-answer form of interview, which
Newquist follows, is- a form of drama, What is be-
tween the lines is half of the story—the evasions, the
odd excursions from the point, the ancedotes that
pop up at unlikely places, the intellectualization or joke-
telling, the degree of insistence, I think that the ten
pages of unencumbered Tracy interview which Newquist
gives us is much more revelatory than the whole of
Swindell's biography, interesting though many of his
facts may be, Consider one little point, amusingly
illustrative of the Tracy-Hepburn relationship as we see
it on screen, Miss Hepburn, whom everyone from Tracy
to the prop man affectionately accuses of over-intel-
lectualizing, explains that Humphrey Bogart and Cary
Grant make you conscious of their acting, but that
Tracy is simply the man functioning, Later in the book
we find Tracy on the same subject: “To talk about the
difference between personalities and actors, and the
nuances of personalities and actors, bores me stiff,
I don t believe in the differences hecause I don’t think
they're important, And I agree with Laurence Olivier
that it's a crashing bore to talk about acting, Who-the
hell knows anything about it?”

Even in his Kramer extravaganzas, there was Tracy
standing there, frowning, growling, rubbing his nose
and staring down the jerks pretending to be Nazis or
con-men or noble black doctors, This guy is no fool,
you could see their faces saying—the phoniest of them,
You could see Sidney Poitier lose a little of his vaunted
cockiness and other-worldly heroism when he talked to
Tracy, He was a little on edge because he was tryins
to measure up, and he and we knew that Tracy knev
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Daily Cardinal's Action Ads

The Daily Cardinal will not be
responsible for any classifieds
appearing since we do not in-
vestigate these services.

No classifieds are taken by phone,
We will be responsible only for
1st day’s incorrect insertion.

Pad Ads . . .

INNEENNENENENNENNSNNENERENRPREN
CAMPUS. 1% blks. to Union &
lib, Ladies or men. Sum. & Fall.
Devine Apts. 256-3013/251-0212.
XXX

ALLEN HOUSE APTS. 2130 Univ.
Ave. Campus. Effic. & 1 bdrm.
from $127.50. Security locked
bldg. Swimming pool & Rec.
room. Air-cond., outdoor Patio
area. Limited number of units
avail, for Summer. 233-4351, 238-
5634, 251-1175, XXX
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GRACIOUS
LIVING

® Singles

@ Doubles

® 1 and 2 Bedroom Apts.

® Air-Conditioned

® Beautifully Furnished

® Swimming Pool

® Sun Deck

® Choice CAMPUS Locations

® Drastically Reduced
Summer prices,
Starting at $40/mo.

® Also Renting for Fall.

ACT NOW!!!

PROPERTY MANAGERS

505 STATE ST.
257-4283

XXX

AT R TR VT THIR s
MENS rooms on campus. Avail.
now thru. 256-6402, 238-4924. XXX
GROOVY Apt. on Lake for Sum.
for 3. 257-T347. XXX
APTS. of Madison, Inc. Apts. &
rooms for Sum. & fall. 69. 257-
4535, XXX

PERRY TOWERS. 430 W. John-
son, New deluxe 4 pers, apts.
Avail. fall on academic yr, con-
tract. Reduced sum. rates. 251-
1876, 255-8358. XXX

BIRGE TERR. Newly furn, Irg,
1 bdrm. for 3. Sum. or fall
Markwardt Co. 251-1876/255-8358

XXX

SUM., SUBLET. 111 N. Basett. 3-
4. Call 255-0724. XXX

ROOMS. Kit. priv. Clean, fall,
sum, rates. Parking, near sta-
dium, 231-2929. 257-3974. . xxx

UW HOSP. area, 1 bdrm. apts. or
Effic. for grad. students. Now
renting for fall. 233-2588. xxx

SUM. Mod. air-cond. furn. for 2-3.
$120/mo. 231-1815. xM24

SUM. Sub. apt. 2-3. Near Miff. co-
op $120. 262-6319 or 6321, 21xM24

HAASE TOWERS. Lrge. 1 bdrm.
furn. $160. up. Air-cond., balcon-
ies, pier on Mendota Parking,
seniors (21) & grads. 116 E, Gil-
man St 255-1144 afts. 21xM24

SUM. Sab. Effic. priv. bath & kit.
529 N. Pinckney, No. 14. 257-59805

x24

SUM. Sub. for 2, Large pool, near -

Treas. Is. 251-2243 aft 6 pm.

18x24
LT S e
SUMMER APARTMENTS
® 1 Bdrm. Apis. from $100-mo.
® Air-Conditioned
® 1 Block - Campus
PROPERTY MANAGERS
505 STATE ST.

Pad Ads . . .

20xM24

n

AIR-COND. APTS.
FOR SUMMER & FALL

TELEPHONE &
ALL UTILITIES
INCLUDED IN RENT

SEE MODEL APTS.
THE REGENT
1402 REGENT ST.

MADISON, WIS.
267-6400

REDUCED SUMMER
PRICES!! XXX
LLEHETT R e R T O T T TR
SUM. 3 bdrms. furn. 409 W. John-
son. Cheap. 233-7631. aft 9:30
p.mn, 15x24
2 FLR. 2 bdrm 3-4 pat. Sum. furn.
air-cond. park, campus. 238-8917
14x24

SUM. Apt. 2 bdrm. 4 pers. Henry
& Gilman, porch. 256-0731. 14x24

BREESE TERR & Univ. Lge.
furn. apt. 3-4 girls. 233-0598.
13x24

SUM. Sub. 3 to share w-1 male. 3
__bdrm. $110/mo. 257-3424. 13x24
SUM. Furn. apt for 3. 3 blks. UW
hosp. Parking, reduced, air-
cond. 251-0314, Tom. 10x24

SUM. Sub. State. 5 rm. Cheap. Bob
or Bill 251-1094. 12x24

SUM. Sub. for 2, Gorham St.

Furn-huge. 255-1762. 10x24
SUM. Sub., 3-4. Air-cond. N.
Broom st. 255-0704. 10x24

SUM. Sub. 6-1. 3 bdrms, cheap,
furn., clean. spac. Must be seen
to be appreciated. 251-0878 aft.
5 10x24

RIOT area pad. 3 gasless bdrms.
On Dayton, near action. 262-
8566, XXX

1115 SPRING ST. Modern Deluxe
3 bdrm. Apt. Air-conditioned.
Available June—also effic. for 1,
1323-27 Spring St. 1 bdrm. $150,
June, Reduced summer rates,
Gebhardt Realty. 256-2998, or
257-7014 eves 8x24
LU i

The University’s
WITTE HALL
at Lake and Johnson Sts.
Open this summer on
room-only basis
Men’s and women’s wings
Grads and undergrads on
separate levels
All bedding furnished
and laundered
$100 to $115 for entire
Eight-Week Session

ASSIGNMENT OFFICE
SLICHTER HALL
262-2788

10x24
I LR TR T ]

SUM. Sub, lge furn 4 bdrm hse,
for 4-6. On camp, screen porch,
free pkg. $50-mo. 251-2550. 10x24

SUM. Sub. 2-3. air-cond, pool, util.
pd. Langdon area. 257-6947,

10x24

FURN. Air-cond. near UW Hosp. 5
persons, 3 bdrms, kit. util. pd.
Sum. only, 255-4738. 9x24

CAMPUS. UW Hosp. Air-cond.

effic. Married students-faculty.
$100.-$120-mo. Randall Towers
Bldg. 257-5293. 9x24

SUM. Sub. furn studio apt. Air-
cond. 3 blks. Hosp. 257-9456. 5x24
TR S RN i

HARBOR STUDENT APTS.
162 &112 N. ORCHARD

VYTV PSSO T T BAR 1
SUM. Sub, 2 pers. 1 lge. bdrm.
Air-ocomd., $80-ea. Henry
Gilman Apts. 251-1430, 251-1600.
16x24

CAP-Campus. Cent. S. Sum. &
fall 1 & 2 bdrm. & eff 249-
9738. 18x24

SUM. 135 & 137 Langdon, 1 & 2
bdrm. apts. Also 7 & 11 E. Gil-
man, 233-9535. 15x24

SUM. & Fall, Sub. Mod. rent. 3-4
girls. 111 N. Bassett. 255-0724.
9x24
SUM. Sub, 2 to share apt. near
lake. $50-mo. 257-7066. 5x24
LGE. 2 bdrm. apt. for sum. Exc.
cond. loc. 256-5972. Sx24
APT, for 2. Near UW Hosp. Air-
cond. new, garage, rent nego-
tiable. 251-2967, 238-6206. 5x24
SUPER Sum. apt. for 4, 431 W.
Johnson, 257-0701, ext. 449, 5x24
UNIV. YMCA 308 N. Brooks St.
Rms. for sum & fall sessions.
Grad & undergrad men. Very
reas, 257-2534, 24
SUM. w fall opt. furn. rm in house
w-1 male. Cheap. 251-0939. 5x24
TOPS ’'em all Sum sub house,
6 rms, Just remod. 124 S. Mﬂls
best off. 255-5077.
AIR-COND sum. sub for 1-2, 1308
Spring, No. 208. 256-8115. 5x24
UW Hosp area. Sub Ige apt. 2
girls to live w-3. 262-5237. 5x24

an'uques, Sacrifice at $175.
5x24

Pad Ads . . .
SSEREEEEEESEERERENENEEERENEERE
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LAKESHORE HALLS
FOR SUMMER

University-owned and operated

WOMEN: Elizabeth Waters;
Tripp; Kronshage
MEN: Slichter; Adams;
Kronshage
Grads and undergrads
Room and 20 meals per week
All bedding furnished
and laundered
Three swimming piers
Stop at any University
Residence Hall desk for
descriptive brochure

ASSIGNMENT OFFICE
SLICHTER HALL
262-2788
10x24

TR T T T TR TPIE TR I PV VRO

SUM. Sub. Share w-2 girls. Air-
cond, near UW hosp. 255-0216.
5x24

SUM. Sub. must rent, By June
15, Lg 1 bdrm, air-cond. $125-
mo, 256-3031, 133 E. Gorham.
5x24

,SUM. Sub. 6 rm. 2 bdrm. Cheap.
5x24

GIRLS Sgle. N, Henry. Share kit.
5%24

Blk fr. camp. 256-6109.

255-4336 late.
3 ROOM, newly furn. apt. New
appliances, util, incl. 110 W.

Gilman, 256-4062. 5x24
CAMPUS. Furn. studio to sub, in
June, Air-cond, pool, $135. 256-
3601, 255-7091. Sx24
FALL. Room-board, on the lake,
parking, Avail dbl. rms. 256-
9857, 255-4791. 5x24
SUM. Sub. 2 girls. washer-dryer.
Storage area. Back yrd. Reas,
257-7971. x24
MONROE ST. 2 bdrm. garage,
busline, near lake, stores, 238-
9504 aft. 10. July 1. 5x24
STATE ST. Apt. for sum. sub.
1-4 people, $100 ea for ent.
__sum, 256-6358. 5x24
SUM. Mod. apt. 2-3. Close, air-
cond, 257-7467. 5x24
SUBLET. Sum. Girl. New furn.
effic. 110 W. Gilman, $90-mo,
255-6091 late eves & din, 4x24
WHAT’S happenin’ baby? 2 girls
for snazzy pad w/2 zany chicks.
Reas. 231-2591. 4x24
LGE. 1 bdrm. elegantly furn, apt.
Paunack Pl. sum. or yr. Lease
~ $155. 255-2803. 4x24
SUN, NEED 1-2 girls. r-mates
Furn, apt. Air-cond. 251-2248.
4x24
PARTY Anyone? 3 bdrm. apt. 500
Blk. Mifflin, Air-cond. 2 story,
2 large porches, sum. 262-7109,
262-7115 4x24
ROOMS next to campus. Serious
men only. Special study-lounge
area. Air-cond. Sum.-fall aft. 5.
257-5996. 4x24
SUM. Sub. Rentals on the lake. 1-3
bdrms. 257-7277. 9x24

SUM. 3 bdrms. Extras. Cheap, W.
Dayton. 251-0848, 262-9396/9011.
9x24

CHEAP. Sum, sub. 4-6. Near cam-
pus & lake, 256-1401. 8x24
SUM. Sub. 2 girls to shre w/2.
Red. rate. Darn nice. 257-0323.
8x24

2 BDRM. on lake—cance. Jun. 1.
262-1716 dys, 838-3220 eves. 8x24
SUM. Sub. 3-6. Johnson area.
Furn. dishwasher, piano fire-
place too. Gt. price. 251-1027,
235-5234 eves, 8x24
ST TV TR TREPTY RS RV TTO TV (TTTT FTTVYRPPTR T RTRTTI

RIDGEWOOD TRACE
START YOUR
SUMMER SESSION
HERE-NOW ! !

® 1& 2 BEDROOM APTS.

@ AIR-CONDITIONED

® SOUND PROOF

® RECREATIONAL ROOM

® IDEAL LIVING FOR
STUDENT ACCOMODATION

® 1 BDRM. $180.00

® 2 BDRM. $220

@ RIGHT ON BUS LINE

RIDGEWOOD TRACE
By Kazzuba
PH. 255-3421

The Nation’s No.l Landlord
6x24
M AR LA LA L AL LS AL

AL M0 it LA s
SOUTH. Furn. apts. & houses for
summer sessions. Special sum-

mer rents. 233-7396.

Pad Ads . . .

NAME own Price! 5 bdrm. house
for sum. 2 baths, porch, back-
yard, on N. Bassett, 256-6914.

8x24

SUM. Sub. 14 or 1 1g. 2 bdrm, apt.
$65 or 130-mo. 257-9750. 4x24

SUM. Sub. Lge. furn. for 4 girls.
W. Gilman 255-3988, 8x24

MEN'’S Sgle sum. rooms. Blk from
lib. Kit. priv. Reas. 233-7833.

XXX

SUM, Sub. 2116 Univ. Mod. 1 bdrm
furn. 233-1871, 238-4736. Tx24

SUM. Sub. 2 bdrm, apt. for 2-4.
Furn. 150 E. Gorham. Really
cheap, 251-2597. Tx24

Pad Ads . . .
‘ESREERENERENEREERSNDEREREEEEEBER

WE'RE DEALING!!
“THE WHITE HOUSE'"
MEN’'S ROOMS
SINGLES-DOUBLES
SINGLES - DOUBLES
® PRICE-Try US.
® Special Features
- ® Open Housing
® 2% Blks-Library
@ 10 Mins. to Bascom
® On The Lake-Piers
237 Lakelawn Place
251-1934 or 256-9189

4x24
gﬁlﬁd 4rm. 1 b'al:mm ﬂ loc. 5";';'&‘.'
6040 3x24

SUM. Apt. Air-cond. $15 for 3.
Across from Eng. 256-2914. Tx24
SPEND the summer in the New
Coed Coop. Right on Lake Men-
dota. Singles $35-mo. Doubles
$50-mo. Denis 255-5027T, Tx24

CAMPUS 1-2 girls share air-cond.
carpeted apt. furn, sum. 257-9050
3x24

SUM. & Fall or sum. 4 bdrm. furn.
apt. $150-mo. $220-mo. fall. 201
N. Mills. 257-5536 3x24

SUM. Sub. 2 bdrm. Spac. apt. Util.
incl. E. Gorham. 256-3694 or 255-
8976. 6x24

SUM. Sub. 3 bdrm. 3 or 4. W.
Doty. Util. incl. $160-mo. 256-
8118.

SUM. Apts. Men-air-cond, $175.
For summer session. Furn. 112
N. Mills. 255-1714, 6x24

SUM. Apts. Girls. 606 U. Ave.
Double $150-ea. Singles $200 for
summer session. 255-1714. 6x24

SUM. Sub. Lge. apt. for 2. 143 W.
Gilman $110-mo. 256-3093. 2x24

E. DAYTON. 4 bdrm. house. Furn.
uuil. sum. or fall. 255-4786. 2x24

FOR SALE. °57T Glider Model
Housetrailer. 10x45. Air-cond.
fully carpeted, major applian-
ces to be sold for Twenty-six
hundred dollars on the lot. 222-
2639 aft. 5. 4x29

SUM. 2 or 3 bdrm. Across from J.
Mad. Park. 256-8015. 3x24
1% BLOCK to lib. Sum. $200. 1 bd-
rm. 257-2832, 3x24
MEN., furn. apt. 6-1 $85-mo. incl,
util. Near lake, campus. 255-2558
3x24
SUM. Sub. 3 bdrm. air-cond. 531
W. Dayton, 262-8131, 8135. 3x24
LARGE effic. for 1 or 2. 600 block
State St. for sum. and/or fall.
Bob 255-1340. 3x24
SUM. sub. 3 bdrm. house near
swimming. Cheap! 255-8079.
3x24
SUM.—huge 3 bdrm. furn. 2 blocks
from Mifflin Co-op. 257-7445 or
255-3410. 3x24
LGE. 2 bdrm. for 3/4. fireplace.
New paint. $175-mo. June-Sept.
sub, 257-6646 145 W. Gilman,
3x24

PSYCHEDELIC, Sum. sub, Bot-
tom flr, of house. 1-3. Cheap,
will bargain. 262-9265. 4x24

SUM. sub, 934 W. Dayton. 2 bdrm®
avail. Your own bdrm. at $40,
Sam 262-7480. 3x24

CHEAP, Sum. sub. 4. Univ. Ave,
233-7352, 4%24

AIR-COND. sum, sub. Fall opt. 2
bdrm. furn, $120. 256-8523 aft. 6.
4x24

SUM., 2 girls. Fireplace, woodpan-
, bay windows, Close to
union, 251-2176. 4x24
SUM 2 girls, cheap. $50-mo. 251-
2171 4x24
SUM. Sub_ 2-3 guys or girls. 1932
Univ. Ave, No. 203. Cheap. 231-
2537, 4x24

SUM. pad. 2 to share w/2. own
room. $35-mo. 533 W. Johnson,
262-8511, 3x24

DAMN it we have a nice apt. to
sub. 2 bdrm, furn. for 4. 255-1092

3x24

1 BDRM. apt. unfurn. near cam-
pus, married couple. 238-1479.

3x24

2 BDRM. furn, apt. $25 week. Sum
only, 238-1479. 3x24

FALL 1 male to share w 3. Lang
don St. Apt. 262-4090.

EFFIC, w/lake privs. 529 N. Pinc-
kney No, 9. 257-9845. 5-7 p.m.
4x24

CHEAP! 1 or 2 own rm. $100 tor
sum, 201 N, Mills No. 2 257-9321,
3x24

CLOSE. Sum. sub. for 2-4 on W.
Johnson. 2 bdrm. furn, large
Please. 251-2488 aft. 6. 4x24

SUM. Lge. 2 bdrm. 2 or 3. Cam-
pus area. Rm-mate, Avail. if
need, 2 porches, $110-mo. 256-

CHEAP. Sum sub, lux. Apt. 1-2
girls to share w-2. 2 bdrm, Dish-
washer, completely carpeted,
Air-cond, g‘rt loc. % blk, off
State. 256-5664 3x24

SUM. apt. near sq. 1 bdrm, Spac.
3x24

7330. 4x24 256-8250.
SUM. Lge. 1 bdrm. $135. 205 S. SUM. Girl to share apt. w-1. Own
Hamilton. 257-5546 aft. 5. 4x24 room, 255-2297.

CHEAP, Sum. sub, 1 or 2. Own
room. Furn. N. Henry. 257-9396.

BREESE Ter. Lg. mod, 2 bdrm
porch. Sum. Price? 255-4644.
2x24

2 BDRM, Apts Sum. & fall, Good
loc. 256-4148

SUM. Sub. 1 man. Birge House,
1932 Univ, Ave. Air-cond. $35-
mo, 231-3067. 2x24

SUM. Sub. Rent cut from $195-
$125. For 2 or 3. 1907 Birge Terr.
233-21 4x24

SUM. Sub. 1-3 males to share air-
cond. 2 bdrm. furn. 2 blks to
campus. Cheap. 262-9266. 4x24

$45-MO. Lge. sum. apt. 2-4. Furn,,
carpet, air-cond., pool, huge
lawn, good loc. 251- 1152, 4x24

SUM. Sub. for 2. New furn. Exc,
loc. Laund. 238-0337. 2x24

SUM. Sub. Lge. kit. & liv. rm, 2
bdrm 2-3. 416 W. Johnson. 256-
4x24

FALL & Sum. 2 bdrm. Fireplace,
large, sunny, Nr. sq. Will bar-
gain for sum. but. $155 fall. 255-
2889. 4x24
2 & 3 bdrm apts, Sum oanly or
sum/fall. Choice campus loc.
266-3719—231-2713 4x24
HUGE Furn. 3 bdrm. apt. w/
porch. Gorham St. $145-mo.
Sum. 257-4931. 4x24
SUM. Sub. furn. 2 bdrm. apt. Air-
cond., near Vilas Pk, 849-4285.
4x24

SUM-FALL house near lake. 1-3
girls. 1115 Sherman Ave. 267-
6916. 2x24

PICK own rent! sum. sub. furn.
3 bdrm. apt. Air-cond. Blk. h'om
lake. 256-3851.

HOUSE for sum. 4-5 men, 1 blk
from The Regent. Own bdrm-

__garage, $115-sum. 262-9375. 2x24

FITCH Ct. effic. % blk.—Union.
$100-mo, sub. sum., fall lease
avail. 256-2012, 2x24

ENGINEERS—split-level house-
keeping unit for 2 men, June 15-
June 14 lease. 266-3779, 231-2713.

2x24

GOT a fantastic sum. house.
Cheap. Need 1-2 more guys.

2x24

Near Vilas Pk. 257-1987.

1 MALE to share apt. w. 2. Sum,
255-1 2x24

NEED2glrlstoshareapt w-1,
June 7. 2 bdrms, pier, fireplace,
251-1086.  2x24

2 GIRLS to share w-2. $100 for
sum. 14 N, Broom, 257-6869. 2x24

2 MEN w-2. 3 bdrm. 427 W. Wil,
Lkview $80, 251-2270, 255-8290.

2x24

‘SUM. Sub. Cheap, 2 blks campus.
4 rms. 251-0848, 255-1163. 4x24
SUM. Apt. for 3 men, Cheap. W.

Ddty TV. 255-7T097, 256-4106.
4x24

ROOMS for entire sum. $70, 10
Langdon, pier. 255-1300, 2x24
SUM. 1-2 pers. Great loc. 405 N,
Frances, 1 bdrm. Nice 262-3450,

JUNE-Sept. or June-June for 4
girls in furn. apt. 1 min from
Univ. Hosp. 255-4617. 4x24

2 MEN share sum. house w-3,
Best offer 262-9377 at 9 p.m.

A Summer Place. Groove on W.
Dayton for 2-4. Cheap. 262-8086,
262-8085, 4x24

LGE, 1 bdrm. sum. apt. 2. 515 N.
Pinckney, lake, best off. 257-3180.

SUM. Rental. $35-per. 1313Ran
dall Ct. 262-8645.

SUM. Sub. lgul.NearUWHosp
mod., aircond. furn. Reduced
5 3x24

SUM. sub. 24. House on N. Henry,
lge rms. 262-8033. 2x24

BEDS—Ilots of them; W, Mifflin 3
bdrm pad, great sum place. 262-
4405, 262-5263. 1x24

BEAUTIFUL camp, apt. sum,
Air-cond., mod. appliances, new
furn, all carp. 1-2 girls. 1315
Spring 257-6542 after 5. Ix24

Coniinned on nexti page
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Pad - Ads . .. ;

PSYCHEDELIC single sum. sub.
w-kit & sun porch. $150 for a
summerful. Crazy Bok 255—%29224

b4

LOVELY furn. apt. sum. gnd/or
fall. Big bdrm. lge. livgrm.
Near lake. 251-2898. 1x24

SEBNNEEBEENNNENEEEENENENREERRARD

For Sale . . .

SEEPREREEENEEEER L s REENENENE

SPEAKERS. KLH Knight also
tools, jig saw, grinder, torch,
drill. 256-0334 John. 20xM24

TENTS. Pre-season sale. Save
20% -50%. 50 different models
from $5.95-$175. Madison's lar-
gest selection. Wes Zulty Spts.
1440 E. Washington Ave. 249-
6466. 20xM24

FURNITURE. Bob. 251-1094.

12x24

FENDER Amplifier w/speakers,
cabinet & other equipment.
Good cond. 222-8470. 10x24

M b i

TV. Used good cond. Best off. 256-
4008, v Tx24
FURN. Jacqui, 256-0972. e Tx24
FULL set Ludwig Drums & Zild-
jian Cymbols. 12 orig. pr. Rex
Hutcheson. 257-2534.  6x24
OLIVETTI LETTERA Port. 32
writer. 8 mos. old. Rarely

used. $50. 255-3985 aft 6. 5x24
HAMGEAR. Heath Kit. SB 100
Tranceiver, SB 600 Speaker &
supply. SB 200. Amplifier. 256-
3601. _ ox4
87 HAIG Ultra woods MT irons,
bag putter wedges. $150. 255-
3284. 2x24
DYNA Stereo Amp, $100-Elite
speaker systems, $35-ea. 2-8639.

4x24
SELL used Nikon FT. without lens
$125. 837-3051. 4x24

STEREC Pkg. AR Amp & Mira-
cord PW50H table both Facb,
Guar. Utah 8’ 3 way Speakers
List over $500, asking $350. 255-
0372. 4x24

DUAL 1212 trn tbl, Pickering XV-
15-AME, electro-voice 1244 65
wat amp, 2 lge-3 way speakers.
262-9315. 3x24

DUAL owners! Have either turn-
table-controlled automatic shut-
off or manual component shut-
off at the flick of a switch. Swi-
teh, ac outlet and operation in-
dicator light installed on your
straight-sided base $7.95. 658
Ogg 262-9317. 3x24

Wheels . . . For Sale

BEAUTIFUL BSA 250 Supersport.
~ $295. 251-1968, 256-8742. 5x24

"""" 7, 17,000 mi. Exc. cond,
Many extras. 255-1361. 5x24

TRIUMPH Bonn. '64. Rebuilt, exc.
cond, 257-6186. 5x24

'63 ALFA ROMEA Spyder. Red.
convert. Mint cond. Just over-
hauled. $1150. 255-1785. 5x24

'66 305 SUPERHAWK. 267-6602.
5x24
I have 3 former State cars I can
sell $400 under retail. 67 Chev.
67 Ford, 67 Ambassador. All au-
tomatic, power, clean, well
kept, new tires. Lloyd 244-6113
days, 233-7756 eves. 4x24
’66 HONDA Hawk. 305. Exc. cond.
$325. '65 Jawa 125. $75. 256-4720.
4x24

Wanted . . .

NEED a subleaser? Will take
over your lge. unfurn, 2 bdrm.
apt.-small house for sum.
to continue in fall. 238-T207. 4x24

GIRL to share w/2 in lge. John-
son St. apt. Near campus. Sum,
Best off. 257-3146 4x24

1 or 2 GIRLS for sum. sub. 2 blks.
from UW Hosp. 251-2430. 4x24

3 MALES to share house w/2.
Sum. $50-mo. Own bdrm. 262-
9376. 4x24

2 TO share lg. nearby hse. for
sum, Your own rms, Very cheap
256-6237. 4x24

GIRL. $50-mo. Sum. 31-Mills. 262-
5020, 262-5170. 4x24

2 GIRLS. Fall. Share apt. own
rcom. $58.25. 262-5412, 262-TT11.

4x24

SUZUKI '63 305 Scrambler 4 mo,
warranty. Perf. shape. Must sell
233-1751 aft. 6. 4x24

'67 TRIUMPH 200cc, Like new,
must sell-graduation. 255-3466.

4x24

'65 MAROON Pontiac La Mans,
AM/FM radio, Hurst, 4 spd.
Must sell, 256-4652. 4x24

FEMALE rider to Colorado. June
4/5. Free but help drive. 233-
3202 after 12, 3x24

2 GIRLS to share room in apt. w-2
others. Own bath. $50-mo. 251-
0520. 3x24

4TH R-mate for apt. 409 W. Gor-
ham. Own bdrm. Mod. rent,
Sum. only. 255-0724. 3x24

RALEIGH Bike, 3 spd. Cheap.
255-5377. aft. 10 p.m., 4x24

[T LT

S

'67 VOLVO
RED-GT123

Must Sell
36,000 Miles

Overdrive, Radials
i Bid
255-8600 eves.
4x24

Wi

TRIUMPH 500cc. New engine,
trans; paint, equiped race-road.
_$700. 255-3091. 3x24
HEALY 3000 Mark III. ex. mech.
cond. $1300. or best offer. 256-
6609 after 6 p.m. 3x24
FORD Galaxie '63, New clutch,
tires. $275 251-2570. 3x24
'67 SUZUKI 150 must sell. 3000 mi.
el, start, helmets (2) book rack,
new batt. 251-2537. 3x24
’65 TR Spitfire, red, Michelins,
Abarth exhaust, $1075-best off.

836-6842 after 6. 3x24
’63 CORVAIR good cond. fair
price. 255-3764. 3x24

TRIUMPH TR 4, '64, 2 tops. sharp!
exc. cond. $900, 257-1347. 3x24
’63 VW, $425. Rebuilt engine, new
tires. 255-9833 eves. 2x24
RAMBLER ‘61 custom V-8, 4 dr,
New tires. $300. 256-3080 ev. 1x24

RCA Stereo-semipotable, 80 watts,
AM-FM tuner, 1 yr. old, stand
and record rack $175. 255-2652.

3x24

WICKER couch and chair w flow-
ered cushions. 257-9172, 2x24

GIRLS suede coat, 256-0972. 2x24

EAST Side Bicycle Shop. new &
used bike sales, Repairs & parts
249-0701. 2102 Atwood Ave, 2x24

CAMERA—Canon FT-QL w 58mm
1.2 lens & booster meter, Also 19
mm f3.5 ultra-wide angle & 200
mm £3.5 Canon lenses. Kris 256-
7520. 2x24

PLEASE full house of furniture
for sale. 233-0795. 1x24

2 SNOW tires, 7.35x14. 255-6080.
1x24
GERMAN Shepherd pups—AKC,
4 males, various colorings, shots
& wormed. No interbreeding. No
hip displacement. Exc, temper-
ament., Own both parents as
pets, exc. bloodlines. Healthy-
happy. Aft. 5 & weekends, $60,

Bob Conrad 222-1849. 1x24
L iy RS
EMERGENCY

Must Sell Contract
For Kitchenette
AT THE TOWERS
for next year
CHEAP
502 N. Frances St.
257-0701, Ext. 200.
x24

TR T T TV T TSR T T n

KLH Model Eleven Stereo. One of
the best qual, portables avail.
Changer, new needle, In & out

jacks. $95. 255-0779. 1x24
WENERNRESRNEERERARARREBUNEERNE

Wheels . . . For Sale
|AEERERDEREEENNNEGARERREEERREER
VW $150. 257-6164. XXX
MGA 1 grand. 257-5712. 13x24
'67 MGB Exc. Extras, Best over

1500. Bob 251-1094. IZXQE
HONDA CB160. '64 w/helmet, Ex.

cond. 222-8470. 10x24

’65 HONDA Trailer, helmet, 244-
5346. 10x24
65 JAGUAR XKE. Roadster.
Good cond. $2500. 251-1836, 7x24
'68 YAMAHA Scrambler w-helmet
4 mos. old. Like new. Must sell,
$550/best off. 256-6474. 5x24

VW '64. 1 owner. New tires. $700.
238-7815. ev. Siss e
'65 TRIUMPH Spitfire conv. 41,
000 mi, 233-4135. 1{25
CHEV.—’58 Biscayne, 4 door, V-8,
radio, automatic, best offer. 257-
5289, 1x24
HONDA S-90. Good cond, Carrier,
helmet, & straps. $170. 256-8825.
1x24
ERSEARNENNEREAECARNEN R EEE)

Help Wanted . . .

(eaANERIGUNSiRENERRUNERERARNERED

INTERVIEWING Nursery School
teachers for Sept. Qualified ap-
plicants call 238-5372 evenings.

¢ 3x24

MALE student to exchange work
in yard & house in Shorewood
Hills for room & bath during
’69-"70 academic yr. 233-2300.

2x24
s ENEEENENAFNNSNNANEANERRUNERN]

Wanted . . .

EEEARUGEONNNEAAREGNNNNRREEEEENR)
GIRL to share apt. w/1 for sum.
231-2223 aft, 5. 20xM24

MALE to share w-2 for Fall 2
bdrm. Across from Stadium.
$55-mo. 262-4614 before 11 a.r;!.

324

HIP Chick to share w-2 for sum.
W. Mifflin & Broom, 262-5263 or
4405. 1x24

2 GIRLS to share fall apt. w-2,
262-7053, 1x24

GIRL to share 3 bdrm. apt. w-2.
Sum-fall. Near Capitol, campus,
beach. 257-7475 or 257-0701 ext.
468, 1x24

1-2 MALES. Air-cond., mod.,
furn., carpet. Apt. Birge House
No. 204. Univ. Ave, 238-9816.

1x24

MALE for fall to share 4 bdrm.
house on W. Main, 2 kit., 9 mo.
lease. 262-4690 or 6712, 1x24

SEEEEREEEEESEEEEEARRERRERRBERE)

Sales Help Wanted . . .

SEENNEEENEENRERERR UENERREERERES
i LT nmnmnnmn

COLLEGE STUDENTS

Summer Employment
4 Day Minimum Per Week
1-9 p.m. shift
Call EDUCATIONAL
PRODUCTS DEPT.

257-4185
If no answer call
233-1401,
24xM24
T T T

REPLACE. sought for great po-
sition.- I'm graduating & will
consider males who’ll have car
by Sept. Start then. Work your
own hrs. 231-1139. 5x24

(ERRRRERNNERRREREEREREPRRRRERER

Trpne o s
ARDEBAERREERAREERREAPEREERAREN)

2 WANT ride NYC. 6-10? Share
drive & exp. 249-9879. 5x24
WILL trade round trip NY-Paris
7-14—9-4 flight for earlier de-
__parture, 257-8769. 5x24
2 NY-Paris-NY, June 19-Sept. 2.
Must sell. 257-9728. 5x24
BOAC. Jet. London-NY, $120. 238-
8345. 4x24
WANTED to buy. Return flights
London-NY. About Sept. 10. Sue
238-3246. 4x24
TICKETS NY-Paris jet $150. 257-
1875, 3x24
EUROPE. Cheapest way possi-
ble. Guaranteed job & opp. to
travel. Call Don 251-2140, 5x24

RELIABLE animal lover to care
for dog Otis for sum. Will pay.
256-6633-257-7558. 11x24

1-2 MALE Grads to share sum-fall
air-cond. 2 bdrm. apt. Gilman
St._ Very reas. 256-8156. 10x24

1-2 GIRLS to share newly furn.
apt. w/2. Sum. $45-mo, 255-2823,

8x24

MALE or Female to share mod.
3 bdrm. townhouse apt. Air-
cond. $50-mo, for sum. 249-8860.

8x24

MALE Student to share in double
room for sum, loc. 234 Breese
Terr. $35-mo. Turbak at 233-6101

Tx24

2 GIRLS to share sum. apt. at
Univ, Cts. Pool, air-cond. Cheap.
262-7670 or 262-7676. Tx24

1-2 GIRLS to share apt. near. lake
for sum. 256-1038. Tx24

Lge. apt. 2 bdrm. Great area,
garage porch, 262-8273. Tx24

air-cond, mod. apt. Close to
campus, 256-2191. 6x24
RIDE to S.F. 2nd wk, in June,

‘66 HONDA 450. $600. 255-0180.
6x24
TRIUMPH Sports car, TR-3. Br.
R. Grn. Call wknds or eves dur-
ing wk. $260. 221-1714. 6x24
HONDA 65, cheap. 267-6619 eves.
5x24
5x24

’58 VW. Best off. 256-0527.

_ 255-7889. 5x24
CLOTH Suitcases. 249-9879. 5x24
SUM. R-mate. to share apt. $30-

mo, 257-2022, 5x24

GIRL to share apt w-3 for fall

Roomy, air-cond, Spring St.
Nicely furn, 267-6695. 5x24
255-

EAST. 2 girls to share w/3.
4786. 4x24

i
BADGER STUDENT FLIGHTS
Offers Seats on
Regularly Scheduled

PAN-AMERICAN
Jet Flights,

Round Trip NY-LONDON.
Leaving June 17
Returning Aug. 26.
$210-265. savings from reg, fare
CALL ANDY STEINFELDT
271-6336

for details, XXX

AT TTm TR

AIR France ticket: due to change

of plans, NY-Paris-NY. J-19,
Sept. 2. $260. 255-1114.

WSA BOAC Charter—Sept. 9.
$110, 221-1674. o e LN2A
BOAC Tickets Sept. 9. London-NY
Rick 255-1163. 1x24
(REEENERREEARERNNERDEERRERERREE

Lost & Found . . .

|SRRENNNENSRUEEREENNNEEBRNERRND
LOST—glasses, black frame. Vi-
cinity—betw Comp, Cent. & HT
(Johnson St.7) Al, 262-4678.
2x24
LOST—medium size brown & blk.,
long hair, mixed breed dog. Re-
sponds to ‘“Roid’’, Reward. 256-
1450, 2x24

GieEEERENREREENEREEESRNERREEEDR
Parking . . .
(RN EENEPENERENEREREERNDERER

GARAGE near Witte Hall. $12-
mo. 262-T847. 3x24

LTI .
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Services . . .

IBUENEENNNBNENNEENERREBURNERERD
RUSH Passports Photo Service.
In by noon, ready by 3 p.m.
All sizes. Ph. 2381381. 1517
Monroe St. Parking. XXX
OFFSET Printing while-u-wait. 10
pages $1.50. 25 Pages. $2.00.
Speed Print 632 W, Wash. Ave.
31x30
THESIS Reproduction — xerox
multilith, or typing. The Thesis
Center 257-4411. Carole Leslie.
XXX
THESIS Printing. Multilith or
Zerox on 100% rag or sulphite
bond. Speed Print, 632 W, Wash,
Ave, 257-5846. 24xM24
UNDERGRADUATES may study
aboard ship & in world ports
Fall Semester 1969 or spring
semester 1970. Up to 161% credits
transferable. Fall semester vi-
sits Western Europe & Mediter-
ranean, Northwest Africa, South
America, Spring semester The
Orient, India, Europe. Write Di-
rector of Student Admission,
World Campus Afleat, Chapman

College, Orange, Cal. 92666.
10x24
STUDY in Europe this sum. For
__info Don 251-2140, 5x24
TYPING, Anytime, 256-4148, 4x24

THESIS typing, professional. 257-
3117,

3x24
GENEENRENNRENEENRERNEENENEERER)

Bte. & Ete. ...

GERNENERENNERRRERENEERRNRRERER)
LT T L i

JF,
THANX FOR A

LOVELY YEAR.
7

IT WAS
GROOVY!!!
SD.
5x24
YRR AT T T O

BIG Mac, must talk to you at
once. I'm 2 month pregnant,
Julie. 233-9781. 3x24

FREE 2 male cats. 11 mos. old,
Declawed, castrated, shots. 249-
9830 aft. 5:30. 1x24

JEFF, Bill, & Charles: Wear your
new uniforms proudly next
year, We'll miss you! Love, Su-
san, Debbie, Carole, Loey, &
Laurie, 1x24

JULIE, You have the wrong guy.
I'm impotent. Big Mack 1x24

EEEEEENNEEEESENEREEEEEEENENENS

Entertainment . . .

ANNENENNEERENREENNSEREEEERERERED

BROOM St Theatre presents ‘‘The
Thing’’ tonight at 11:30 & 1:30
at 152 W, Johnson St. Short 1x24

New at GINO’S
Michelob on Tap

TUES., WED. & THURS.,
FREE GLASS OF BEER

With Every Order Of

Baked Homemade

Lasagne
540 STATE Open 11 a.m,

WEE WASH IT
LAUNDRY

The Way Your
Mother

B Shirts and Dry Cleaning {8
One Day Service on
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iversity of Wisconsin, Madison, Wisconsin

5 CENTS

“So long as our universities are agencies of the
productive system, forming the technological ca-
dres for public and private enterprises, genuine ed-
ucation can stand only in a critical and tense rela-
tionship to their programs and purposes. Like a state
within a state, education must rest upon its own ex-
perimental pedagogy-free of that discipline for do-
cility which is the hallmark of the beaten burean-
crat; it must create its own radical substance, forged
in the furnace of the relevant and insistent human
experience.”

Harvey Goldberg

=IRV WHITE
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